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EXECUTIVE SUMMARY

The Executive Summary contains highlights from magtegories of findings for this
study. These categories are impacts upon Amnesgnitional, societal impacts, and
impacts on individual multipliers and beneficiaressociated with REAP. There is clear
evidence of impact for each of these major categacross all 10 REAP countries
participating in the study.

The main reportontains detailed analyses of survey-based findingkiding variations
based upon country, gender, target group/occupatidrhours of participation in REAP.
These analyses demonstrate variation in the dejiegacts, taking into account the
background features of REAP countries and theistituents. The following highlights
should be reviewed in conjunction with the moreadetl analyses in order to better
understand the relationship between specific RBARegies undertaken and reported
results.

KEY FINDINGS

* REAP strengthened sections’ capacities to camyHRE programming.

Thousands of multipliers have been successfullggthacross all countries for a range
of target groups. Across all 10 countries studiled,average number of key trainers was
10 at the time of the evaluation, representing% 4#4tcrease over the course of the REAP
period. The number of training resources availédblie sections increased from 1 prior
to REAP to 5 at the time of the evaluation. As niigl expected, REAP’s impacts were
especially significant for those countries withslggevious experience in carrying out
HRE programming.

* HRE activities have positively influenced Al'sawth and activism.

The beginning total of Al membership was 6,010 ssitie 10 countries and the total at
the time the evaluation was conducted was 19,1B8.rEpresents a three-fold increase
in membership over the course of the REAP granbgerit should be noted that REAP
was a contributing, although not the sole or prin@mtributor, to this substantial
increase in Al membership. For two countries, hoaaveREAP was seen as a primary
contributor.

Similarly, the number of Al local groups increaseer the course of REAP
programming, from a collective total of 43 grougsass 9 countries to 100 at the time of
the evaluation, an increase of ten fold. Onceragai see that REAP was a contributing,
although not the sole or primary contributor, te teported increase in the number of
local groupsFor one country, REAP was seen as a primary cartib
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Across all 10 countries, the increase in particgrakevels in actions/campaigns was
rated a 4 (between the rating of “somewhat” andréat deal”). HRE Coordinators as a
whole rated the REAP influence on these partiogmelievels as 3.45 (with 1 representing
“not at all”, 3 representing “somewhat” and 5 regamting “a great deal”). Those sections
rating REAP’s influence relatively higher - Moroc@d, Poland (5) and Slovenia (4) —
linked HRE activities with activism.

* HRE activities have positively influenced sometsens of Al in ways other than HRE
programming, growth and activism

Other impacts on Al mentioned by HRE Coordinataduded:

- Expansion of youth network and programming

- Expansion of campaign programming

- Evolution of trainers and multipliers into leaddgspositions at Al

- Opportunity to reach new target groups, especialflyginalized communities
- Fundraising and core operational support

* REAP has facilitated Al's development of partieps with governmental and non-
governmental organizations.

The number of collaborations increased dramaticlg result of the REAP
programming, across different kinds of organizagiagpvernmental, non-governmental,
community-based, schools and universities. Eighheften HRE Coordinators indicated
that these relationships had positively influenttesdr section’s overall programming.

New partnerships engendered through the REAP progmhave strengthened the
overall programming of Al sections, such as throogmpaigning capacities,
opportunities to participate in events organizeathers, a positive cooperation with
formerly hostile government authorities, and a tgeanjoyment of respect by other
institutions.

* HRE programming has positively affected the humghts work of partner
organizations.

Eight of the ten coordinators indicated that REARted relationships with other
organizations had influenced the programming o$¢hather agencies. The types of
influences on partners were human rights educatshawareness-raising programming
and the infusion of a human rights based- apprt@apinogramming.

* REAP has had positive impacts on educationalcpesirelated to human rights
education.

All but one of the Amnesty sections reported thatthad lobbied authorities and all of
the sections reported positive results, althougrahof the actions resulted in changes in
formal educational policies.
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The results varied but included: Ministry developnef HRE training and education
modules; the enhancement of HR as a theme in olucational curricula; and the
offering of human rights electives within individiszhools.

* Positive changes in public opinion of Amnestyemiational can be attributed to REAP
programming.

All but one of the Amnesty sections reported thaté¢ had been positive media coverage
of their human rights education activities. Eatkthe sections believed that REAP
programming had improved positive public opiniow#&nds Amnesty International.

* There is direct evidence that REAP contributed fgreater realization of human rights,
especially for vulnerable populations.

In five of the countries, HRE Coordinators reportiect evidence of a greater
realization of human rights, especially for vuli#eapopulations, over the course of the
REAP programme. Testimonials from multipliers aretéficiaries collected as part of
the impact evaluation suggest that such effecte wesalized at the individual level.

* Multipliers rated TOTs as the most influentialbg@ort provided by Al but all supports
usefully contributed to multiplier capacities tamaout HRE.

The multipliers were asked to rate the impacts @fr@e of Amnesty International
supports on themselves personally as well as thk they carried out in human rights
education and training. These results show thabsaall 10 countries, the multipliers
rated the TOTs as most influential (4.38 averagty Wrepresenting “not at all”, 3
representing “somewhat” and 5 representing “a giteat’). However, access to
Amnesty resources, ongoing communication with AffsAmnesty campaigns and
actions and the Al HRE network each contributedupporting the work of multipliers

A main finding of the investigation of impacts elation to Al supports is that the more
contact a multiplier had with the REAP programneeillastrated through theumber of
contact hours, the greater the value of all sugpaffered by Amnesty International. One
conclusion might be that the higher the investrmeaie by Amnesty through training of
its multipliers, the greater the efficacy of otksepports offered.

* The REAP programme had a positive impact on mlidis’ knowledge, attitudes and
skills related to human rights

Multipliers indicated in surveys high overall raggof impact in relation to a range of
impact areas including understanding of human sighinciples and standards;
facilitation and materials adaptation skills; valgiof standing up for their rights and the
rights of others; concern for others; and commithteaking action. The post-REAP
ratings were all higher than 4.20, with the higlratings for the attitudes related to
standing up for rights and commitment to takingaac{4.80 or higher).



The average gains, as indicated by the differeet@den pre- and post-REAP ratings,
were at least 1 point (on a scale of 1 to 5) fotuatinal areas, and even higher (minimum
1.40 point difference) for impact areas relateldrtowledge and skill development. The
higher the number of hours of participation in RE#&nings, the greater the impact on
skill development in facilitation and materials épment.

Statistical proceduréshowed that the multiplier gains were highly stitally

significant for all surveyed knowledge, value akil slevelopment areas, with the
exception of the skills for developing learning eréls and the development of empathy
for the human rights of others who are differerdwidver, comparing the REAP
multiplier post-REAP ratings for the four case steduntries (Malaysia, Morocco,
Poland and South Africa) with those provided by parnson groups from the same
countries did not reveal statistically significaifferences between these two groups,
with the exception of two impact areas for Poland.

* In open-ended question responses, the two aittidhdhanges most frequently
mentioned by multipliers were changes in their agifincrease in empathy and
increased learning/interest in learning about hungdris

Ninety percent of the multipliers surveyed indichtieat participation in REAP activities
had influenced their attitudes in ways other thase prompted for in the Multiplier
Survey. The two most frequently mentioned attitatithanges relate to what might be
considered medium- and perhaps longer-term vaklaeted to (a) changes in
opinion/increase in empathy (24%) and (b) learmmogéased interest in learning about
human rights (19%).

* In open-ended question responses, the activigyighs most frequently mentioned by
multipliers related to the ‘multiplication’ of HRE

Eight-two percent of the multipliers who answereid guestion (78 total) indicated that
they had initiated new activities as a result @ REAP programme and 94% of those
reporting that they had initiated new activitiedioated that they would remain involved
with them. The most frequently mentioned new atiéigirelated directly to the
‘multiplication’ of human rights education, the émided outcome of the REAP program.
Thus the multipliers completing the survey confichtieat they had served the purpose
originally intended for them in REAP.

Seventy five percent of the multipliers also ingéchthat they had changed the way that
they carried out pre-existing activities, with 448 use of interactive, participatory
methodologies. These results demonstrate quitelde impact of REAP on multiplier
teaching techniques.

* The REAP programme had a positive impact on beizefes’ knowledge, attitudes and
skills related to human rights

! Highly significant (p < 0.01) using a one-sideést.



Beneficiaries indicated in surveys high overalimgs$ of impact in relation to a range of
impact areas including understanding of human sighinciples and standards; valuing
of standing up for their rights and the rights tifeys; concern for others; and
commitment to taking action. The ratings were aher than 4.00, excepting for the
beneficiaries’ rating of commitment to taking aati3.81). Beneficiaries rated the
highest level of impacts on attitudes related amging up for rights (higher than 4.40)

In comparing the results of impacts reported fordfieiaries and multipliers, we find the
impacts on beneficiaries to be less pronouncedttiase reported for multipliers,
although the same general impact areas were vadidat both groups. Another
interesting difference is that for beneficiariesuts of participation in trainings was
positively associated with impacts in knowledge andittitudes related to empathy and
commitment to taking action. For multipliers, inased hours of participation were not
linked with increases in knowledge and attitudes.

* In open-ended question responses, the activismghs most frequently mentioned by
beneficiaries related to the ‘multiplication’ of HR

Fifty-four percent of the beneficiaries indicatédtthey had initiated new activities as a
result of the REAP program. As might be expected percentage of beneficiaries
indicating that they had undertaken new activitvas smaller than that of multipliers
participating in HRE activities.

The two new activities most frequently mentionedeyeficiaries related to multiplier
activities, specifically workshops (20%) and awa&ssiraising activities (16%). Thus a
portion of beneficiaries continued “the chain” ofiltiplying, which began at the key
trainer level and continued through the multiphed beneficiary levels. There appears to
be a relationship between number of hours of gpdimn in REAP trainings and
beneficiaries’ undertaking new activities.

* In open-ended guestion responses, the vast magfrbeneficiaries indicated
attitudinal changes.

Fifty-seven percent of the beneficiaries indicatest they had changed the way that they
carried out pre-existing activities as a resulthef REAP program. Beneficiaries reported
a preponderance of changes in attitudes and vaduek,as respectfulness, learning and
empowerment.

* In open-ended question responses, the vast magfrbeneficiaries indicated they
were applying human rights in their personal life.

Eight-eight percent of the beneficiaries indicateat they were applying human rights in
their personal life. This impact figure is quitghj and is sustained across all sub-
categories of beneficiaries. There are slightlyheigmpact levels for females as
compared to males. The most frequently mentiongcoones reported by beneficiaries
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in relation to their personal lives related to speactions, such as undertaking activities
to promote human rights and changed behavior.

PRELIMINARY CONCLUSIONS
Below are some preliminary conclusions based oralitzementioned findings, other
guantitative and qualitative findings reportedhe tnain text, and the data collection

associated with site visits.

REAP and its Trainings

The study showed that many impacts are directbtedito increased exposure to REAP
trainings. The more contact a multiplier had whbk REAP programme, the greater the
value of all supports offered by Amnesty Internaéib Skill impacts on multipliers, such
as facilitation and materials adaptation, were @ased with higher levels of
participation.

However, although participation in REAP trainingslla positive impact on multiplier’s
knowledge and attitudes in relation to human rigtitsre was no evidence that these
impacts increased with longer periods of time spettaining. With beneficiaries, there
was evidence that increased exposure to trainiagsldirect impact on knowledge and
attitudinal impacts.

REAP and its Multipliers

The REAP programs have been able to demonstratatigity of the “multiplier”
approach through HRE activities carried out withtipliers. A factor contributing to the
success of this model is the involvement of mukisl who have ready access to
multiplication venues, such as classrooms, schaadgtivities within community-based
organizations.

The varying contexts of the REAP programs receivrsite visit revealed the importance
of HRE Coordinators being able to accurately arealyzportunities within their country
context in carrying out their program.

The focus on teachers/educationalists as multifdigret groups seems wise in many
regards. Teacher-multipliers consistently repottedhighest level of impacts across all
competency areas. These teachers often work imge raf nonformal education venues,
and not only through clubs in their schools. Akstig finding of the evaluation —
although one that is not fully explored - is howety secondary school teachers report
that they are able to actually integrate humantsigfremes within their formal teaching.
University instructors appear to have more freedothis regard.

The reported impacts on students-multipliers ateascstrong as for teachers, although
there is evidence of especially high influenceedlation to the cultivation of empathy and
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attitudes supporting standing up for the humantsigh others and taking action.
Qualitative information collected from studentsidgrsite visits show that the
opportunities for students to engage in self-de@cctivities in clubs can be an
especially motivating and capacity-building expece for them. Impacts on a portion of
students involved in the program appear to be kingding and contribute to the
cultivation of long-term activism.

Impacts on multipliers associated with NGOs/CS@sratred just below that for teachers.
Civil society multipliers reported especially highins in relation to the development of
facilitation and materials adaptation skills andnooitment to taking action. Two
additional observations might be made in relatmthe use of multipliers from this
sector.

The first is that a critical mass of staff peophafiers from these organizations would
need to participate in REAP trainings in orderdasult in systematic programmatic
changes in policy. Amnesty International would needstablish formal institutional
relationships with such agencies and not mereligarimdividuals within their network to
participate in trainings. Moreover, agencies thaght qualify for this relationship with
Amnesty would ideally have clearly establishedrimé operational policies — that is be
“strong” enough — so that inputs from Amnesty cduddisseminated internally.

The second observation is that, given the highlpenable beneficiaries that these CSOs
tend to work with (e.g., women in rural areas)réhis evidence that impacts on the
multipliers and beneficiaries have been transfoionat, resulting in profound changes in
personal attitudes and behavior. Such changeshweuoght about in part because in
promoting a human rights-based approach REAP atidwr the human rights message
to be internalized within the needs frameworkshef populations in these areas.

There is evidence of impacts on multipliers asgediavith government agencies,
although these appear to be lower overall thaotioer target groups. Across all 10
countries, these civil servants reported relativegjn impacts in relation to the
development of facilitation skills and the valuiofgstanding up for one’s own human
rights.

A question emerging from the case study work iddhg-term viability of civil servants
as multipliers within their own professional envirents. Some of the REAP sections
were able to make remarkable gains in terms obkskéng formal partnerships with
government agencies other than the Ministry of Btion. However, maintaining
ongoing access to these agencies and their owmahtability to carry out HRE activities
seems to be highly influenced by changes in paliteadership, re-structuring and the
political and bureaucratic environments in whichythvork. Therefore, Al investments in
government partnership might be justified on gagiter than “multiplication” per se.

These other goals would include the establishmicomstructive relationships with the

potential to bring about other potential outconsesh as those emerging in Morocco in
relation to having prisons becoming more open t@ONGsits. However, Al leadership
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would want to bear in mind that Al appears to hi@gs control of these government
relationships as other institutional ones estabtish REAP and the possibility of
government agencies making only symbolic gestur@sviting Al to contribute its
educational expertise.

REAP within Amnesty International Sections

There is ample evidence that the capacities ofeatisns to carry out HRE activities
have been considerably strengthened through REA&]dition to the organizational and
technical capacities required for organizing tnags, the HRE Coordinators have
developed and maintained associated networks.

REAP can successfully serve as a vehicle for enhgroapacities of Al members as well
as a vehicle for attracting new individuals to Actes. REAP may be more successful in
attracting new members when it has enabled théianeaf new avenues for outreach
(such as the establishment of school groups inn@plather than focused on the
enhancement of capacities of existing members (btmp The creation of such avenues
may in part be related to the (early) timing of REEAP programme within the
development of HRE programming for a section.

The views of HRE as instrumental to Al growth anabifization versus HRE as
instrumental to personal and professional changesactice appear able to co-exist
within REAP. However, certain sections have madeeater effort to link HRE with
mobilization and REAP has therefore been a princantributor to these Al
developments.

The positive impacts on Amnesty International as@anization go beyond those
objectives identified for the REAP project, andatelto public image, partnerships, the
ability to reach vulnerable groups and the expanefmetworks. These outcomes are
captured in this evaluation and might be retairseethdicators within the monitoring and
evaluation framework associated with future REA&gpamming.

REAP and Broader Societal Impacts

Methodologically it is difficult to isolate the ihfence of any single factor when
considering societal changes, and the term itsedbmewhat open to interpretation.
Nevertheless there is evidence that REAP has boméd both directly and indirectly to
impacts at the community, regional and nationatllev

One area of societal impacts related to Amnestgskwith partner organizations, which
can be seen as “delivery agents” for human rigfitsinvtheir own spheres of influence
and activity.

Several of the REAP countries increased or enha@&d capacities related to human

rights promotion. Interviews with beneficiariesNtorocco and South Africa confirmed
anecdotally that Amnesty’s capacity-building adtes with such organizations positively
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influenced both multipliers and beneficiaries @& gdommunity level. This influence was
primarily felt through HRE education and awareredsvities in conjunction with a
human rights-based approach to programming. Iioel#o this, there is evidence of Al
having contributed to the greater realization ahlu rights among vulnerable
populations served by these CSOs.

An enabling environment for Amnesty Internationalserall work in many countries
was enhanced through an improved public image adsdowith positive publicity
surrounding REAP. These impacts were especiallgquroced for smaller towns and
villages. Al sections may also claim to have pragdain enabling environment for
human rights education in a number of countriesugh their lobbying effort with
national and sub-national educational instituti@®sch lobbying has contributed to the
development of educational policies and practiceeemamenable to human rights
education in schools. However, it is unclear tatdegree teachers have taken
advantage of increased latitude to take up hungimsthemes in classrooms.

The scope of any societal impacts brought abodihése enabling environments could
not be determined through this study. Yet the cordtion of these potential impacts,
particularly at the local level, are reminders tREAP programming is intended to
influence the realization of human rights at miéilevels and that such impacts will
come about through the efforts of individual agency
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1.0 INTRODUCTION

1.1. REAP programme background

Human Rights Education (HRE) is based on the &ribe of rights as proclaimed by the
United Nations (UN) in the Universal DeclarationHidman Rights and other UN
thematic documents. HRE is defined by Amnesty tr@gonal (Al) as the range of
activities specially designed to transmit awarergsknowledge of HR, to foster values
and attitudes that uphold the same rights fot@kncourage action in defence of these
rights.

The Rights Education leading to Action ProgrammEAR) aims at giving Human
Rights training to key actors in society, in ortequalify them to become human rights
(HR) multipliers, in adherence with the aims angeotives of the UDHR, Al's HRE
Strategy and the movement’s Action Plans.

The program objectives are to

» contribute to the fulfillment of Al's long term gls and short term objectives
* address clearly defined local needs and aims

* address specified themes

» focus on specified target groups

» avoid duplication of other HRE work

The program has set specific criteria for selectibtarget groups:

» Training should be given to target groups who @&mugnely receptive to HRE and
have a basic commitment to HR.

* They should be potential opinion builders or muikigs

» They may be potential violators of human rightsvali as potential victims of HR
violations.

» Target groups should be relevant for Al's ongoiagipaigning work.

As a consequence of these criteria and the fatthbagrojects have identified their
target groups in accordance with local circumstanttee REAP comprises a variety of
target groups. They are mainly teachers and edwscietdormal educational systems, but
also NGOs, community leaders, journalists, prisfhicials, judiciary officers, religious
officers and others.

In 2008 REAP consists of running projects in Poléidvenia, Moldova, Russia,
Turkey, Morocco, Israel, South Africa, India, Tlaitl and Malaysia. In addition there
are activities in the REAP network of HRE coordarat exchange of information and
experience, thematic workshops and “in the fiekiChenge visits between the projects.
Two projects in Latin America have not been corgohiuAl Mexico, which ran from
2002 to 2004 and a “seed project” in Al Argentimgpliemented in 2004-2005.



1.2. Main objectives of the impact assessment

In 2007, year 8 out of REAP’s 10 years, the Step@roup (SG) initiated a program
impact assessment.

The objectives established for the impact assessweze:

* To improve HRE in Al internationally

* To improve project planning and management within A

* To report back to the NRK, Al Norway and the Norveggpublic
» To prepare for another fund-raising application

The Terms of Reference specified that the assessheunld

» be limited to the outcomes of the projects, andrelpessible, the short term impact,
in line with the implication of the REAP name - Rig Education leading to Action;
» relate to the specific objectives, and not the algjoal, of each project, in order to
be able to assess what it has achieved;
» focus on the methodology of "multiplying" HRE, ia&ssess
o the most efficient access to, training and follogved multipliers
o the number of multipliers trained;
o the multipliers’ achievements in relation to thanget groups;
e assess to what extent HRE creates growth/activisimei HR constituency, i.e. HR
groups/organisations, schools, local environmearid,
» consider to what extent HRE proves to be a toosémial change.

The SG specified that the assessment would notchstébenefit analysis involving the
financial audits of the projects nor a program e&abn incorporating, for example, the
specific methodologies employed in the REAP prgjethe SG recognized that it was
not within the scope of the impact assessmentlteate@vidence for long-term impacts
associated with REAP but that short- and mediumievidence of impacts should be

pursued.

1.3. Organization of the impact assessment

The Team Leader, Felisa Tibbitts, was selecteday BD08, and over the course of the
ensuing months potential co-researchers were fchtly HRE Coordinators, their
credentials reviewed by the Team Leader and REARiA@trator, and selections made.
The local researchers selected to participatetia ctzllection associated with the country
site visits were: Daniel Foong (Malaysia), Tomassprzak (Poland), Dr. Andre Keet
(South Africa) and Dr. Mohamed Melouk (Morocco).€Ble co-researchers developed
written reports on the basis of their work, whiolhn a substantive part of the case
studies presented in this report.

The Team Leader’s planning process for the assegsmaes initiated with a general
briefing by a subset of the Steering Group in Glearly June and the identification by
the SG of the four sites to be visited. These site® selected in accordance with the



following criteria: geographic diversity, culturahd religious diversity, variation in
REAP approach (e.g., according to target group) presumably, a modicum of success
in relation to REAP. The Team Leader was also glediwith key REAP programme
documents and REAP reports.

These key documents and a subset of country repertsreviewed in order to develop

an initial evaluation log frame for the evaluatitmkeeping with the participatory
approach of the assessment, the SG, HRE Coordsnatolr co-researchers were given the
opportunity to comment on the log frame, and subsefrevisions were organized. This
log frame was used as the basis for drafting suingyuments and interview protocols

for the semi-structured interviews that took placthe first site visit (Malaysia, July
2008). Following the piloting of these instrumeatsl their initial revision, these
instruments were shared with the SG and HRE Coatdlia for input. The instruments
were then finalized, with minor edits made follogithe first administration of surveys

in South Africa (August 2008).

HRE Coordinators began administering surveys withé@ir sections as of August 2008.
This process was completed in March 2009. The tamgmbers of survey
administrations identified for each section wer&BHCoordinator (1), Key Trainers (as
many as relevant), Multipliers (15), and Benefigan30). Some sections needed to
translate the questionnaires into a local lang@agkthen have open-ended responses
translated back into English. When necessary, @asf surveys were administered
orally.

Completed surveys were sent electronically andelgylar mail to the Team Leader’s
host organization Human Rights Education Associ@i€&EA), where the survey data
was input, cleaned up, and analyzed.

Four site visits took place over the course ofabsessment, involving the Team Leader
and the local researcher. These site visits toa&eptluring the following months:
Malaysia — July 2008; South Africa — August 2008taAd — September 2008; Morocco
— November 2008.

A draft report was reviewed by local researchesmesented to the SG in June 2009.
During this meeting it was agreed that statistaoalyses would be carried out on the
multiplier data. Statistical significant differersce the averages would be investigated
for (a) the pre- and post- results for self-repbdatcomes of the REAP trainings, and (b)
the post-results for multipliers from the four sisit countries with a comparison group
from each country. This finalized report refled¢tede statistical analyses in addition to
edits suggested by the SG following their reviewhaf draft report.



1.4. Methodological considerations
1.4.1. Key areas of investigation

In keeping with the specifications of the Termd$&Reference, the impact assessment was
designed to collect evidence of the effectivenésbe'multipliers’ principle within

REAP, specifically in relation to impacts on targebups. This aspect of the evaluation
sought to document the preparation of multiplieithiw REAP, their success in
replicating a ‘cascade’ training model, and impaetsndividual multipliers and their
beneficiaries. The impacts identified include humights competencies related to
knowledge, skills, attitudes/values and any assedibehavioural changes. These results
would presumably incorporate both short-term outesias well as medium-term
impacts. These individual impact areas are elabdratthe log frame in the Annex.

In accordance with the requests of the SG, the cimesessment was also intended to
document short-term outcomes on Amnesty Internati®igrowth and mobilization.
However, the study also explored other potentiehgiof impact on the sections’
programming, including the development of the HR&gpamming capacity itself. (Refer
to log frame.)

Finally, the impact assessment was to explore tyeswn which HRE could prove to be a
tool for change. Recognizing that longer-term intpaelated to societal changes would
be both difficult to document as well as challemngio attribute to REAP programming
alone, the study nonetheless investigated potesd@étal impacts through investigations
of REAP’s capacity-development of partner orgamiret, changes in enabling HRE
policy environments, and improvements in Al's pabihage within a country. These
institutional and policy approaches to social cleamgchanisms would be completed by
findings related to impacts on the individual leysrticular for multipliers and other
change agents.

1.4.2. Mixed-method research

A mixed-method approach to the research was apptiedrporating both quantitative
(survey-based) and qualitative (case study) appexache SG had recommended that
data collection include both survey administratotiRE Coordinators as well as four
site visits involving key informant and focus gromperviews with target groups, review
of on-site documents and observations (when peaysibl

The advantages of using quantitative and qualgapproaches are as follows:

- quantitative approacheallow us to isolate different aspects of the REx&gramme or
background characteristics of beneficiaries in ptdeexamine and represent numerically
any potential relationship with impact. These intpahen can be compared, in some
cases involving statistical tests for significance.



- qualitative approacheallow for documentation of stakeholder perceptiand
perspectives; a more holistic and integrated rengef programming processes; and
explanations of any impacts (both anticipated amghticipated) reported

The proposed administration of self-assessmentiqunesires and the development of
four case studies were reasonable given the audifaif data, the time frame and
resources available. These approaches would dobécprovide a rendering of self-
reported impacts at the individual and institutidesels and allow for such impacts to be
analyzed according to the background charactegisfienultipliers and beneficiaries, the
degree of their participation in REAP trainingsd atrategic features of the REAP
program, including the political environment in whiit was operating.

There are two primary kinds of quantitatively basagdact evaluations:

* experimental - involving a randomized selectiopomary sources; pre- and post-
program data collection; and the use of both tneat and control groups, and

* non-experimental — a non-randomized selection iofigny sources; pre- post-
program data collection or use of both treatmedt@mparison groups.

The impact assessment organized for REAP partiadlgts the qualifications for the non-
experimental approach but only for multipliers e four site visit countries. Otherwise,
there are no comparison or control groups agaihgthwo compare any impacts
recorded for REAP constituents. Thus, we cannotsdipitely that the impacts recorded
for the beneficiaries and all of the multipliersdae attributed to the REAP program.
However, the qualitative information provided byltipliers and beneficiaries in their
open-ended responses do add validity to the firsdihgt have been captured
guantitatively. Moreover, the results reported wioappear to be prima facie highly
associated with participation in REAP trainings actlvities. What the assessment
cannot take into account, however, is that muéigliand beneficiaries exhibiting
knowledge, attitudes and behaviors reflective aohan rights will not have developed
these capacities through trainings or experienoganized through programs other than
REAP.

The limitations of the above assessment design bese partly addressed through other
methodologies within the study. For example, miiéiiis were asked to self-report
ratings on a range of human rights competencids fadr to and following their
participation in REAP programming. This self-repagtof pre-REAP competencies is
intended to serve as a kind of proxy for baseliaia.d

In addition, multiple sources were used in docuingnimpacts. In addition to asking
multipliers to self-report impacts, key trainersrevgaurveyed about impacts on
multipliers (not on an individual level but accardito target group). Beneficiaries self-
reported impacts and impacts on beneficiaries aks@ reported by multipliers (once
again according to target group). Impacts on iastihs (such as Amnesty International
and partner organizations) were documented invgtes through corroborative
interviews with differing sources.



Thus, the impact assessment attempted to blenoagpes and “triangulate” data
sources in order to overcome the methodologicatdiimns of this “one time only” study.
However, given these limitations, readers are a&d\is rely on general findings
emerging from this study and to treat more detadg@ntitative findings (for example,
findings broken out according to sub-categorielasfeficiaries) as more tentative and
requiring further investigation.

There is one final reminder in relation to the iptetation of report findings. Although
the case studies documented holistically the omgdioin of REAP programming within
country contexts, the survey data presented (imjuidreakouts according to country)
does not enable the reader to draw any immediateemtions between a combination of
features of the REAP programme strategies and tegbonpacts. Rather, the survey-
generated data allows us to isolate and considefeature at a time, for example, the
relationship between a specific impact and a prodesature such as level of program
supports or number of contact hours. Any integdren of these findings would ideally
take into account a broader knowledge of REAP &l eauntry level.

1.4.3. Methodological limitations of the impact assssment

In addition to a lack of comparison data for beriafies and most of the REAP countries,
the other primary limitation of this study is sé¢len bias. The non-randomized nature of
the study entailed HRE Coordinators selecting rplidtis and beneficiaries to complete
surveys and participate in interviews during sitts. Presumably, the REAP
constituents selected to participate in the studpd-who agreed to do so — were those
demonstrating investment in and appreciation optiegram. These sources would
therefore be predisposed to have a generally pesitew of the REAP program. The
result could be a tendency toward overstatingrtigact of REAP on the individual level,
particularly in ratings on closed-ended questidiss potential bias was accounted for in
the study by seeking a triangulation of sourceselbas asking survey respondents to
include open-ended responses describing the impa&EAP.

Given that strong possibility of respondent bias, eport findings cannot be considered
representative of all those participating in theAREprogram. Methodologically, we are
not able to generalize any impacts reported fottiplidrs and beneficiaries. Rather,
findings for individual impacts should be treatedlaest case” results, that is, ones that
we might expect to find when there is motivation @mgagement on the part of REAP
constituents.

Language is an additional factor that may haveierfted the accuracy of reported data.
Interpreters were used for interviews conductedndusite visits. In countries where
English was not a spoken language, the surveynaaslation into the local language and,
in turn, open-ended survey responses were tradgdbaiek into English. Although
Amnesty International sections no doubt took goaa¢ in selecting these interpreters
and translators we cannot know how technically eately the English language



translations received were and to what degree memebetween linguistic and
conceptual constructs may have altered the intentbzthings of sources.

2.0 IMPACTS OF REAP ON Al PROGRAMMING

The Terms of Reference requested that the assessmerporate the ability of the HRE
programming to achieve section-specific goals eeldb growth and activism. Although
this was identified as a clear area of investigalip the Steering Group, it should be
noted that this agenda was not necessarily a hightg for all REAP sections.
Nevertheless this area was incorporated into th&ation but the impact on Amnesty
International was expanded to include three pakdimensions of change:

(a) the capacity of the section to carry out humantsguucation programming

(b) the influence of this HRE programming on growthgtsas building of
membership and groups, and on activism

(c) the development of partnerships with governmemtdlraon-governmental
organizations.

The primary source of data for this section wasstineeys completed by the HRE
Coordinators. However, this information was compeated by interviews carried out
during the four site visits with Al staff.

The primary source of data for this impact area thasstatistical information provided
through surveys completed by HRE Coordinators. rTés&imates apply in most cases to
the most recent REAP grant period. It is possildg in some countries that have
received multiple REAP awards that some of the lbaségures, such as initial number
of Al members or key trainers would be lower. Thsuld mean that the figures included
in this report may be an underestimation of impakhough the degree of this
underestimation cannot be determined.

2.1. The capacity of the section to carry out humarights education programming

The surveys completed by the HRE Coordinators dediuquestions related to key
indicators for the capacity of sections to carry @RE programming, specifically the
number of key trainers, the number of training ueses (original to or adapted by the
section for local use), and the number of multigligained.

Across all 10 countries, the average numbekegftrainers was 6.20 at the beginning of
the REAP grant but had increased to 10.36 at the ¢if the evaluation, representing a
40% increase. The numbertddining resourcesthat these sections had prior to the
REAP grant averaged 1.25 but this number had iseceaubstantially to 4.83 resources
Both the available number of key trainers and awédl learning materials are key
indicators of a section’s capacity to deliver HRBgramming. Site visits conducted a
part of the impact evaluation confirmed that Al HREaterials were valued and used by




multipliers, although not in their entirety. Ratls®lective exercises and lessons were
extracted from the training resources.

The key trainer capacity is concretely illustratiebugh the number of multipliers that
the sections have been able to train. HRE Coordlisatere asked to indicate how many
multipliers their key trainers had trained and sanpgd in their programming, specifying
the target group they were intended for.

The table below reflectsultipliers trained directly by key trainers. Since key trasne
also worked as multipliers in some countries, alEHoordinators will have included
them in this multiplier list. In keeping with thedscade” model of training envisioned by
the SG, sections had beneficiaries that operatewuétgpliers through their training and
awareness-raising activities. HRE Coordinators vasiesd to “count” as multipliers only
those trained directly by Key Trainers. Thus thal®included in the chart below should
represent only the first level of multipliers irede REAP programs.

NUMBER OF MULTIPLIERS TRAINED — ALL COUNTRIES

Constituency Group No. of Multipliers Trained
Teachers 1223
Members of the judiciary 400
Women 391
Al Members 324
Youth 269
Ministry of Education staff/fadministrators 241
NGO members 236
Religious group leaders 215
Universities 128
Al volunteer educators 115
Marginalized groups/communities 89
Community-based organizations 80
Journalists 80
Secondary schools (as a whole) 70
Government workers/civil servants* 47
Human rights defenders 35
Children 22
Lawyers 16
Primary schools (as a whole) 8
Lesbian, gay, bisexual and transgender people 6
Bar Association 4
Parents and families 2
Teaching institutions 2
Refugees 2
Migrants 2
TOTAL 4007
* 35 of these civil servants were prison or reiraéign officials




This table demonstrates that thousands of multipli@ve been successfully trained
across all countries across a range of target grdune target group receiving by far the
greatest emphasis was teachers. Certain sectivekged capacities to train quite
specific target groups, presumably in relationgéeds and opportunities in their national
environment. This point is illustrated through trenings of multipliers from amongst
Ministry of Education representatives and prisemitegration officials (Morocco),
members of the judiciary (India), human rights deliers (Thailand) and religious group
leaders (Turkey).

This table quantitatively represents the capactfd3EAP sections to carry out trainings
of multipliers. The qualitative impacts on theseltipliers are addressed in section 4.1.3.
(“Impacts of REAP programme on multipliers”) ingheport.

Sections exhibited other capacity developmentletion to its HRE programming,
which is not reflected only in the direct deliverfytrainings. These other capacities,
addressed in other sections of this report inchlalkty to carry out lobbying, the
cultivation of partnerships with other agenciesnoaunication techniques and
administrative skills.

2.2. The influence of HRE programming on growth, sah as building membership
and groups, and on activism

A clear indication of growth is the comparison dfrAembership at the beginning of the
REAP grant versus membership levels when the etirafua/as carried out.

Across 9 countri€s the beginning total okl membership was 6,010 and the total at the
time the survey was completed was 19,158. Thisessmts a three-fold increase in
membership

INCREASE IN Al MEMBERSHIP AND Al LOCAL GROUPS -BY C OUNTRY

Al Membership Al Local Groups
COUNTRY  Pre-REAP Post-REAP Pre-REAP Post-REAP
Malaysia 175 314 1 16
Turkey 280 1100 6 11
Russia 3 20 0 4
Israel 550 650 7 8
Thailand 400 520 5 8
Morocco 1200 4069 11 46
Poland 770 3600 7 12
Slovenia 2600 8700 5 0
Moldova 32 185 1 3
TOTALS 6010 19158 43 100
* No reliable numbers available for South Africa.

2 Figures are not included for South Africa as thisa was not available.



When asked to what degree this increase in mempershld be attributed to HRE-
related activities of the sections, coordinatorsvjated an average rating of 3.41 on a
scale of 1 to 5, with 1 representing “not at e¥l'representing “somewhat” and 5
representing “a great deal.” Thus, REAP was a dmritng, although not the sole or
primary contributor, to this substantial increasél membershipThe possible
exceptions may be Al-Russia and Al-Slovenia, witeeeHRE Coordinator rated the
REAP influence a “5” in relation to increases intAémbership.

Data was also collected for growth in the numbehidbcal groups. As we found with
with Al membership, the number of Al local groupsrieased over the course of the
REAP programming, from a collective total of 43 gps across 9 countries to 100 at the
time of the evaluation, an increase of ten faHRE Coordinators rated the contribution
of HRE programming at 3.25 (with 1 representingt“aball”, 3 representing

“somewhat” and 5 representing “a great deal.”) Cag&in we see that REAP was a
contributing, although not the sole or primary eimitor, to the reported increase in the
number of local groupS-he possible exception was once again Al-Rusdierevthe

HRE Coordinator rated the REAP influence a “5” étation to increases in Al local
groups.

HRE Coordinators were also asked to rate the igeregarticipation levels in
campaigns/actionsover the course of the most recent REAP granedip

participation numbers were not asked for, as theylavbe difficult to estimate and
therefore unreliable.) Across all 10 countriesg, ithcrease in participation levels was
rated a 4 (between the rating of “somewhat” andréat deal”) Coordinators as a whole
rated the REAP influence on these participatioelewas 3.45 (with 1 representing “not
at all”, 3 representing “somewhat” and 5 representa great deal’)However, those
sections with particularly high increases in pdpation levels in actions tended to rate
REAP’s influence higher: Turkey (4), Morocco (4pl&nd (5) and Slovenia (5).

It should be noted that in some countries linksvieen HRE and actions received
relatively greater emphasis. In Poland, one ofittes visited as part of the impact
evaluation, REAP has been directly associated threxpansion of school groups
(numbering approximately 100 at the end of 2008)dénts in these groups have been
instrumental in the annual letter-writing campagyganized by Al-Poland, with tens of
thousands of signatures collected in the 2007 cagnp@he Al Poland HRE Coordinator
rated REAP’s influence a 5 (“a great deal”) in gmsing the Section’s level of
participation in actions and campaigns. Links betwBEAP and mobilization are
explored further in the case study section of tiaport (5.0).

HRE Coordinators were asked if and how HRE programgmight have influenced the
operations of sections in other ways. The coordnsatnanimously indicated that there
had beemther impacts These impacts were rich and varied somewhat &yose The
impacts mentioned included:
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Expansion of youth network and programm(Adj Israel, Al Malaysia).

The REAP programme in Israel resulted in a moreedad effort to develop a youth
network and new channels for activism and learnpgticularly in the non-formal
education sector. This section organized two i@gonal youth summer camps through
the inspiration of the REAP programming.

Expansion of campaign programmi(4l Israel)

In Israel, educational programming in the schobtitsrneed them to implement their
campaigns. This impact was also reported by thecttir of Al-Poland during the site
visit.

Enhancement of Al membership attachment to theoss¢Al Poland)

An interview carried out with multipliers duringehPoland site visit uncovered an
opinion that Al's investment in them as trainers #meir role as multipliers was in and of
itself highly valued and helped them to contribpisitively to the work of Amnesty
International.

REAP is the most crucial experience, after many géworking in Al...
education is what all of Al should be about. Thera demand for it and Al
Poland doesn’t have the slightest idea what to db its trained and experienced
members. REAP gives the opportunity to actuallythisevhole potential that
otherwise would just melt and vanish

Evolution of trainers and multipliers into leadeiglpositions at A(Al Israel, Al Poland)
“Over the last few years, we see representativab@®@l Israel Board who “grew up” in
the Education department as trainers.”

In Poland, the original REAP HRE Coordinator is nine director of the Section. The
site visit for this report revealed that variousaBbmembers and staff were, at one time
or another, associated with the REAP programme @atheir affiliation with Amnesty.
One senior staff person interviewed attributedpbsitive communication skills and
ability to resolve differences of opinion among Agsty management to their earlier
engagement in human rights education programming.

Opportunity to reach new target groups, especialbrginalized communitig@\l Israel,
Al South Africa)

Fundraising and core operational supp¢#l Slovenia, Al Moldova)

Our HRE activities were an important decision-magkiactor for all of our
current supporters...Recruiters and managers offtms-raising project
constantly reported that this work proved that we i@elevant in our own country
as well to forming values of international solidgrand many felt that our
recruitment of new members could not be happenitigput a strong HRE
program.(Al Slovenia)
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The Director of Al Poland related that REAP hadugtat donors in: “People rarely write
what exactly they give money for. And now they méok education’ more and more
often.” The Director also mentioned that the exgrece of developing a grant application
for REAP was applied to other Al programmatic areas

Because the aforementioned impacts were volunteeitedut directive prompts, it is
possible that the impacts listed here would applgther sections that did not mention
such impacts in their narratives. These impactdtritgerefore be treated as indicative of
the kinds of influences that REAP can have on Artynkegernational sections in general.
Future evaluation work might systematically seekdlbect evidence of these outcomes.

2.3. The development of partnerships with governmeal and non-governmental
organizations.

HRE Coordinators were asked how many organiza#drsad activecollaborations

with prior to the REAP programming and at the tittlney completed the survey. These
partnerships would be an indication of Amnestyrimé¢ional’s ability to influence the
programming of others, to benefit from the expert§others, and in concert with others
to forward a HR/HRE agenda in a country. Collakboret in the governmental sector
would most likely be directly attributable to REAB HRE is the program area for which
Al encourages such constructive relationships.

As the table below illustrates, the number of dulations increased dramatically as a
result of the REAP programming, across differendkiof organizations: governmental,
non-governmental, community-based, schools anceusiiies

ACTIVE COLLABORATIONS —-BY COUNTRY

NGOQO's/CBOs Government Agencies Schools/Universities
COUNTRY  Pre- Post-REAP Pre- Post-REAP Pre- Post-RER
Malaysia 4 6 1 1 0 4
Turkey 6 104 0O b5 1 5
Russia 2 7 1 6 3 8
Israel 2 16 1 9 20 83
Thailand 12 24 3 5 25 32
Poland 5 15 0O 6 0 107
Slovenia 15 29 3 8 55 407
S. Africa 4 16 0 1 7 42
Moldova 1 6 1 2 0 76
TOTAL 51 223 10 43 111 764
* No breakout of collaborations available for Motocalthough the total number of collaborations
was reported to have increased from 30 to 200 thecourse of the REAP programme.
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Eight of the ten HRE Coordinators indicated thatsthrelationships had positively
influenced their section’s overall programmih§hese influences vary by section, but
include an increase in the number of collaboratieitis NGOs in sectors other than HRE
(Al Israel); a commitment to reaching out to vubige groups (Al South Africa); and the
signing of formal partnerships with government agjes at the national and local levels
(Al Morocco).

The quotes below illustrate a range of ways in Wimew partnerships engendered
through the REAP programme have strengthened thralbyprogramming of the Al
section.

Al Slovenia is today much stronger in campaigniagacities[boldface in these

guotes addedind our other work on Slovenia...also due to stromgetnerships
created in the years when our work on Sloveniadounly be done on HRE and
those partnerships started with such work.

Organizations outside Al are much more familiarizgth Al vision and mission
and we function as integral part of the social stgin Israel. The reputation of
Al has improved dramatically, and thus we receivelmmore appeals to take
part in different initiatives, i.e., conferencesoalb different HR issues, open days
at Universities, lobbying initiatives regarding tdnen’s rights, women'’s rights,
refugee’s rights, trafficking in persons and so @Al Israel)

Al contributed to changing the Al image among Maeotauthorities, from a
hostile attitude to the organization, Moroccan aurfties have come to cooperate
with Al as a reliable and credible partner. Thissvustrated by the audience
H.M. the King had with an Al delegation where thiREHmanual, edited by the
Moroccan section, was presented to the king, wimonecended the section efforts
and promotion of HRE in Morocco.

Al is more visible in carrying out more activitissdifferent fields. After having
relations through REAP, other institutions pay mepect and confidence as it
is very important for the case of Turkey.

The site visit to Poland revealed that the coopmratith the National In-Service
Teacher Training Center (CODN) had been instrunhémtzelping to develop the
capabilities of Al key trainers in the early yeaffREAP. In addition to influencing
individual trainers, the CODN TOTSs helped to shApe training infrastructure and to
give access to regional teacher training centers.

Partnerships are further explored in the case stadijon (5.0) of this report.

% The two exceptions were Malaysia and Moldova.
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3.0. IMPACTS OF REAP ON SOCIETY

The REAP Steering Group was interested to knowyfsocietal impacts could be
associated directly with the REAP program. The syswompleted by the HRE
Coordinators included questions related to keycaitdirs for the following potential,
structural impacts:

(a) effects of REAP programming on partner organization

(b) impact on educational policy related to human sgkducation

(c) positive change in public opinion related to Amgdaternational as a result of
REAP programming

In addition, the survey administered to the HRE idowtors asked whether over the
course of the REAP programming there had been:

(d) increased allocation of government resources fompting and realizing human
rights

(e) direct evidence of a greater realization of humghts, especially for vulnerable
populations

() arelease of political prisoners in other counttied could be associated with
letter-writing campaigns that REAP programming badtributed towards.

It is self-evident that these last three impacasmgould be potentially influenced by
factors other than the REAP programme and thisuetiain would not allow us to
determine any direct relationship between REAPthade potential impacts. However,
guestions related to these potential impacts werleded in the HRE Coordinator Survey
and incorporated into interviews carried out withséaff and boards during site visits in
order to document stakeholders’ perceptions irticeldo possible links.

It is worth noting that the potential areas of etaliimpact mentioned above do not take
into account impacts on individual multipliers dmeheficiaries and any resulting impacts
on their behavior and immediate environment. Impactindividuals may be equally, if
not more, significant in the long term, dependinglwe level of activism carried out by
individuals in their environments. The impacts &A® on individuals directly engaged

in HRE programming, including evidence of behaViateanges, are presented in Section
4 of the report.

3.1. Effects of REAP programming on partner organiations

HRE Coordinators were asked if the collaboratidrvat Amnesty had with other
organizations through the REAP programme had infted the programming of these
other organizations. This question was intendedentify specific programmatic
influences of Amnesty’s HRE activities on ongoingriwcarried out by other
organizations, an impact that would be deeper shant-term influences on activities.
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It is possible that the Coordinators’ knowledgehs influence of REAP programming is
more limited than the actual influence due to latkccess to information about the
internal operations of partner organizations. Téported influences, therefore, may be
greater than those reported by HRE Coordinators.

Eight of the ten coordinators indicated that REARYed relationships with other
organizations had influenced the programming oehmther agenciésThe influences
reported were human rights education and awaraaésag programming and the
infusion of human rights based- approach to prognarg.

Social change organizations are colleagues bubhatsame time they stimulate the
field and demand from each other to become moevagit and to show what their
added value is...Al invigorates other organizatianstiow their attributes as
well...To be more specific here are some examples:

- SHATIL has now a new courfildface in these quotes added['HR for
Bedouin social activists”

- Schools integrate HR issues and programs in theiriculum: some of them by
devoting a weekly lesson to the JUAN program, sthgrcelebrating
international HR days, others by infusing the JUAt® core subject lessons

- Universities and colleges provide a special schdigr$or students to work as
multipliers in the ‘changing worlds’ program(Al Israel)

The cooperation helped partner organizations infting programs and working
plans on HRE, the organizations acquired experieama skills in HRE, active
contribution of partner organizations in construdithe national plan to promote
HR culture.(Al Morocco)

We have influenced thdpartners’]plans and priorities through partnerships on
different levels, on joint projects as well as bait work, which had thbasis onour
information or materials(Al Slovenia)

Teachers include human rights aspects in thkdctive courses. Librarians add HRE
events in their educational plans. NGOs inclbdenan rights aspects in their
activities. (Al Russia)

Although this evaluation was not able to documbatftequency and scope of these
impacts across sites, data collected through Midtigurveys as well as the site visits
confirmed these kinds of impacts on partner orgdions and are presented in relevant
sections of this report.

For example, although the Malaysian HRE Coordinetdicated on the survey that there
had been no influence on the programming of othgardzations, the site visit revealed
that Al Malaysia had actively contributed to the HHRork of the Malaysian Human
Rights Commission through the provision of resosit@ed contributions to the
development of a civics education booklet intenfdedchools.

* The two exceptions were Malaysia and Moldova.
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3.2. Impacts on educational policies related to huam rights education

HRE coordinators were asked if they had been iresbin lobbying activities related to
human rights education and if there had been asgcaged positive results. All but one
of the Amnesty sectionseported that they had lobbied authorities andfalhe sections
reported positive results, although not all of thsults resulted in changes in formal
educational policies

In a number of countries, lobbying resulted in gete partnerships that have facilitated
the HRE work of the Amnesty section and resultedew or enhanced HRE-related
activities of government officials, at both theinatll and sub-national levels. For
example, in Morocco, agreements were signed betwé&forocco and the Ministry of
Education as well as with local educational autiesi The section reports that the
Ministry of Education prepared modules on humahtagducation and training for its
personnel and that there is now a national straiegyomote human rights, which was
develop in cooperation with various governmentaramges and NGOs, such as Al.

Al Poland reports that they have been actively Yatdpthe Ministry of Education to
incorporate HRE and thauman rights was established as an educationaltgrior the
2008-9 school year, resulting in an increased den@mAmnesty’s services in schools.

The South AfricarMinistry of Education was already committed to H&&l Al South
Africa assisted the Ministry in realizing its airg barrying out training activities with
youth. In Turkey, Al concentrated their lobbyindogfs on gaining approval for the use
of “First Steps” as a sanctioned training tool.

Al-Russia met with local authorities, officialsEtlucation Departments and managers of
educational institutions in order to promote HREdmmal and nonformal education. The
section reports that in many cases, human rigilgdban included as an elective in the
school curriculum and cultural institutions (suahliararies) have included HRE events
within their annual plans. As a consequence, nuoseHRE activities have been carried
out, many of them in conjunction with Al.

In Al-Slovenia this lobbying has been constitutednarily by reminders of the
government’s obligations and intentions to protRE in schools. In Moldova, a
partnership agreement was signed between the MimSEducation and the Amnesty
section in regards to materials development archegaraining. Al-Moldova continues
to lobby the Ministry for the formal inclusion o &dlRE course in the curriculum. Al-
Thailand also continues to lobby for the placenséM{RE within formal education.

In countries such as Malaysia, where a directioeiahip with the Ministry of Education
was not possible, the Al section was successfestablishing a working relationship

with the Malaysian Human Rights Commission andhftuence and technically support
the commission in its efforts to promote humantsgeducation in schools. Al-Malaysia

® The one section that did not report lobbying atiéis was Al Israel.
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continues to lobby the Commission to integrate HiR& existing subjects and to use the
Commission to try to influence the Ministry of Edtion in allowing for HRE
workshops for prospective teachers.

The evident differences in the lobbying strategiedertaken by the Al sections and the
results that have been shown no doubt reflect section’s assessment of opportunities
existing within national and sub-national policwegonments for promoting HRE
Practically all REAP sections have been able tuénfce formal educational policies and
practices at the national and sub-national levidiese are likely to have had some degree
of societal impact in terms of the amount and dqyalf HRE carried out.

3.3. Positive changes in public opinion of Amnestyternational that can be
attributed to REAP programming

HRE Coordinators were asked to indicate if them en positive media coverage of Al
in relation to the HRE activities and if there veagdence of a positive change in public
opinion related to Amnesty International or humigihts as a result of REAP
programming. A positive change in Amnesty’'s imageild potentially influence
Amnesty’s ability to carry out its activities arftetefore to have increased societal
impacts.

All but one of the Amnesty sections reported that¢ had been positive media coverage
of their human rights education activitid$e exception was Malaysia, where the media
is government-controlled and self-censorship irithiboverage of human rights topics.
HRE Coordinators attempted to estimate the totaluarhof news coverage — at both the
national and local levels — according to type otlrade.g., TV, radio, print).

Coordinators found it difficult to accurately estite the amount of coverage, especially
at the local level, as in many cases this covehagenot been reported to them at
headquarters. In some cases, as with South Afdcal radio coverage was considered
S0 extensive as to be difficult to quantify.

Given these challenges, the totals reported by BR&rdinators are not included in this
report due to questions about their reliability.ndtheless, it can be noted that media
coverage has very often involved print, TV and oaati the national and local levels, and
that this coverage has been valued by the Al sextidl Russia and Al Poland felt that
the combination of local HRE activities and coverdy local media has resulted in Al
having a particularly strong affect on public opimiin small towns and villages.

However, at the national level, Al Poland leadgyshipressed disappointment at the lack
of coverage of REAP, due to a perceived lack aredt in the media in matters related to
education.

Regardless of the degree of coverage documenteld oéshe sections believed that
REAP programming had improved public opinion tovgafdnnesty InternationaHRE
Coordinators cautioned that public opinion towakdiend human rights might
sometimes fluctuate on the basis of reports iseydéle organization or a changing
political environment. They pointed to cooperatwith governmental and non-
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governmental agencies (reported earlier in thism@@as well as the impacts on
individual multipliers and beneficiaries as evidermd positive public attitude.

Several HRE Coordinators could point to specifipatts. Al Slovenia reported that the
REAP activities and media appearances had modsy lomtributed to reduction of a hate
mail in relation to Roma issues and, in generakenpmsitive calls and letters to the
office. Al Morocco reported that they were ablesezure hundreds of thousands of
signatures for a 2006 petition that called for3bstice Minister to take legal measures to
stop violence against women, which certainly denrates a positive image of Amnesty
International in the country (although it is notat how this relates directly to REAP
programming).

For nearly all of the REAP programmes, HRE incrddbe visibility of Amnesty
International and presented an image of the org#iniz as a “contributor” to society
through HRE activities. Such an image was a brealtyh in Israel where the public
image of Al has been mixed.

The Junior Urgent Action network — one of the legdtducational programs we
implement — enables many people and institutiometdo know Amnesty
International from another perspective, much lestscal of Israel, and much
more constructive, and it actually changes peopb@mions regarding Al Israel.

3.4. Increased allocation of government resourcesifpromoting and realizing
human rights

HRE Coordinators were asked to indicate if ther lbeen any increased allocation of
government resources for promoting and realizingdmurights over the course of the
REAP programme. We cannot know how accurately dnatdrs were able to report on
such increases. Most likely, we can presume tleethas been underreporting,
particularly if coordinators used formal budgebaeditions as the main indicator. Site
visits revealed that government agencies had nmallmd contributions to REAP
programming through donations of training facibti@nd personnel. These kinds of
contributions to not appear to have been takenaotount by HRE Coordinators in
answering this question.

Half (5) of the coordinators indicated that theas lheen increases in government
allocations for realizing human rigHftdwo of these cases were attributed directly to the
REAP programme

In South Africa, during the REAP programme perithd National Department of
Education ordered a training for learners and uresions that introduced Al HRE
learning materials and facilitation skills. Two lined learners and 60 teachers
participated.

6 . . L .
The countries where HRE Coordinators reported ncease in allocation of government resources were
India, Israel, Malaysia, Moldova and Thailand.
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In Morocco, the government earmarked a budget fdeément the national plan of
human rights education.

Other examples were provided by HRE Coordinatorsrddco, Slovenia) demonstrating
an increased allocation of resources by governagercies in relation to the promotion,
protection and realization of human rights, butrédationship between these budgetary
changes and HRE programming was not clear (for plagrthe creation of an
ombudsman office in Morocco).

3.5. Direct evidence of a greater realization of lman rights, especially for
vulnerable populations

HRE Coordinators were asked to report if there arasdirect evidence of a greater
realization of human rights, especially for vuli#eapopulations, over the course of the
REAP programme. Half of the Al sections reportechsevidence

Al-South Africa documented that elderly persons wieve beneficiaries of the REAP
programme enjoyed a reduction of domestic abusenapbved access to social grants.
Other examples were provided by HRE Coordinatoralélysia, Morocco, Slovenia)
demonstrating an increased realization of humartsjgespecially for vulnerable
populations, but the relationship between thesedmunghts improvements and HRE
programming was not clear.

Although HRE Coordinators as a whole were not &bleresent a great deal of evidence
to support the claim that REAP had contributed ¢pemter realization of human rights
for vulnerable populations systematically or aégional or national level, testimonials
from multipliers and beneficiaries collected ast pduithe impact evaluation suggest that
such effects were realized at the individual lelrapacts on beneficiaries and vulnerable
populations were documented in the site visitsadot!$ Africa, Malaysia and Morocco
and are reported in the next section of this report

3.6. A release of political prisoners in other counies that could be associated with
letter-writing campaigns that REAP programming had contributed towards

HRE Coordinators were asked if members of Al, bhiug through REAP programming,
had been involved in letter-writing campaigns dfrttiéere had been any associated
release of political prisoners. Half of the HREo@#inators answered positively for this
questionand in some cases, specific examples were medtiéioe example, Al-South
Africa reported that Women’s Human Rights DefendeZimbabwe were freed from
detention as a result of a post card campaign taidar as part of REAP programming.
Al-Malaysia wrote that Al members had participaitedarious Al campaigns involving
the writing of petitions and that several prisor@rsonscience had been released.

" HRE Coordinators reporting no evidence of improvetaén the realization of human rights were Israel,
Moldova, Russia and Turkey. The HRE CoordinatassfiPoland and India did not answer this question.
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No doubt a combination of political factors accaufar the successful release of political
prisoners, including Al's letter writing campaigrns.countries where REAP has been
closely linked with mobilization it would be reasdne to attribute part of the letter-
writing success and the subsequent release ofnerisdo mobilization carried out
through HRE. However, the importance of this relaghip cannot be ascertained in this
study.

4.0 IMPACTS OF REAP ON INDIVIDUALS

The Steering Group requested that the assessnvestigate the achievements of
multipliers in relation to their target groups (leéniaries). Both multipliers and
beneficiaries can be considered “tools for charageboth multipliers of HRE and
activists. Thus data collection looked at a ranfgeotential impacts on knowledge, skills
and values/attitudes that may have been developeulltipliers and beneficiaries
through their participation in HRE programming.dddition, the assessment asked for
illustration of these changes.

This assessment does not allow us to predict hsimfathese changes are on the
individuals surveyed. If, in fact, the REAP programhas successfully engendered or
strengthened a permanent disposition towards huights education and activism
among the thousands of individuals engaged with RERAen the benefits may be felt for
many years to come in these countries, providedoghortunities exist to exhibit these
behaviors.

Data was collected through closed- and open-engile@s questions as well as in the site
visits. (The survey instruments are included inAln@ex of this report.) In order to help
reduce the potential for bias in self-reportingaddition to beneficiaries reporting on the
impacts of REAP on themselves, multipliers alsarega on their perceived impact on
beneficiaries. Similarly, multipliers self-repadten the impact of REAP on themselves
but this impact on multipliers was also collectsahi key trainers.

It should be noted that in some countries, themnewmiltiple levels of beneficiaries, as
some of those originally trained by multipliers peeded to become engaged in
education and awareness activities. In this eviangin order to facilitate comparisons
across REAP countries, multipliers were definethase who had been trained directly
by key trainers and beneficiaries were those whie\weo steps removed from the key
trainers (that is, trained by multipliers). HRE @dinators were asked to arrange for
Multiplier and Beneficiary Surveys to be completddng these lines.
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4.1. Impacts on Multipliers
4.1.1. Background characteristics of multipliers

A total of 87 multipliers completed a REAP survagross all 10 countriedlearly one
third of these were completed by the Moroccan eaciihus there is an
overrepresentation of the Moroccan multiplier pecsppes in this assessment. It is not
known how this over-representation may have aftetie results reported. Country-
specific results are presented for each key ingastie question whenever available in
order to allow for the reader to make comparisers@nsider the potential implications
for this overrepresentation.

MULTIPLIERS —BY COUNTRY

COUNTRY No. Percent
Malaysia 10 | 11%
Turkey 5 6%
Russia 3 3%
Israel 4 5%
Thailand 5 6%
Morocco 27 | 31%
Poland 12 | 14%
Slovenia 5 6%
S. Africa 9 10%
Moldova 7 8%
TOTAL 87 100%

As the table below demonstrates, there is a faldge split by gender for the multipliers
completing the surveys and the average age is 38.

MULTIPLIERS — BY GENDER & AGE

GENDER No. | Percent Age Range| Average Agle
Female 47 | 55% 19-71 38

Male 39 | 45% 21-58 38

TOTAL 86 100%

The most common background/occupation for the mligtis was teacher or
educationalist, consistent with the predominandeachers as a target group reported by
the HRE Coordinatorsen of the multipliers did not have backgroundrelateristics

that allowed them to be included in the other oatams. These multipliers included two
social workers, a ‘social co-ordinator’, a joursakand a lawyer.
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MULTIPLIERS — BY OCCUPATION & AGE

OCCUPATION No. | Percent| Average Age
Teacher/educationalist 51 59% 41
Student (high school/univ) 12 14% 23

Civil society group 9 10% 32

Civil servant/gov’t 5 6% 42
Other 10 | 11% 42
TOTAL 87 |100%

Multipliers were asked to estimate the number afredhey participated in workshops or
other REAP-related activities. The hypothesis wdddhat higher levels of contact
hours with HRE activities would be associated witjher levels of impact.

Across all multipliers, the average number of hargarticipation in REAP
programming was 83n order to investigate the potential relatiopshetween hours of
participation and impacts, multipliers’ hours offp@apation were clustered into five
categories. These are presented below and areorabed into the analysis of multiplier
background characteristics and impacts.

MULTIPLIERS — CLUSTERED LEVELS OF PARTICIPATION

LEVEL Range of Part. Av. Hrs. by Level No. Multipliers
Hrs.

A 1-10 5 6

B 11-20 18 16

C 21-50 29 25

D 51-100 72 13

E 101+ 291 15

4.1.2. Multiplier ratings of Al REAP programme supports

A number of questions in the Multiplier Survey wereended to document the actual
“input”, or Al investment, into the developmentldRE capacities for multipliers in
order to see what kind of relationship, if any réhmight be between these investments
and reported impacts.

The multipliers were asked to rate thgacts of a range of Amnesty International
supports on themselves personally as well as the work taegred out in human rights
education and training. These results show thabsaall 10 countries, the multipliers
rated the TOTs as most influentit(lowever, access to Amnesty resources, ongoing
communication with Al staff, Amnesty campaigns aations and the Al HRE network
each contributed to supporting the work of mulé@i Some HRE Coordinators noted
that they had provided supports not included instineey, for example, blogs, and that
this was not able to be captured in the data.
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IMPACTS OF Al SUPPORTS
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Given that these supports to multipliers were epry function of the REAP program,
the rankings given by multipliers for each sup@oég detailed in this report. A detailed
analysis of multiplier ratings of Al supports wasended to assist REAP and individual
sections in understanding the value of individugdorts provided. Separate averages
were calculated for multipliers on the basis of tlaekground characteristics of country,
gender, occupation and level of participation. Tirsakout by sub-category was
provided for all individual-level impact data inghreport, when available.

It should be noted that no statistical analysis easied out on these results, other than
descriptive statistics. In order to determine & thfferences reported for averages are
statistically significant, additional analysis wduieed to be carried out. In lieu of this
analysisdifferences in means ohe half point or higheare highlighted in this report.

Training of trainers program

Almost without exception, the reported level of mgfs of the TOTS in supporting the
human rights education work of multipliers is ragtdt.O or higher, regardless of the
country of origin, gender, occupation or hours aitigipation of the individual multiplier.
The average across all multipliers was 4.38

IMPACTS OF TOT PROGRAM - BY COUNTRY
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5=a great deal *Sample of two surveys Overall Average: 4.38

**Sample of one survey
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IMPACTS OF TOT PROGRAM — BY GENDER
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IMPACTS OF TOT PROGRAM — BY OCCUPATION
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IMPACTS OF TOT PROGRAM- BY LEVEL OF PARTICIPATION
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These ratings are reported to be higher for cegaimtries, for men, and is positively
associated with hours of participatidhdo not have hypotheses that explain the

8 There is approximately a half point differenceviestn the averages for females and males, and a half
point difference between the averages for the lbaed the highest levels of participation, withigations
of a linear relationship.
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differences by country or gender, but the link withurs of participation confirms that
one can generally expect a greater level of imphtiie TOTs on HRE if there are more
contact hours

These results, while demonstrating the strengfh@f's for multipliers with specific
background characteristics, also may raise questibout the quality of quantity of
TOTs carried out in certain sections, such as Sliavend Israel, were the country-
specific ratings were relatively low. This might §@mething for the Steering Group or
individual HRE Coordinators to investigate further.

The Multiplier Survey, in addition to asking muligrs to rate the overall effect of the
TOTs, asked multipliers to indicate the total numtfetrainings they had participated in.
In this way, the total number of contact hours dalko be factored in as part of the TOT
input.

The results show a wide range of training hourgMaltipliers, which does not show
differences according to gender but is sensitivliéatarget group that the multiplier
belongs to. Specifically, high school and universitidents, taken as a whole, reported
receiving substantially more training as multigdi¢ihan other groups

Note that in analyzing the results of certain aibsaded questions, there were
sometimes answers provided by one or two multiplieat were heavily skewed high.
When a heavily skewed result, or “outlier”, drarmally affected the calculated average,
this outlier was removed. In this way, the avenageorted would more closely represent
the “real” average of the multipliers surveyechalve noted within the tables themselves
when outliers have been removed.

MULTIPLIERS — HOURS OF PARTICIPATION BY GENDER

CATEGORY Range | Average Hours
Overall 1-480% 64

Male 6-480 | 64

Female 1-300| 64

* With outliers 948 and 720 removed.

MULTIPLIERS — HRS OF PARTIPATION BY OCCUPATION

CATEGORY Range Average Hours
Teacher/educationalist 6-300| 55

Student (high school/univ) 20-72Q 186

Student (high school/univ) 20-320 83

Civil society group 6-168 70

Civil servant/gov’t 18-100 | 42

Other 1-948* | 148

Other** 1-150 49

*With outliers of 720 and 480 dropped.

** With outlier of 948 removed.
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Access to Amnesty resources and materials

Access to Amnesty resources and materials was dathkeoverall by multipliers and
thus provided a substantive contribution to mukiphctivities

IMPACTS OF ACCESS TO Al RESOURCES — BY COUNTRY
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IMPACTS OF ACCESS TO Al RESOURCES - BY OCCUPATION
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IMPACTS OF ACCESS TO Al RESOURCES—-
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When the multipliers were divided on the basisatkground characteristics, we see that
the valuing of Al resources varied. The higheshgs given for Al resources, on the
basis of country of origin, were for the regionG#ntral and Eastern Europe and the
Former Soviet UnionThe lowest rating was for South Africa, althoulgis country
average was above 3.0.

There appears to be a positive association bettiesimours of participation in trainings
and the valuing of Al resources and materililss possible that the trainings assisted
multipliers in learning how to use such materiald ¢hus increased their value for
multipliers.

There was also some modest variation (less thdralpaint difference) on the basis of
gender and a relatively low rating of this resourgeeivil society members as compared
with other target groups. These data do not allewo directly explain these variations.
However, we might hypothesize that these differeme#lect the degree of emphasis
placed by individual sections on the distributidrAblearning and training materials for
specific target groups as part of the REAP progranmtombination with the multiplier
need for such resources.

Ongoing communication with Al staff

Multipliers were asked to indicate their frequefyontact with Al staff. The results
showed that slightly over half of all multipliersrseyed received a communication from
an Amnesty staff person at least once a mortis shows a considerable investment on
the part of Amnesty sections.
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FREQUENCY OF CONTACT WITH Al

No. | Percent
Once a week or more 21 24%
Once a month 24| 28%
Once every few months 30 34%
Once a year 9 | 10%
Never 3 [ 3%
TOTAL 87 | 99%*
* Less than 100% due to rounding

Ongoing communication with Al staff was ranked 34rall by multipliersOnce again
we find a positive link between HRE programmingriegt out and ongoing
communication with Al according to hours of pag&ion in trainings.

IMPACTS OF ONGOING COMMUNICATION WITH Al —BY COUNTRY
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IMPACTS OF ONGOING COMMUNICATION WITH Al- BY OCCUPATION
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Once again, we find country-specific differencesalation to the impacts of ongoing
communication of Al staff with multipliers in posiely influencing of HRE work.
Differences in the valuing of this Al area of supgpoay relate to the amount of contact
organized by the HRE Coordinator. In turn, a decidly an HRE Coordinator in relation
to maintaining regular communication with multipemight be influenced by access to a
means of communication. The lack of Internet cotimi#g or access to computers by
multipliers in certain countries, for example, ntitlave resulted in relatively less
emphasis placed on ongoing communications.

Ongoing communication was very highly rated in Rdlavhich is consistent with the
results obtained during the site visit. Althoughltipliers interviewed did not report
close communication with regional coaches, theskiptiars reported regular contact
with Al headquarters through the newsletter andaésnirom the HRE Coordinator.
Ongoing communication was especially valued byestigland is positively associated
with hours of participation in REAP trainings.
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Amnesty campaigns and actions

The value of Amnesty campaigns and actions in stimgpHRE activities was ranked
3.62 overall by multipliers

Although not as highly rated overall as other Apgarts, Amnesty campaigns and
actions positively contributed to the human rigkdsication work of the vast majority of
multipliers completing a survey. There were pattidy high impacts for multipliers
from Poland and Turkey. The site visit to Polandveéd that REAP programming was
linked closely with mobilization, so this link i@hsurprising.

There also appear to have been special benefidddents, perhaps because of their
participation in such actions. Once again we sges#tive link between HRE
programming carried out and Amnesty actions andpeégns according to hours of
participation in trainings. However, this link seefass pronounced as for other Al
supports, such as access to training materials.

IMPACTS OF Al CAMPAIGNS/ACTIONS — BY COUNTRY
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IMPACTS OF Al CAMPAIGNS/ACTIONS — BY OCCUPATION
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Network of Al multipliers

The Network of Al multipliers was rated overallthge least important support across all
multipliers, with an average of 3.44, although #swecognized as a contributor to HRE
programmingHere we also see a greater range of valuing,esigg) that for certain
contexts, such networking may be especially impart&or example, the valuing of the
multipliers network was especially high in Russia avas positively associated with
hours of participation in REAP programming.
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IMPACTS OF NETWORK OF Al MULTIPLIERS — BY COUNTRY
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Overall Average: 3.44
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IMPACTS OF TOT PROGRAM- BY LEVEL OF PARTICIPATION
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3.00
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1—notat all
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One of the main findings of the investigation opiets in relation to Al supports is that
the more contact a multiplier had with the REAPgoamnme, as illustrated through
number of contact hours, the greater the valudl gligports offered by Amnesty
International

The explanations for this relationship might bea@wed of both in terms of “supply”
and “demand”. It is possible that Amnesty createchand for its HRE capacity-building
the more it “supplied” or invested in long-term adended TOTs with multipliers. It is
also possible that those multipliers intrinsicatigtivated to participate in higher
numbers of TOTs also will want to take advantagallodther supports offered by
Amnesty International. Thus, one conclusion mighthnat the higher the investment
made by Amnesty through trainings with its muleypd, the greater the efficiency in all
other supports that are offered.

4.1.3. Impacts of REAP programme on multipliers

The Multiplier Survey asked respondents a rangguestions related to human rights
education competencies asked multipliers to rage kmowledge, skills and attitudes
both prior to and following their participation REAP trainings.

The tables in this section report the post-REARItesnd also the “increase” (the red
bars) over the pre-REAP results. In this way, #ides include both final ratings as well
as the relative gain in these competencies overdhese of a multiplier’s participation in
the HRE program.

The self-reported impacts on multipliers are présgiby country of origin, gender,
occupation, and level of participation.
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How well would you say that you understand humaghts principles and standards?

Multipliers indicated confidence in their undersiarg of human rights principles and
standards, with an overall rating of 4.49n the basis of country background, there was a
range of ratings results, with a low of 3.67 forsRia and a high of 5.00 for Israel.

The average gain in human rights content knowledg@ydicated by the difference
between pre- and post-REAP ratings, was 1.43 paimdss highly statistically
significant? These gains take into account that some multiplieay have already come
in with pre-existing content knowledge and are ablehow the relative increase in
knowledge attributable to the trainings. The gretagains are for Moldova and Israel (a
full two points) and the lowest is Slovenia (Idsart half a point).

Please note that in cases where only one or twapteils from a given country
responded to a particular question, this is natetie table. The implications are that the
results reported are non-representative of theetgsgol of multipliers completing the
survey from the country.

According to the survey results, increases in wtdading of human rights principles
and standards appear to be relatively higher fdesrand for teachers and for civil
servants, although these differences appear todoesh(less than half a point).

Note that there is no clear association betweeihdes of participation in trainings and
increase in understanding of human rights prinsipled standards, although one might
expect to see such an association. Interestinglygm statistically significaftincreases
in understanding of human rights were associatéd nelatively lower levels of
participation (20 hours or fewer) but not with triaigs involving higher numbers of
hours. In order to understand this finding beiterould be helpful to investigate the
degree to which these contents were present imichdil trainings.

UNDERSTAND HR PRINCIPLES AND STANDARDS —
BY COUNTRY
4.74

5.00
5.00 4:60
4.50 -
4.00 -
3.50 -
3.00 -
2.50 A
2.00 A
1.50 A
1.00 A
0.50 -
0.00 -

43 ®ERating

®Gain

Malaysia Turkey Russia Israel  Thailand Morocco Poland Slov enia S. Africa Moldova* Overall
Av

1=not at all

3=somewhat *Sample of one survey
5=a great deal

° Highly significant (p < 0.01) using a one-sidetst.
19 Highly significant (p < 0.01) using a one-sideigst.
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UNDERSTAND HR PRINCIPLES AND STANDARDS -

BY GENDER
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Do you feel that you have the necessary facilitagkills to carry out trainings and other
outreach activities?

Multipliers indicated confidence in their facilitah skills, with an overall rating of 4.40
Those categories of multipliers reporting the hggHevel of facilitation skills were from
Moldova, Turkey and Israel, and also those who deted more than 101 hours of
training.

The results show clear improvement in facilitatsiiils across all subcategories of
multipliers, with an average gain of one and a palhts In fact, there was a minimum
gain of one point for all sub-categories of muleps excepting those coming from one
country™! Tests of statistical significanteshowed high significance in the differences
between the averages for pre- post REAP ratingalfonultipliers.

The greatest relative gains in facilitation sk{tiso points or higher over the course of
the REAP programme) were enjoyed by multipliersrfi@ussia, Israel, Poland and
Moldova. Tests of statistical significance wererigal out for the four case study
countries and for level of participation accordtodgow (0-20 hours), medium (21-50
hours) and high (51 hours or greater) participatidre results showed the change in pre-
and post- averages were highly signifi¢afor Poland and Morocco and for those
multipliers participating in 50 or more hours diting. The latter finding suggests the
cumulative value of participating in trainings imving participatory methods for
developing facilitation skills.

FACILITATION SKILLS — BY COUNTRY

5.00
5.00 4.80 4.75

4.52 4.55

4.50
4.00 -
3.50 -
3.00 -
2.50 -
2.00 -
1.50 -
1.00 -
0.50 -
0.00 -

H Rating

®Gain

Malaysia Turkey  Russia Israel  Thailand Morocco Poland Slov  enia S.Africa Moldova* Overall Av
1=not at all

3=somewhat *Sample of one sruvey
5=a great deal

™ This country was Slovenia.
12 Highly significant (p < 0.01) using a one-sideiest.
13 Highly significant (p < 0.01) using a one-sideigst.
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FACILITATION SKILLS — BY GENDER
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FACILITATION SKILLS — BY OCCUPATION
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FACILITATION SKILLS — BY LEVEL OF PARTICIPATION
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Do you feel that you have the necessary skillsleweloping or adapting existing human
rights learning materials/tools for use in our caativities?

Although not all Al sections may have incorporatiee skill of developing or adapting
human rights learning materials within their TO®8s question was included as nearly
all multipliers would need to select and perhapspadse of training or awareness
materials for their learner groups.

The results show an average impact rating of 4c?@sa all multipliers, with an average
gain of 1.60 pointsThe gains in averages across all countries di¢émerge as
statistically significant, although gains were Higstatistically significanit’ for

Moroccan multipliers from among the four case stooyntries.

There appears to be at least a positive relatipnalthough somewhat modest, between
hours of participation in REAP trainings and impeoents in materials development
skills. These results are similar to those repoitedhe development of facilitation skills
although the range of impacts across multipliecatdgories is wider for materials
development. When tests of statistical significaa@applied for level of participation
and skills pertaining to the development of leagmaterials and tools, each level (low,
medium and high) shows statistical significaric&his finding is difficult to explain in
light of the fact that a testing of statisticalrsigcance for all multipliers had the opposite
result.

Certain countries reporting both a relatively lowesrel of competency as well as lower
gains (Russia, Moldova) as compared to other cmstit is possible that materials
adaptation may have been less of a priority. Otiyeorted differences in impacts
according to multiplier sub-category are relativelgdest (less than half a point
difference).

MATERIALS ADAPTATION - B5YOOCOU NTRY
4.80 ‘

5.00
4.50
4.00 ~
3.50 A
3.00 -
2.50 A
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1.50 -
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0.00 -

H Rating

®Gain

Malaysia Turkey Russia Israel  Thailand Morocco Poland Slov  enia S. Africa Moldova* Overall
1=not at all Av
3=somewhat
5=a great deal *Sample of one survey

1 Highly significant (p < 0.01) using a one-sideigst.
15 Highly significant (p < 0.01) using a one-sideigst.
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5.00

MATERIALS ADAPTATION - BY GENDER
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MATERIALS ADAPTATION — BY LEVEL OF PARTICIPATION

5.00

A-GA
4,04

4.31 424 4.31

4.50
4.00

3.50 -
3.00 -
2.50 A
2.00 -
1.50 -
1.00 ~
0.50 -
0.00 -

1-10 Hrs. 11-20 Hrs. 21-50 Hrs.  51-100 Hrs. 101+ Hrs.

1=not at all
3=somewhat
5=a great deal

1.92 B Rating

HGain

39




How important do you think it is to stand up fouy@wn human rights?

Multipliers were asked how important it was to thenstand up for their own rights, as
well as the rights of others, in two separate qaest The results show that this value
was extremely high across all sub-cateqgories ofipligrs, with an average rating of
4.84 The results across all multipliers were alsdhhyigtatistically significant®

Given that multipliers may have engaged with théAREprogramme with a pre-existing
commitment to human rights, the Multiplier Surveyight to document the relative gain
in this disposition over the course of their paptidion in REAP. Indeed, the relative gain
was approximately one point across all multiplgo-groups, which is still significant

but less pronounced than gains in other impacsaiae multipliers for whom the
highest gains were reported were South Africa (1.68il society (2.50) and those
participating in the TOTs for more than 101 hour$4).

We find the greatest gains for the category of ipligrs participating in HRE activities
for over 101 hours and it may be that multiplieighvinigh commitment to activism self-
select into higher levels of participation in REARinings. However the tables do not
show a strictly linear association between houngsasficipation and post-REAP ratings in
relation to valuing standing up for one’s own rghConfirming the unique, non-linear
pattern of gains and participation in REAP traisintpere was high statistical
significancé’ in the gains associated with the average for BHours or less) and high
(51 hours or more) levels of participation in tiags, but no statistical significance
associated with a medium level of participation-§21hours).

STAND UP FOR OWN HUMAN RIGHTS — BY COUNTRY
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1=not at all
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18 Highly significant (p < 0.01) using a one-sideigst.
" Highly significant (p < 0.01) using a one-sideigst.
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5.00

STAND UP FOR OWN HUMAN RIGHTS — BY GENDER
4.87 4.81

4.50 A
4.00 -
3.50 A
3.00 -
2.50 ~
2.00 A
1.50 A
1.00 -
0.50 +
0.00 -

1=not at all
3=somewhat
5=a great deal

H Rating

EGain

Female Male

STAND UP FOR OWN HUMAN RIGHTS — BY OCCUPATION

4.88 . 4.89 4.80 4.80

5.00
450 ~
4.00 +
3.50 -
3.00 -
2.50 -
2.00 -
1.50 -
1.00 -
0.50 -
0.00 -

A-GA
4704

H Rating
H Gain

Teacher/educationalist Student (high Civil society Civil servant/gov't Other
school/univ)

1=not at all
3=somewhat
5=a great deal

STAND UP FOR OWN HUMAN RIGHTS —

BY LEVEL OF PARTICIPATION
4.83 4.96 4.85 4.93

5.00
4.50 -
4.00 -
3.50 -
3.00 A
2.50 A
2.00 A
1.50 -+
1.00 -
0.50 -
0.00 -

1=not at all
3=somewhat

5=a great deal

4.50

= Rating

1.54 = Gain

0.94 1.00
0.56

1-10 Hrs. 11-20 Hrs. 21-50 Hrs. 51-100 Hrs. 101+ Hrs.

41




How important do you think it is to stand up foettights ofothers?

Multipliers were asked how important it was to thienstand up for the rights of others.
As with the previous question, the results show tihig value was extremely high across
all categories of multipliers, with an overall azge of 4.81 that was highly statistically

significant™®

The results were, generally speaking, quite sinidd@hose for the previous question,
with some notable differences being a lower avefag®oldova (4.0 as compared with
5.0 for standing up for one’s own human rights)udkhe disposition to promote human
rights was already very pronounced among multipléard was further reinforced
through their participation in the REAP programme.

The data does not show a positive association, henwbetween increased time spent in
human rights education activities and the valuihgtanding up for one’s human rights.
This was confirmed in the statistical analyses Wexte carried out for this question on
the basis of level of participation.

STAND UP FOR OTHERS’ HUMAN RIGHTS — BY COUNTRY
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Malaysia Turkey Russia Israel  Thailand Morocco Poland Slov  enia S. Africa Moldova* Overall
1=not at all AV
3=somewhat
5=a great deal *sample of one survey

18 Highly significant (p < 0.01) using a one-sideigst.
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STAND UP FOR OTHERS’ HUMAN RIGHTS — BY GENDER
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How much concern would you say that you have fbhed, especially for vulnerable
groups?

Multipliers were asked to self-report on the “comiehat they held for others, especially
vulnerable groups. Although empathy is not a treat can be readily investigated in a
closed ended question, these multipliers’ answergwtended to serve as a proxy for
empathetic attitudes.

The results show quite high results for concerrotbers, with an average of 4.66 across
all multipliers. As with other attitudinal outcomese find that the relative gain is
approximately one point, not as substantial a$ akd knowledge gainsn fact, these
gains did not emerge as statistically significasxtbas multipliers.

The multipliers for whom gains were especially pronced (2 points or higher) were
Moldova and Russia. The relationship between holparticipation and enhanced
empathy appears unclear in the tables. Statisgstihg showed however that although
there was no statistically significant gain in cemcfor others associated with low levels
of participation in trainings (20 hours or lesfigtte were significant and highly
significant gain®’ for medium and levels of participation, respedsive

POSITIVELY INFLUENCED CONCERN FOR OTHERS — BY COUNTRY
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19 Significant (p<1.05) and highly significant (p 0@) using one-sidetests.
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POSITIVELY INFLUENCED CONCERN FOR OTHERS —

BY GENDER
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POSITIVELY INFLUENCED CONCERN FOR OTHERS — BY OCCUPATION
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POSITIVELY INFLUENCED CONCERN FOR OTHERS —
BY LEVEL OF PARTICIPATION
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How committed are you to taking action to promatenian rights?

One question directly asked multipliers to identityw committed they were to taking
action to promote human rights. This question dfiefrom earlier ones that asked
multipliers to rate how highly they valued the imfamce of standing up for human rights.
In this question, multipliers were asked to indéciitthey intended to take such actions.

The results show an overall high level of committrtertaking action (4.81) of which an
overall gain of 1.31 points was attributed to tHeAR programmeThis gain was highly
statistically significant’

The tables did not reveal any striking differenicesatings or gains by multiplier sub-
categories such as gender, occupation and hopartifipation* Nevertheless statistical
tests showed that gains were statistically sigaifidor women and for those
participating in medium and high levels of hourgrafning.

COMMITTED TO TAKING ACTION — BY COUNTRY
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COMMITTED TO TAKING ACTION — BY GENDER
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20 Highly significant (p < 0.01) using a one-sideigst.
% The possible exception was Thailand, which haewamage of 3.80. However, multipliers in this caynt
nevertheless reported a gain of one point ovecdliese of REAP.

46



COMMITTED TO TAKING ACTION — BY OCCUPATION
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In order to providenealternative set of dataon the impact of REAP patrticipation on
multipliers, key trainers who worked with them wearsked to rate the relevance of each
impact area and to estimate this impact, accorttinige specific target groups of
multipliers. Thus this report is able to compare sklf-reported impacts of multipliers
with those reported by key trainers for five impactas.

The Key Trainer survey asked respondents to esithatrelevance and impacts of HRE
competencies on multipliers by target group, rathan as a single group, in order to
take into account the possibility that key traiaetivities and multipliers’ responses to
them may have been tailored according to targetmro

The data that could be directly compared betweerséif-reporting of multipliers and the
estimations of impacts on multipliers by key tragweere the “post-REAP” ratings of
impact reported by multipliers according to occigra(the blue columns in the
multiplier bar graphs) and the ratings of impactsaccess, by key trainers (the red
column in the key trainer bar graphs). (These &hte included in Annex A.)
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Without exception, the impacts on multipliers repdrby the key trainers were lower
than those self-reported by the multipliers. Howea@oss the ratings provided by key
trainers, they reported relatively higher impactisthose multipliers who were teachers
and members of civil society groups

The highest level of consistency (as defined bg@aaf less than half a point or less)
between the ratings of the multipliers and the tkainers was for ‘understanding human
rights principles and standardé'The highest level of inconsistency was for
“commitment to taking action”, which key traineeged at least half a point lower for all
target groups.

Key trainers’ ratings of impacts for facilitatiokiks and materials development were
also substantially lower than those self-reportgditil servants as well as for students.
Key trainers also rated the impact ‘commitmenttirtg action’ at least half a point
lower for all target groups.

These differences in reported impact cannot belyeexplained by the data, and the
methodology of the impact assessment does not aifote identify whether the ratings
of the key trainers or the multipliers can be saemore reliable. It is possible that the
key trainers’ ratings for impacts that would notessarily be evident in the trainings
(e.g., materials development, commitment to takiciipn) would be less reliable than
those reported by the multipliers themselves. @motiher hand, key trainers who
remained in contact with multipliers following tA®©Ts’ would arguably have a less
biased opinion of the REAP impacts than the mudéiplthemselves.

An additional alternative set of datawere collected for multipliers in the four sitesii
countries of Malaysia, Morocco, Poland and Soutticaf® HRE coordinators were
asked to administer a five-question survey to apaomeon group within their countries
whose members’ backgrounds (e.g., gender, occupa&imagement with Al) reflected
those of the REAP multipliers who completed a syrfee this study. In other words, the
comparison groups should have been similar in brackgl to those of the REAP
multipliers completing a survey, with the excepttbat the comparison group members
did not participate in REAP trainings. A comparisirihe self-reported ratings on
human rights knowledge, values and behaviors bettweeREAP multipliers and these
comparison groups were intended to aid in the iny&son of the impact of the REAP
programme on outcomes reported by multipliers.

%2 The one gap that did emerge was for civil servamit®y self-reported their impact approximately realf
point higher than key trainers did for them.

% Comparison group data were collected for these REEAP countries as these countries each had the
minimum of ten multipliers needed for carrying gtdtistical analyses. South Africa had nine butas
decided to include this country so as to have afsebtmplete comparison data for the four caseystud
countries.

48



The comparison of the post- survey results of REARipliers with the results of the
guestionnaire administered to the comparison grebpsed no statistically significant
differences. The only exceptions were for Polangictv showed highly statistically
significant difference® between the post-survey results of the multipléerd the
comparison group for the questions related to confe vulnerable groups and
commitment to taking action to promote human rights

These results mean that the gains associatedvatREAP programme cannot be
attributed to the trainings through the applicatbda statistical analyses involving
comparison groups. There may be several explarsatay these results, none of which
can be confirmed but should be kept in mind. Th&t 8xplanation is that, indeed, the
REAP trainings did not contribute to the knowledgsue and behavioral gains reported
by the multipliers themselves, which would implathhe multipliers under-reported
their original disposition in these areas when cetipy that portion of the survey asking
them to rate their knowledge, values and behaworslation to human right prior to the
REAP trainings.

A second explanation is that the comparison graugect do not reflect the backgrounds
of the REAP multipliers at the time when they wirgt invited to participate in the
REAP programme.

A third explanation is numeric in nature. Statiglitests have greater reliability and
accuracy when applied for larger, rather than snallatasets. Although the sample sizes
for both the REAP multipliers and the comparisoougs were adequate for carrying out
these statistical operations, it is always posdiidg larger datasets might have produced
differing results. However, it should be noted ttegt results of the statistical tests that
were applied did not produtevalues that approached the threshold for sigmftea
excepting for the two reported for Poland. We &arestleft with questions in regards to
this aspect of the analysis.

A number of questions were included in the MulgplSurvey that asked fevidence
about how their behavior had been influenced by freeticipation in REAP.

Has your participation in the Al TOT or other Al IE®programming influenced your
attitudes in any other ways? If so, please describe

Ninety percent of the 81 multipliers answering tiigstion indicated that their attitudes
had been influenced in ways other than those afsketirectly in the Multiplier Survey
Seventy two of the multipliers elaborated in wigtithe ways that their attitudes had been
influenced. These results were coded. The tababksts all results mentioned by three
percent or more of the multipliefs.

24 Highly significant (p < 0.01) using a two-sidetest.
> Multiple answers were possible for individual mpligers, thus the overall percentage is higher than
100%.
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These results show a range of impacts on multgb#ner than those pre-defined in the
survey. The two most frequently mentioned attitatichanges relate to what might be

considered medium- and perhaps

longer-term vaklated to (a) changes in

opinion/increase in empathy (24%) and (b) learmimgéased interest in learning about

human rights (19%)Such attitudinal changes might relate to othéalb®ral changes

related to the promotion of human rights.
Outcomes Percentage
Personal opinions/empathy 24%
Learning (interest in/actual learning) 19%
Methodology of teaching 11%
Awareness-raising activities 8%
Personal empowerment 6%
Activities promoting HR 6%
Respectfulness 5%
Participation in (Al) actions 3%
Participation in civil society 3%
Social service activities 3%

Below are some sample quotes that illustrate tite@dinal areas of impact represented
by codes above. As these coding categories ap@gyveral of the Multiplier Survey
guestions, sample quotes for each category aremqegbonly once, across these various

open-ended questions.

Personal opinions/empathy

| became more sensitive towards human rights issu society | am living in
as well as social issues offshofal Malaysia)

Greater awareness of the principle of defendingthiieugh participation and
that the voice of one individual can positively aopon the life of a person living

far away.(Al Morocco)

The truth is | used to see but not realize. Mostsopractice the same policy and
do not protest until they are themselves victim oglative is a victim(Al

Morocco)

It is not enough to fight human rights violationsrely passively (with words). A

proactive approach is needg@l Slovenia)

Learning (interest in/actual learning)

I have become extremely interested in local anermational human rights issues,
whether economic, social or political, especiallgmen casegAl Morocco)
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The training made me acutely aware of how littleeotpeople are aware of even
their basic rights and the power they have to eserthese(Al South Africa)

Personal empowerment

Al changed my life completely. | discovered thateéhwere skills | could acquire,
material | could use, but more importantly how ultbhelp vulnerable group
more effectively. | found that there was a lot miazeuld do for others and a lot
more | could sharglAl Malaysia)

Sometimes | could say ‘someone will do somethingt.nbw I first ask myself if |
have something to do or not about human rigfa$ South Africa)

My joining the AI-HRE program motivated me dirg@hd efficiently
contributed to the way | act and to my interesssues and cases relating to
children, women and the environment and other $p@sues revolving around
repression, injustice, assault and vandalig&l. Morocco)

It's a shame for me to admit, but my husband sntigetell anti-Semitic jokes. |
never knew what to do in such situations so | ugyakt left the room. Now |
know what to say and | say it and they stoppethtethis nonsens€Al Poland,
multiplier interview)

Although the survey question asking about poteirtiflences on attitudes already
elicited behavioral impacts on multipliers, two aegie questions on the survey directly
asked multipliers to report on REAP impacts onrthetivities. The first question asked
multipliers to report new activities that they haadried out as a result of their
participation in Al's HRE program. The next quest@sked multipliers to report changes
in the way that they carried out pre-existing atég. The latter question was intended to
solicit changes in teaching practices in schoolsekample.

Have you carried out new activities as a resujtoir participation in Amnesty
International’s HRE program? If so please deschlddl you remain involved in these
activities?

Eight-two percent of the multipliers who answereid fjuestion (78 total) indicated that
they had initiated new activities as a result e REAP programme and 94% of those
reporting that they had initiated new activitiedigated that they would remain involved
with them. The six most frequently mentioned netivities related directly to the
‘multiplication’ of human rights education, the énided outcome of the REAP
programme?® Thus the multipliers completing the survey confichthat they had served
the purpose originally intended for them in REAP

%6 The exception was the outcome of ‘participatiowiinl society’, which related to the multiplier’'s
engagement with other organizations or activiteated to human rights and/or human rights edutatio
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INFLUENCES OF Al HRE ON NEW ACTIVITIES OF

MULTIPLIERS

Outcomes Percentage
Facilitation of workshops 20%
Awareness-raising activities 13%
Participation in civil society 12%
Methodology of teaching 10%
Integration of HRE w/in work 8%
Teaching new HR lessons 6%
Initiation/participation in HR Clubj 6%
Writing of HRE materials for Al 6%
Participation in (Al) actions 4%
Extracurricular activities 4%
Informal dialogue on HR 3%

Below are some sample quotes that illustrate theitycareas of impact represented by
codes above. As these coding categories applywaraeof the Multiplier Survey
guestions, sample quotes for each category aremqegbonly once, across these various
open-ended questions.

Facilitation of workshops

Workshops for the police, journalists, cooperatiath the police in Lublin,
Association for Human & NaturéAl Poland)

In interviews carried out in Poland, nearly all tipliers indicated that they had some
previous experience in leading trainings, due wdynhg psychology or pedagogy or
through the workplace. Yet, they emphasized thaaRBad given them a unique
opportunity to work with a very different group tohinees, from which they learned a
great deall was very stressed, | prepare myself a lot busd @ain a lot from trainings
with such groups like policemen or judges

Awareness-raising activities

Presenting a report to the school management on BRRGram and posting it at
the teachers’ room for their information, raisingetawareness of students of the
importance of human rights, giving a presentatiorttoe topic.(Al Morocco)

Right after participating in the training, | postadany posters on the school
board and in the teacher’'s room. | held several tings with students and
teachers. | organized an evening meeting markerhisyng awareness, cultural
issues, focusing on children’s rights and a saf@renment.(Al Morocco)
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Creating more awareness of human rights in the conityywhere we are active
and supplying material to educate people and ermging them to educate
themselves and take action for themseli@#&sSouth Africa)

In conjunction with Al the school organized an wityi day dedicated to the
respect of those who are different and to humahntsigAl Slovenia)

Participation in civil society

| participated in a TOT on youth and social rights a result | participated in 6
training programs/workshops on social rightal Turkey)

Methodology of teaching

I try to look at more holistic ways of promotingnhan rights, for example
exploring the potential of online technology, explg how pictures, simple art
forms can send a particular human rights messagstead of just through text
and verbal meangAl Malaysia)

Using free and open discussion techniques | leatheihg the training in
moderating discussion in the classroq#l Morocco)

Interviews carried out with multipliers in Polandrahg the site visit showed that the
opportunity to gain skills in leading workshops wet only an impact on multipliers but
an incentive for their involvement.
| practice my training skills here, it will be uséfor me in the future, also in my
therapeutic work, or even during business trainitigg | sometimes lead
nowadays.
| can observe and learn group process here likeheres else

Teaching new HR lessons

Before | learned about Al program, | hadn’t used tHR aspects in my
educational activities. Now | conduct classes,@td| workshops, and elective
courses(Al Russia)

Initiation/participation in HR Club

Creation of a HR Club in the school | work in, ahé renewal of the club every
other year.(Al Morocco)
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Have you changed the way you carry out pre-exisittiyities as a result of involvement
in Amnesty International’s HRE programming? Ifdease describe. Will you remain
involved in these activities?

Seventy five percent of the multipliers who answletes question (72 total) indicated
that they had changed the way that they carriegh@sexisting activities as a result of
the REAP programme and 87% of those reportingttieat had changed previous
activities were like to continue doing so. Thessules demonstrate quite clearly the
impact of REAP on multiplier teaching, especialiyré¢lation to the use of interactive,
participatory methodologies

Outcomes Percentage
Methodology of teaching 44%
Integration of HRE w/in work 9%
Facilitation of workshops 5%
Teaching new HR lessons 5%

Below are some sample quotes that illustrate theitycarea of integration of human
rights education within existing work.

Integration of HRE w/in work

We used to provide our services to women. Aftersvenelincluded men
complying to social gender fairness. Training imguuter science, foreign
languages, training in ceramics, and listening imence victims(Al Morocco)

Integrating and using HR standards. Using themhmworking program of the
multimedia library is manifold: plays, presentatsyrconferences, and awareness
raising. (Al Morocco)

4.2. Impacts on Beneficiaries
4.2.1. Background characteristics of beneficiaries

A total of 311 beneficiaries completed a REAP sypeeross all 10 countrieblearly

one third of these were completed by the Moldowtisn. Thus there is an
overrepresentation of the Moldovan beneficiary pecsives in this assessment. It is not
known how this overrepresentation of Moldovan biieafes may have affected the
reported results. Country-specific results are gt for each key investigative
guestion whenever available in order to allow f@ teader to make comparisons and
consider the potential implications for this ovenesentation.
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BENEFICIARIES —BY COUNTRY

COUNTRY | No. Percent
Malaysia 11 4%
Turkey 12 4%
Russia 19 6%
Israel 20 6%
Thailand 21 7%
Morocco 26 8%
Poland 31 10%
Slovenia 35 11%
S. Africa 41 13%
Moldova 95 31%
TOTAL 311 100%

As the table below demonstrates, there is a pratmme of females among the
beneficiaries (62%although the average ages for women and men wites cjose.

BENEFICIARIES — BY GENDER & AGE

GENDER | No. | Percent| Age Average Age
Range

Female 186 62% | 11-29 23

Male 114 | 38% 12-77 25

TOTAL 300 100%

The most common background/occupation for the heinges was student, consistent

with the predominance of teachers as multipli@tsrty-eight of the beneficiaries did not

have background characteristics that allowed tlebetcategorized within the other
occupations. These beneficiaries included, for gptantwo caregivers, two unemployed
persons, one social worker, one driver and onesgeperson.

BENEFICIARIES — BY OCCUPATION & AGE

OCCUPATION No. Percent| Average
Age

Teacher/educationalist 49| 16% 38
Student(high school/univ) 206 68% 17
Civil society group 24 | 8% 41
Civil servant/gov’t 5 2% 34
Other 18 6% 38
TOTAL 302 100%

Beneficiaries were asked to estimate the numbkoofs they participated in workshops
or other REAP-related activities. The hypothesiside that higher levels of contact
hours with human rights education activities waoddassociated with higher levels of
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impact. Most likely, these estimated hours of pggstition are not very exact. However,
they do allow us to observe some clear distinctiori®urs of participation between
certain subcategories of beneficiaries.

Across all beneficiaries, the average number ofhofiparticipation in REAP
programming was 32 hours. This is significant tasiggests extended contact with
multipliers rather than one-off workshops or evdotghose beneficiaries completing the
survey This figure also confirms that those multipliersgaged with the surveyed
beneficiaries were, in fact, “multiplying” as paftthe REAP programme and that this
work was, on average, quantitatively substantial.

An analysis of the hours of participation accordingliffering background

characteristics of beneficiaries is presented ént#éioles below. These tables present both
the average hours of participation according tcefieiary sub-category, as well as the
range of hours of participation. In cases whereetleere hours of participation that were
dramatically higher than those of other benefiersuch “outliers” were removed and
the averages re-calculated for the subcategory.

The results show that the average contact houtsdioeficiaries in Russia (58) were
relatively higher than for other countries whertheesy were relatively lower in Malaysia
(13) and Slovenia (8). They were also relativeyhieir for teachers/educationalists (56)
and civil servants (46) as compared with othergaggoups.

BENEFICIARIES — HOURS OF PARTICIPATION
BY GENDER

CATEGORY Range Average Hours
Overall 1-312 32

Male 1-200 30
Female 1-312 33
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BENEFICIARIES — HOURS OF PARTICIPATION
BY COUNTRY

CATEGORY Range Average Hours
Malaysia 1-39 13
Turkey 15-200 42
Turkey* 15-60 26
Russia 10-230 70
Russia** 10-150 58
Israel 1-70 22
Thailand 2-200 48
Thailand** 2-100 40
Morocco 2-120 35
Poland 6-312 47
Poland*** 6-200 37
Slovenia 2-18 8
S. Africa 5-280 36
S. Africa**** 5-160 29
Moldova 2-60 32

*With outlier of 200 hours dropped.
**With outlier of 230 dropped
***With outlier of 200 hours dropped.
*&% With outlier of 280 dropped.

BENEFICIARIES — HRS OF PARTIPATION
BY OCCUPATION

CATEGORY Range Average Hours
Teacher/educationalist 4-312 56
Studentigh school/univ) | 1-156 29

Civil society group 5-86 24

Civil servant/gov’t 32-200 77

Civil servant/gov’'t* 32-86 46

Other 1-160 30

*With outlier of 200 dropped.
In order to investigate the potential relationgbghween hours of participation and

impacts, beneficiaries’ hours of participation wehgstered into five categories. These
categories were the same ones used for multipliers.
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BENEFICIARIES — CLUSTERED LEVELS
OF PARTICIPATIO

Lev Range of Av. Hrs. by No.

el Part. Hrs. Level Beneficiaries
A 1-10 5 84

B 11-20 17 48

C 21-50 34 115

D 51-100 78 20

E 101+ 168 17

4.2.2. Impacts of REAP programme on beneficiaries

The Beneficiary Survey asked respondents a rangaestions related to human rights
education competencies, rating their knowledgdlssknd attitudes following their
participation in REAP trainings. The Beneficiaryr@ys were not as complex as the
Multiplier Survey, as they did not request pre- aodt-REAP estimates of impacts.

As with the multipliers, the self-reported impacotsbeneficiaries are presented by
country of origin, gender, occupation, and levepaifticipation.

How well would you say that you understand humghts principles and standards?

Across all countries, beneficiaries indicated cdarfice in their understanding of human
rights principles and standards, with an overaihopof 3.92. This was slightly more than
a half point lower than the average for multipliets19)

There was a range of averages across countridgsperniteficiaries from Turkey and Israel
reporting relatively higher levels of understandafdiuman rights principles and
standards. However the higher and lower averadkseti by only one point.

UNDERSTAND HR PRINCIPLES AND STANDARDS — BY COUNTRY
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There appears to be a positive association bettheemours of participation in trainings
and increase in understanding of human rights jplie€ and standards. This pattern was
not apparent for multipliers but it does appearfeneficiaries. A possible explanation
for this is that multipliers as a group enteredREAP programme with some knowledge
of human rights whereas this was less the casebgitieficiaries.

According to the survey results, increases in wtdading of human rights principles
and standards appear to be nearly equivalent flgsnaad females. In terms of
occupational background, there appears to be higipacts for civil servants and
relatively lower ones for students.

This difference might be partially explained thrbuge hours of participation of these
beneficiary sub-categories, as civil servant beragfies on average had the highest
number of hours of participation across all benaficoccupational categories. It is also
possible that multiplier training programs for tiservants placed an especially high
emphasis on acquisition of knowledge of human sigttindards and principles.

UNDERSTAND HR PRINCIPLES AND STANDARDS - BY GENDER
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UNDERSTAND HR PRINCIPLES AND STANDARDS —
BY OCCUPATION
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UNDERSTAND HR PRINCIPLES AND STANDARDS —
BY LEVEL OF PARTICIPATION
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How important do you think it is to stand up fouy@wn human rights?

Beneficiaries were asked how important it was tnttio stand up for their own rights, as
well as the rights of others. The results show tifia value was extremely high across
all categories of beneficiaries, with an averagmgeof 4.62, and the lowest rating being
4.17. The beneficiary overall average of 4.62 waseltosthe multiplier overall average
of 4.84. In fact, this was the impact area for wahtice overall results for multipliers and
beneficiaries were closest.

There does not appear to be a relationship betimeesmased hours of participation and
significant impacts on this attitude. This wouldygast that standing up for the rights of
others is an attitudinal feature of beneficiarlest s either (a) influenced by even modest
amounts of human rights education training (andefioee would not be influenced by
additional training) and/or (b) is possessed byefierries prior to participation in

human rights education activities and is, therefordy modestly affected by them.

It is interesting to note that this impact seenss lgronounced for the beneficiary sub-
category of civil servants. The data does not allevio explain this discrepancy but we

60




might speculate that civil society members parétipy in the REAP programme were
already committed to standing up for rights andsttheir participation in HRE activities
did not affect this value as much as it did foresttarget groups. However, we are not
able to answer this question directly as benefiesawvere not asked to rate their attitudes
both pre- and post-REAP.

STAND UP FOROWN HUMAN RIGHTS - BY COUNTRY
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STANDUP FOR OWN HUMAN RIGHTS — BY OCCUPATION
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How important do you think it is to stand up foettights ofothers

The value of standing up for the rights of otheeswated extremely high across all
categories of beneficiaries, although the averageadl rating (4.41) was slightly lower
than for the previous questiohhis beneficiary rating was .40 points lower thia@
multiplier average in this impact area.

The results were, generally speaking, quite simdahose for beneficiaries in the
previous question. Once again there does not appdéa an association with hours of
participation and that civil society beneficiarreport lower overall levels of impact in
this area.
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STAND UP FOR OTHERS' HUMAN RIGHTS — BY COUNTRY
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How much concern would you say that you have fbhe, especially for vulnerable
groups?

Beneficiaries were asked to self-report on the teon” that they held for others,
especially vulnerable groups. Although empathyasantrait that can be readily
investigated in a closed ended question, it wasghbthat beneficiaries’ answers to this
guestion with this phrasing might serve as a pfoxyempathetic attitudes.

The results show high results for concern for athewth an average of 4.02 across all
beneficiariesAs with previously reported impact areas, theaotpn beneficiaries is
about half a point lower than the average for rpliirs (4.66) in this same impact area.

There is nearly a one-point range in averages s@asntries, with a noticeably high
overall average for Poland (4.62). As with othgitwdinal impact areas, there appears to
be relatively fewer impacts on civil society menser

As was the case with multipliers, there may be sitpe association between hours of
participation and enhanced empathy among beneésidt would be interesting to
consider why such an association might exist for dftitudinal area but not for attitudes
related to standing up for one’s own human rights the rights of others.

POSITIVELY INFLUENCED CONCERN FOR OTHERS —
BY COUNTRY
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POSITIVELY INFLUENCED CONCERN FOR OTHERS —
BY OCCUPATION
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POSITIVELY INFLUENCED CONCERN FOR OTHERS —
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How committed are you to taking action to promatenan rights?

One question directly asked beneficiaries to idgimdw committed they were to taking
action to promote human rights. This question dfiefrom earlier ones that asked
beneficiaries to rate how highly they valued th@amiance of standing up for human
rights. In this question, beneficiaries were adkehdicate if they intended to take such
actions.

The results show clear beneficiary commitment kingaaction (3.81) although this
average was a full point lower than the averagerfuitipliers (4.81) The range across
countries was quite substantial, with nearly a paat spread between Slovenia (3.09)
and Turkey (4.91).

Other interesting results emerging from the dateevilee relatively low average for
students (3.55) as compared with other occupatignoaips and the higher average for
teachers (4.45) as opposed to civil society staifnimers (4.04).

There may be an association between hours of gaticn and commitment to taking
action, although this relationship would not appedse linear. The data shows a clear
impact for beneficiaries participating in 10 hoardess in HRE activities. This impact
level is not significantly surpassed until benefieés have participated in more than 101
hours of training. The average for these 101+ heiaeles mostly likely can be partially
explained by high levels of personal motivation.
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COMMITTED TO TAKING ACTION — BY COUNTRY
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COMMITTED TO TAKING ACTION —
BY LEVEL OF PARTICIPATION
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Three separate questions on the survey asked bianefs to address directly behavioral
impacts from the REAP programme. The first asketkebeiaries to report new activities
that they had carried out as a result of theirigiggtion in AI's HRE program. The
second question asked beneficiaries to report @saimgthe way that they carried out pre-
existing activities. The final questions askedegpondents were applying human rights
in their personal lives.

Have you carried out new activities in your comntyiais a result of your involvement in
the multiplier’s/trainees’ work? If so, please dise.

Fifty-four percent of the 310 beneficiaries answatthis question indicated that they had
initiated new activities as a result of the REABgram. This result demonstrates that the
“cascade” model of multiplying within REAP was esseally realized. However, as

might be expected, the percentage of beneficiamgisating that they had undertaken
new activities was smaller than that of multiplipesticipating in HRE activities

When these beneficiaries are broken out accordirsglb-categories, the data shows that
75% of more teachers and civil servants began r#witees as a consequence of REAP
whereas this was reported for less than one thitideocivil society members.

There also appears to be a positive relationshipdsn hours of participation in HRE
activities and likelihood of undertaking new adiie$. As with other outcomes for which
we saw such a relationship, we cannot discern hashrof this impact can be isolated to
the REAP trainings and how much to the intrinsidiwation of those trainees who opt to
participate in a higher number of trainings.
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NEW ACTIVITIES UNDERTAKEN —
BY BENEFICIARY SUB-CATEGORY

Subcategory Yes No
Female 51% | 49%
Male 54% | 46%
Teacher/educationalist 75%| 25%
Student (high school/univ) 48%| 52%
Civil society group 29% | 71%
Civil servant/gov’t 80% | 20%
Other 61% | 39%
1-10 hours 35% | 65%
11-20 hours 30% | 70%
21-50 hours 68% | 32%
51-100 hours 65% 35%
101+ hours 100% 0%

The written responses for beneficiaries who inédahat they had initiated new
activities were coded, with the table below listalgresults mentioned by three percent
or more of the beneficiaries. Multiple answers waossible for individual beneficiaries,
thus the overall percentage does not equal 100%.

The two new activities most frequently mentionedbwneficiaries related to multiplier
activities, specifically workshops (20%) and awa&ssiraising activities (16%J his

result might relate to the large number of teachadseducationalists represented among
the surveyed beneficiaries. This suggests thatt@oopmf beneficiaries continued “the
chain” of multiplying, which began at the key trairlevel and continued through the
multiplier and beneficiary levels.

INFLUENCES OF HRE ON NEW ACTIVITIES
OF BENEFICIARIES

Outcomes Percentage
Facilitation of workshops 20%
Awareness-raising activities 16%
Social service activities 16%
Participation in civil society 8%
Participation in (Al) actions 8%
Informal dialogue on HR 8%
Teaching new HR lessons 7%
Learning (interest in/actual) 4%
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The range of new activities mentioned by benefiegras with multipliers, shows that
there are multiple avenues in which recipients BBprogramming can be influenced
and, in turn, impact the environments in which theg and work.

Below are some sample quotes that illustrate theitycareas of impact represented by
codes above. These coding categories apply toaedfethe Beneficiary Survey
guestions.

Facilitation of workshops

| took part in fighting discrimination against womby having a workshop that
strived to bring awareness to women regarding theaon. (Al Malaysia)

Moderating a training workshop for Al youth at tbentral group in Ksar Lakbir
entitled ‘our rights in our hands’ and which tac#llehe definition of what are
human rights and informing about Al and its actioffd Morocco)

We have peer educators and we train our own agagg®o know their rights
and where to access thefAl South Africa)

Workshops for teachers (many teachers are veryereasve, violations of
children’s rights occur at schoolJAl Russia)

Community members are breaking the silence nownamdwe are doing
workshops on our own instead of waiting for TEMGO] staff members to come
and run a workshop for ugAl South Africa)

Awareness-raising activities

I help inform younger children or those from thiéage to know their rights and
even to use them. On Saturdays | used to havemesetings with children of my
age, delivering an information courg@l Moldova)

I have organized debates on “Human Rights” amonpilguclassmates, giving
arguments for or against in certain situations wioere has the right and can
defend one’s rights, and when it is better to askeone stronger to helpAl
Moldova)

I am discussing this topic in my work on radial Poland)

Social service activities

I help out with the youngsters in my village wehrning to read basics. So that
illiteracy will not prevail among the youngstersry village.(Al Malaysia)
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| am a really sensitive person, especially to aleldwho cannot have a normal
childhood. | always take part in fundraising. | @iy clothes away to the Polish
Red Cross(Al Poland)

Now | am working with children of the community anaking them aware of
HIV/AIDS, doing education and home vis{$al South Africa)

| have taken part in a project aimed at supportitigabled children from laloveni
boarding school and have collected donatidid.Moldova)

Participation in civil society

Participation in a conference held by the Labor @enatic Confederation (CDT)
in celebration of March 8on Women status between Islam and international
conventions, implementation of the Family Cdéé Morocco)

Involved with UNESCO, PAH — depending upon thegatpgroup, partner and
topic. (Al Poland)

Participation in (Al) actions

| helped to organize numerous actions, for exartiéech of Silence’ (Tibet).
(Al Poland)

Following these workshops the number of our adtizihave increased. The
works on HR have increased and accelerataéd Turkey)

We met a refugee from Congo and he told us abaigeabnd we wrote letters to
the Ambassador of Congo and to other countries e/tiggre was a violation of
human rights(Al Israel)

Have you changed any of your pre-existing actisifis a result of involvement? If so
please describe.

Fifty-seven percent of the 308 beneficiaries whewasred this question indicated that
they had changed the way that they carried ouepigting activities as a result of the
REAP programWhen these beneficiaries are broken out accotdisgb-categories, the
data shows that 73% of more teachers and civiesgswchanged pre-existing activities as
a consequence of REAP whereas this was reportédsethan one third of the civil
society members. This overall pattern of impacthi@nbasis of occupation reflects that
for the previous question in relation to initiatingw activities on the basis of REAP.

There does not appear to be a clear relationsipelea hours of participation in HRE
activities and likelihood of changing pre-existiacfivities.
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PREVIOUS ACTIVITIES CHANGED -
BY BENEFICIARY SUB-CATEGORY

Subcategory Yes No
Female 58% 42%
Male 55% 45%
Teacher/educationalist 73% 27%
Student (high school/univ) 57% 43%
Civil society group 25% 75%
Civil servant/gov’t 80% 20%
Other 44% 56%
1-10 hours 41% 59%
11-20 hours 52% 48%
21-50 hours 70% 30%
51-100 hours 55% 45%
101+ hours 71% 29%

The results of the REAP programming on beneficgainerelation to pre-existing
activities shows a preponderance of changes tu@s and values, such as
respectfulness, learning and empowerment. Itikisty that beneficiaries spontaneously
tended to emphasize these kinds of changes inmpErgalues in response to this prompt.

A range of outcomes were mentioned by beneficidaethis question.

INFLUENCES OF HRE ON PRE-EXISTING ACTIVITIES
OF BENEFICIARIES

Outcomes Percentage
Respectfulness 15%
Learning (interest in/actual) 13%
Personal empowerment 13%
Personal opinions/empathy 9%
Changed behavior 8%
Activities promoting HR 6%
Methodology of teaching 6%
Integration of HRE w/in work 4%
Informal dialogue on HR 4%
Participation in (Al) actions 4%

Below are some sample quotes that illustrate tite@dinal areas of impact represented
by codes above. These coding categories applywaraleof the Beneficiary Survey
guestions.
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Respectfulness:

I think I am more open-minded and approachablenlaso more eager to listen
to other people’s opiniongAl Poland)

Personally | uphold human rights in everyday degdinsuch as respecting others
and being cautious not to hurt their dignity angist racial discrimination(Al
Morocco)

Giving freedom to the children | supervise, resipecand listening to others,
having empathy with excluded groufl Morocco)

I have become more dutiful - listen to the opiniohsther pupils, do not call
them names, | have become more understandingtex bstener.(Al Moldova)

In order to be respected one must, first of akkpect. That is why | defend my
rights and respect the rights of other peojhd. Moldova)

More considerate of women'’s rights. More conside@tnew immigrant’s rights.
(Al Israel)

Learning (interest in/actual):

The program enabled me in expanding my knowledgfeeicampaigns conducted
by Al and in looking into the problems hindering thevelopment of HR at the
international level, especially in accordance te tlule ‘not working within the
country’. (Al Morocco)

If I am watching TV or reading the newspaper, | payre attention to human
rights issues. | try to take a position in the dission.(Al Poland)

| feel more aware of the remedies available to ¢hwkose rights are violated.
(Al Poland)

| search in Amnesty website other cases in ordeetmore awarg(Al Israel)
Knowledge about minorities not from the book batrfreal encounters. When we
talk about Buddhism we invite a monk to sch@ioterview with middle school

student, School Group, Al Poland)

Personal empowerment:

| tend to speak up for myself if | see injusticenynclassroom or with my friends.
(Al Malaysia)
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It is alright to stand up for our rights even if wee in the minority. | tended to
shy away previously on basis that | should not rthekboat(Al Malaysia)

I think a person has to be very assertive and cgeoas to exercise human rights.
Right now | am developing these skills and | antiggebetter and betterAl
Poland)

To stand up for my rights and how when to stanébupyself and be able to
forgive myself before forgiving othef&l South Africa)

If someone is doing something wrong to me | takierss (human rights actions)
e.d., go to the police statiofAl South Africa)

These activities have changed some of my opinmysyay of life and, not least
of all, my way of thinking and expressing my opirfi@ely. | can already tell that
| can express myself more freely in front of adAs Moldova)

| have become calmer, more courageous in expressingpinion. My
grandfather listens to me and never beats me angr(®r Moldova)

Personal opinions/empathy:

| am better acquainted with children’s rights, wichanged my perception of the
children’s situation, not only from the humanitariaspect, but also from the
principle of HR.(Al Morocco)

When | am looking for a job | ask myself a questidrrould discuss human
rights issues inside the compag¥él Poland)

| started to believe in the necessity of supporéing participating in all kinds of
activities to prevent violence and | also undersittite insufficiency of pretended
reactions against violations of HR, but instead rileeessity of becoming
conscious and helping others to increase awarearddR.(Al Turkey)

As a rural female student, | value the right ofrg\girl and child to schooling,
and | oppose their long distance travel to workvalue children’s right to
recreation and participation in activities heldtine vicinity, the facilitation of
registration procedures of newborn children to erthe children’s rights to
identity. (Al Morocco)

| became more aware of the importance of helpirapfeeif they are in trouble.
That we're all equal and that nobody’s human rigaits worth less than mine.
(Al Slovenia)

For our friends and colleges computers and entartants are really important.
It is selfish. When we carry out a project aboutonities or we organize
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Refugees Day or Day for Tolerance at school, wéaigo something, even it is a
small. I hate being passivénterview with middle school student in School
Group, Al Poland)

As the previous two questions had asked benefsdd report changes in activities, the
next open-ended question on the Beneficiary Suagked if they had internalized human
rights in ways that affected their private life.

Are you using human rights in your personaliife

Eight-eight percent of the 311 beneficiaries whevegred this guestion indicated that
they were using human rights in their personal Iifieis impact figure is quite high, and
is sustained across all sub-categories of bengésial here are slightly higher impact
levels for females as compared to males

USING HUMAN RIGHTS IN PERSONAL LIFE —
BY BENEFICIARY SUB-CATEGORY

Subcategory Yes No
Female 98% 2%
Male 89% 11%
Teacher/educationalist 94% 6%
Student (high school/univ) 85% 15%
Civil society group 100% 0%
Civil servant/gov’t 100% 0%
Other 100% 0%
1-10 hours 84% 16%
11-20 hours 90% 10%
21-50 hours 91% 9%
51-100 hours 95% 5%
101+ hours 94% 6%

The most frequently mentioned outcomes reportebldmgficiaries in relation to their
personal lives related to specific actions, suchrakertaking activities to promote human

rights and changed behavior.
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INFLUENCES OF Al HRE ON PERSONAL LIVES
OF BENEFICIARIES

Outcomes Percentage
Activities promoting HR 24%
Respectfulness 16%
Changed behavior 14%
Personal opinions/empathy 13%
Personal empowerment 10%
Learning (interest in/actual learning) 8%
Informal dialogue on HR 4%

Below are some sample quotes that illustrate theitgcareas of impact represented by
codes above. These coding categories apply toaexdahe Beneficiary Survey
guestions.

Activities promoting HR

People are speaking out and reporting cases ifoshee is abusedAl South
Africa)

| overcame my fear (though I really feared) andlaggpto the Government of
Murmansk Region with a letter dedicated to the pois of our settlement. As a
result, the authorities established a dental officéhe school building and
examined all children. Payment terminals were ilathin our settlement
enabling us to pay for mobile communications...Owrapents became warmer
due to improvement in heat supply services. Arahge of goods and products
were increased in our shop@&l Russia)

| try to show adults that | can defend my rightsl @o not listen to something that
is not right. Everyone’s opinion is important, atfis must be respected,
especially by adults (e.g., teacher@l Moldova)

| wrote letters in school to government ministeosat the release of Gilad Shalit.
(Al Israel)

Changed behavior

| was involved in child abuse and now | never begtchildren.(Al South Africa)

| used to steal pens at school but now | know Ithats taking/violating other
children’s right to education(Al South Africa)

Registration at school of my daughters in spitthefopposition of my husband.
Demanding of my husband to work and contributdéospending of the poor
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family. Telling my husband that | am aware of woisieights and do not accept
violence against me and my daughtéAd. Morocco)

In relations with my husband and my colleaguesyl @igention to freedom of
expression. | do not use violence against my anldi| do not let others do Al
Turkey)

In class in relation to my professo(&l Slovenia)

1. I am not rude to girls anymore. 2. | study bettew. 3. | respect my friends.
(Al Moldova)

| stopped abusing children in lower levels than (Aé.Israel)

| saw a child that was being beaten by bigger ¢bihd so | ran and helped him to
escape from the beatings. Once | saw a big boytihat smaller boy without any
reason, so | told his teachers and she punishethdlgg/Al Israel)

Sometimes | ask teachers why they have given mer am®ther mark. If the
teacher is right giving me a certain mark | undarst her. However, teachers
can be mistaken sometimes, and if | manage to ghatehey change my mark.
(Al Moldova)

Has your participation in the multiplier’'s/trainenvork influenced you in any other ways?
If so, please describe.

Beneficiaries were given the opportunity to sharg @her ways in which they had been
influenced by their participation in HRE training@venty-six percent of the 295
multipliers who answered this question indicateat their work had been influenced in
ways other than those they had already had prdyiousntion in the surveylhere was
no clear pattern among sub-categories of bendgsian relation to answering this
guestion, although teachers were somewhat mory likeéndicate additional outcomes
from their participation in multiplier trainings.
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OTHER INFLUENCES OF Al HRE PROGRAMMING —
BY BENEFICIARY SUB-CATEGORY

Subcategory Yes No
Female 75% 25%
Male 75% 25%
Teacher/educationalist 89% 11%
Student (high 71% 29%
school/univ)

Civil society group 79% 21%
Civil servant/gov’t 80%| 20%
Other 94%| 6%
1-10 hours 72%| 28%
11-20 hours 66%)| 34%
21-50 hours 81%| 19%
51-100 hours 89% 11%
101+ hours 80%| 20%

A range of outcomes were mentioned in the answeettsid question, with the most
popular answers relating to changes in attitudesvafues such as learning (24%),
personal empowerment (17%) and opinions (12%).

OTHER INFLUENCES ON BENEFICIARIES |

Outcomes Percentage
Learning (interest in/actual learning) 24%
Personal empowerment 17%
Personal opinions/empathy 12%
Activities promoting HR 10%
Informal dialogue on HR 6%
Communication skills 6%
Changed behavior 4%

One new category of impacts that emerged was conaation skills. Sample quotes
from this coding category and ‘informal dialoguetarman rights’ are included below.
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Communication skills

| easily persuade my parents that | am rigil. Russia)

When | took part in a seminar and had to commerd poster | talked and
explained things much better as compared to otheilg. My vocabulary has
been and is richel(Al Moldova)

Informal dialogue on HR

By going to the tavern and speaking to the men &@uHRE work. Trying to
convince them about how important it is to takeeaafrtheir own familiegAl
South Africa)

I would now attempt to explain human rights concand issues in my country
among my friends who have very minimum or absgluelinterest in political or
human rights issue¢Al Malaysia)

This subject has helped me a lot even at homepattnts. When | explain them
in my language and tell them about the rights tinegerstand me very we(Al
Moldova)

In order to provide anlternative set of dataon the impact of the REAP patrticipation on
beneficiaries, multipliers who worked with them eeasked to share evidence of impacts
on beneficiaries.

What do you see as the key outcomes of your trgaiather HRE activities on
beneficiaries? What evidence do you have of thesspmes?

Seventy-one of the 87 multipliers responded tofihss question related to outcomes and
61 shared examples in the second question. Théged the first open-ended question
were coded, with multiple coded responses posgibleach answer. All responses
mentioned by 3% or more of the multipliers are uigeld in the table below. This table
shows a wide range of impact areas on beneficiaageseported by multipliers, with the
“learning” outcomes the most popular.

The multiplier descriptions of the impacts on bériafies validated many of the
categories self-identified by the beneficiariesniBelves. The validated outcomes
included new activities related to trainings andcieemess-raising, behavioral changes,
and shifts in attitudes and valu&ot surprisingly, given the relationship between
multipliers and beneficiaries, particular emphags placed on the learning-related
outcome.
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OUTCOMES OF Al HRE ON BENEFICIARIES —
ACCORDING TO MULTIPLIERS

Outcomes Percentage
Learning (interest in/actual learning) 20%
Methodology of teaching 9%
Participation in (Al) actions 9%
Awareness-raising activities 7%
Personal opinions/empathy 7%
Changes in personal behavior 6%
Activities promoting HR 6%
General involvement with Al 5%
Personal empowerment 4%
Participation in civil society 4%
Social networking 4%

Learning (interest in/actual learning)

They seem to be more enthusiastic and more opendewhe concept of human
rights which they now know is unalienable to th&he students that | have
reached out to are more inclined to want to knovatihhappening in the country
and we have started an e-mail group to have dissaosn human rights issues.
(Al Malaysia)

Their initiation to think about concepts like disnmation, violation of human
rights, violence against women — that they didthitk about earlier — and
connecting them with daily life. | observed cleahd widely, in some meetings,
male participants starting to think about womenghts and violence against
women as they heard about these concepts forrigifne in their life (Al
Turkey)

Regarding evidence, we can point to the regularatance of female
beneficiaries in awareness-raising sessions, thebéshment of association@l
Morocco)

Participation in (Al) actions

Encouraging teaching personnel to join the actibestablishing HR culture
among youngstergAl Morocco)

At a private secondary school in Lublin, teacheentito cooperate. They
organize letter-writing sessions and meetings wamers. (Al Poland)

People read the Constitution of South Africa anpigut the struggle against
xenophobia as a result of human rights educat@inSouth Africa)
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Awareness-raising activities

They started to pay proper attention to human sgind to spread the acquired
knowledge among other Il Russia)

Personal opinions/empathy

Greater motivation and ability to empathize. Thedents put themselves in the
shoes of marginalized peopl@l Slovenia)

Changes in personal behavior (specific example)

Applying the training content in personal livesnbgciaries started using in the
parlance of everyday life wording “it is my rightl-am entitled to — it is my
obligation”. They are also defending HR better.satiss and ask teachers about
the method of dispensing the lessons, confrontimgjr@stration personnel
regarding student rightgAl Morocco)

Activities promoting human rights

Confronting the environment we work in, becausgmwe great importance to
HRE: the beneficiaries begin defending their rigasl to point them ouAl
Morocco)

In most communities people are now aware of thghts and responsibilities
and they are reporting cases and breaking the sdeffAl South Africa)

I've observed that some of the participants hawmoized their community
members for collective action. I've noticed thatsoof the participants have
been able to vocalize their concer(&l Malaysia)

Through the Induna (Headman) the community haveawmgssed various
government departments to ensure provision of lmesidces: ID documents,
various grants, legal issues (through the Deptlustice).(Al South Africa)

General involvement with Al

They are more active in their local groups and thek to receive more feedback.
(Al Poland)

A number of HR clubs were set up in the regionesk&ne. Most of the students

kept on holding HR activities after they went teevtschools, and regularly
contact the teachers supervising the clyBd.Morocco)
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5.0. CASE STUDIES

The original Terms of Reference requested that stagly data be collected in order to
investigate, among other things, the methodologysaig multipliers and their impacts
upon target groups; and the contribution of HRBmmnesty’s growth, general activism
and broader social changes. The fact that REAPstadg countries shared target groups
allowed for a comparative perspective in presemmdfiplier strategies.

Comparative case studies were developed across fih@ssites according to target
group foci, reflecting methodological strengthdltd REAP strategies developed by the
individual countries.

» youth, teachers and secondary school groups (Palahdlorocco)

e community service organizations and the vulnerablaulations they serve
(South Africa and Morocco)

* university students and professors (Malaysia)

* non-education government agencies (Morocco andydian

These case studies are based upon data gathenegl tther evaluation site visits to
Poland, South Africa, Malaysia and Morocco in theand half of 2008. Data collection
was carried out by the Team Leader in collaboratgh the following local researchers:
Daniel Foong (Malaysia), Tomasz Kasprzak (Polabd) Andre Keet (South Africa) and
Dr. Mohamed Melouk (Morocco). These co-researctereloped written reports on the
basis of their work, which form a substantive mdrthe case studies presented in this
report.

The site visits resulted in the collection of adufén of first-hand information through
individual and focus group interviews, supplemeritgdhe review of internal reports
and other documentation made available on-site.

Whereas the survey data isolated and capturedidudVREAP impacts in a quantitative
manner, the case studies present an integratee, quatitative picture of the work of
individual sections in relation to their HRE stigits. These cases studies do not
comprehensively present the work of REAP in thesetries or incorporate the survey
data but rather focus on their strategies in m@fetd a key target group, with attention to
environmental opportunities, strategic HRE prograngmand associated impacts
reported during site visits.

This report does not address HRE philosophies. iWAimnesty International as well as
the HRE field there has been a long-standing deddadat whether human rights
education activities should be seen as intringicalluable (personally transformative) as
opposed to instrumental for meeting the goals ohsprs (e.g., growth and mobilization).
Although both goals have co-existed within the REpx&gramme, the work of two Al
sections (Al South Africa and Al Poland) illustratell one of these approaches.
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5.1. POLAND AND MOROCCO: TEACHERS, STUDENTS AND SECONDARY
SCHOOL GROUPS

POLAND

Al Poland placed a very high emphasis on workinghweachers and school-age students.
“School groups” was identified as the primary tag@up by the HRE Coordinator,
incorporating work with both teachers and youthe Timajority of multipliers trained in
Poland were students, some of whom were assoaiatiedchool groups or came in to
support them. Some of the teachers associatedsalittol groups also were multipliers
although technically speaking the only requirenwra supervisor of a school group was
that they join Amnesty International. Facilitatitigg development of multipliers,
supporting the work of school groups, and coordiganational annual letter-writing
campaigns involving school groups were some otakks of the HRE Coordinator.

Development of teacher- and student-multipliers

The Al Poland’s REAP programme might be characterias having a structured but de-
centralized model of delivery. As of 2008, thererev15 key trainers carrying out local
workshops and trainings on both the national agthral levels, with increasing
numbers of multipliers involved each year. Betw2666 and 2008, for example, the
number of multipliers increased from 60 in 2003.08 in 2007. Multiplier meetings
were organized nationally at least once a yeakeiltrainers worked directly with
multipliers who might be associated with local grsulocal education groups and/or
school groups. Many key trainers also operatedwdspiiers in schools.

Focusing on teachers as one category of multiphippears to have brought certain
advantages. One strength was that teachers alcaaay with a skill set related to
teaching and training, although this skill set vbanked to incorporate participatory
methods in order to be consistent with Amnesty’ssHpproach. Teachers also had
natural venues for multiplying within their schasivironment and could also be drawn
upon for HRE in other venues. Teacher-multiplieesevasked by the HRE Coordinator
to lead campaign workshops and to promote participan Al’'s actions among their
beneficiary networks. Teachers are also in thenagsi of teaching for a long time. The
Al Poland director commented on multipliers: “A uateer stays with us for a few years,
maximum. A trained teacher who works with studéwas a long-term effect.”

Focusing on student-multipliers also had its owvaadiages, although challenges as well.
In the past, the REAP programme in Poland facemblgm of a quite high turnover in
multipliers, especially student-multipliers, witknhaps no more than 50% engaged
actively in HRE following their participation inteaining. Over time Al Poland created
more formal commitments from multipliers to carmt @wareness and training activities.
Trainees were asked to sign “contracts” in whiaytbommit to carrying out HRE
trainings/activities for the 18 months followingethown training. Al also created
inducements for multipliers to remain engaged uditig opportunities for sustained
training through a ‘career path’ and support thfougormal mentoring between more
and less experienced multipliers.
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The result of the aforementioned efforts has besteady growth in the pool of available
multipliers although making use of these multiigrarticularly in regard to the work of
student groups, no doubt remains a coordinatiolesige.

School groups and their impacts

The section’s human rights education programmirtyéwelved to a level of
considerable scale during the time of the sitd wisiall 2008, with over 100 school
groups and 1500 associated members.

According to the HRE Coordinator, these groups mizgal numerous actions in the
school, including debates and panel discussiorestgpeakers, letter-writing campaigns,
competitions, visual exhibits, films, and petitioi®ie work of school groups was largely
determined by the groups themselves but there i8assame coordination of campaign
actions with school group actions, in particulaotigh the annual letter-writing
campaign and the influence wielded indirectly tlylothe sharing of information about
Al campaigns.

Participation in the school groups had an impaatnany of the students, according to
the supervising teachers interviewed. The impaetstioned were:

- promoting student activism

- raising student competencies in participating stdssions, presentation skills
and leading workshops

- enhancing openness, sensitivity, responsibility aedic attitude

- the inclusion within school groups of students ipatarly vulnerable to
discrimination within the school

As reported earlier in this report, the impactdatish beneficiaries of the REAP
programme were very positive for those areas defineéhe Beneficiary Surved/.

Another outcome of student engagement in thesedb@Groups was the ongoing
engagement of some of these youth with Amnestyratenal and human rights during
their school careers. Across the various interviemd documentation provided by Al-
Poland, there were stories of members of studentpgrwho, after completing middle
school, went on to secondary school where theyestar new school group. After leaving
secondary school, a subset of these students remgaged in human rights work and
activism. Some become Al members, or affiliate with Helsinki Foundation for Human
Rights or another activist organization. Othergpading to the HRE Coordinator,
complete a REAP TOT program and become engagedimrig for Amnesty
International. According to a school group supeis

2" These results are not broken out by target grooyvekier, so the analysis does not distinguish betwee
results on school-age students or their teachéis.analysis could be carried out for the finalsien of
the report.
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One can see a pattern like this — high school sitedeelong to SGAI, they start
university studies and get involved in Al and RB&#RVvities. Later they come
back home after they have graduated and set updlaai local groups.

Adult supervisors of school groups who were intamed mentioned the following kinds
of impacts that school groups had had on their@at@mmmunities:

- dissemination of information about human rights dredactivities of Amnesty
International

- raising students’ awareness about their right$udhicg those in the school
environment

- promoting a more equal relationship between stisdand teachers

- promoting a culture of communication and discussinrcontroversial topics,
such as homosexuality or the death penalty

- involving other teachers and school board memlrefginesty International
activities

At the local level Amnesty International potentatiffered three structured ways for
individuals to associate formally with the organiaa, depending upon how local
volunteers had self-organized. Three formal wags ¢ine could affiliate with Al were
through local groups, local education teams, ahdalagroups. The latter two were
largely created through the REAP programme.

In some cases, school groups reached out to invobrabers of the local community and
even addressed quite sensitive topics, such agauthinorities. Such community-wide
actions, in the opinion of the HRE Coordinatorsed the prestige of the school within
the community. Successful petitions or letter-wigtcampaigns, in turn, raised the
profile of the town or village nationally when coed through the media.

School groups and Al growth and mobilization

Some interviewees observed that the REAP prograhade particularly strong and
visible presence in relatively smaller towns artéésiwhere generally less was happening
in the Amnesty network. School groups, accordingrte multiplier, “are a mainstay of

the Al in these regions where there are no locaCéters, or they are very wéak

School groups were the primary mechanisms for Atyriesernational reaching out to
schools and the work of such groups, in turn, apgaeto have fed into local growth.
According to the Director of Al Poland, “There agout 3500 members in Al. If we
count them well, a lot of them come from REAP adldo®| groups.”

Al Poland’s ability to reach into such areas setnise a genuine asset and may have
assisted the Section in developing its structucecamrying out other Amnesty activities
in rural areas. Local groups and school groups exate with city councils and
community centers, with these institutions oftefeng in-kind support for Al activities
through the donation of space.
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This synergy between REAP programming and Al'scasticampaigns was fully
intended and resulted in substantial increaseariicipation levels in actions and
campaigns. Such connections were developed irtlparigh the high visibility and
national coordination of the section’s letter-wrgicampaign and the expectation that
school groups will become involved in this. Howearother element that may have
contributed to the link between REAP and campaigmiay be related to the explicit
awareness raising content of multiplier (and bexesfy) trainings.

The preparation of multipliers was linked expligitvith Amnesty campaigns.
Introductory workshops concentrated on Amnestyrivdgonal and its human rights
work, with a typical program involving the introdian of Al; international human rights
standards and the methodology of case studiesplaye and other participatory
pedagogies; and themes related to Al campaignstegewomen, children, ECSR,
discrimination, xenophobia, multiculturalism andweampaign-related themes.

Although the site visit did not investigate thisatitly, it seems plausible that the
preparation of student-multipliers may have plaaedlatively greater emphasis on their
ability to carry out short, awareness raising at#is. This would have been consistent
with their skill level and would also have beenlistg given that the average contact
hours for student-multipliers in REAP trainingsHoland was 8 hours as compared with
15 hours for teacher-multipliers. A standardizedameness-raising format for delivery
that could be adapted modestly by multipliershie hands of a large group of student-
multipliers, would enable considerable outreach toald be linked with Al actions and
campaigns.

MOROCCO

REAP, multipliers and existing structural avenussHRE

The REAP programme entered Al Morocco at a timenaneman rights education
activities and teacher and trainer networks wereadly established. According to the
HRE Coordinator, in identifying multipliers, thectien worked through existing
channels, primarily recruiting from inside its netks, including not only the HRE
network but also the women’s and the youth netwaddearly all multipliers interviewed
were already Amnesty members who had been, or guesdy joined, the Al HRE
network, so no new nationwide Al structural avenise®utreach were established
through the REAP programme. However, followingrtinag, participants were
encouraged to organize a local committee in omi@fdn and provide support to one
another. In some cases, follow-up Study Days wegarozed through these committees,
as well as other education- and awareness-relatadtias.

Two interesting features of multipliers and thedinings emerged during the site visit.
The first was the revelation that many of the nplikrs had been trained for extended
periods of time. Not only had they undergone midtipainings organized by REAP but
many of them had also attended trainings orgargeather NGOs, including some that
they were formally affiliated with. These “vetermainees” presumably had a high level
of capacity development, and not only at the haridd. However, those with multiple
training sources singled out Amnesty’s as beingi@darly valuable because of its
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emphasis on the development of active and partmipdearning. One multiplier
interviews said that she had gained so much frolARREainings — particularly in
reference to use of interactive methodologies +gha recently found herself a resource
in a regional training organized by Al in Cairo.

Another aspect of the REAP trainings that camerotlte site visits was the importance
of such trainings — and membership in the Al nelkwofor maintaining friendships.
Social contacts was an impact that was identifigdridy a small portion of multipliers in
the open-ended question section of the surveymiost frequently by Moroccan ones. It
is possible that the longevity of the multipliegdfiliation with Amnesty may have
contributed to this result.

One of the main goals of the Moroccan REAP traisinmgs to prepare educators to
moderate human rights clubs and portions of theseings addressed techniques and
strategies for club management.

Working in schools

According to the HRE Coordinator, a subset of tRR trainings were designed
specifically for teachers and NGO trainers. Theesenformal opportunities to address
human rights as a theme within the citizenship atloe curriculum and human rights
had been a cross-cutting theme encouraged in thendbProgram for Human Rights
Education. In 2001, as part of the then NationagfFam, the Ministries of Education and
Human Rights jointly published a booklet demonsgtato teachers how human rights
themes could be integrated into Islamic educatiathé secondary school curriculum and
within French language instruction in the middla@d. These government agencies also
produced a reference guide for human rights, inopd background on international
human rights standards, international organizatiwading with human rights, an
overview of human rights developments in Moroccd tre role of NGOs and the
education system in promoting human rights.

None of the Moroccan Al multipliers interviewed niened teaching human rights in
their regular classes. However some identified tifwgit teaching style had become more
interactive and involved use of everyday examesne teachers said in interviews that
they had become more respectful of students asseqgoence of the REAP trainings, an
impact that also emerged in survey answers. Oneagolusaid that she had learned to be
more patient with students who were unruly, and sha now listened more carefully to
them, which has reduced verbal conflict in hersiasm.

Another subset of REAP trainings was designed doicators interested to start or
maintain human rights clubs. REAP’s work in schanIMorocco, as in Poland, seems to
have concentrated primarily on nonformal educasiod school clubs. In interviews,
multipliers related stories of both success andgpsintment in relation to these school
groups.

One secondary school principal multiplier in a hwecondary school with 300 pupils
hosts a human rights club with 42 members. He elaged two of his teachers to
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participate in REAP trainings and provided a de@idaoom with audio-visual
equipment and Al materials. The principal felttthaer learning was an especially
valuable aspect of the club, enabling childrerat@ton responsibility organizing
activities and workshops for other students indtigool as well as students in
neighboring primary schools. The principal attrémithe reduction in violence in his
school in 2007 to the activities organized throtlglhhuman rights club.

Another secondary school principal from Marrakeehdfited from numerous REAP
trainings and personally organized human rightsremess activities and human rights
celebrations (e.g., Human Rights Day, Women'’s [Zdyldren’s Day) in her school. She
mentioned that there were citizenship and humadrtgigubs, but they do not meet
regularly.

A very successful Children’s Club was observedetté®, presented shortly in the case
study. However in general, initiating and maintaghschool clubs appears to have faced
administrative and political barriers. Across atierviews conducted during the site visit,
although the number of registered clubs had inectasder REAP the portion that was
estimated to be active ranged from a low of 30% kigh of 50%.

Problems mentioned in relation to implementing slibschools were teacher and/or
administrator resistance, lack of time on the pathe teacher, a lack of space for
holding meetings, and students less interestegtm-eurricular activities and more
interested in academic achievement. Even in igs&of administrator support, clubs

did not necessarily thrive. In the secondary schawntioned above where the principals
strongly support Al activities, they reported rémice among some teachers and
administrative staff, particularly from older staff

School groups and impacts on students

Despite the obstacles to operating clubs in Morptieere were examples of successful
school clubs and such clubs have positively infagehstudents. A children’s rights club
was visited in Settat as part of the site visite Town had a population of around 45,000
and is located approximately half an hour by camfiCasablanca. There was a strong
Amnesty International presence in the town, andh @t¢he seven secondary schools had
either a Human Rights or a Children’s Rights Cldlne secondary school visited had 20
members in the children’s rights club, which hasraped since 2001 (before REAP).

The club had strong support from the principal erag supported by a teacher-moderator
as well as the media lab teacher. The principahtaaied contacts with a range of
international donors and the school was well ressdiand maintained.

The club had been well supported by adults ancesiischad been active for many years
in carrying out awareness-raising activities. Sactivities have included Information
Days on children’s rights for the entire school] @nawing and writing competitions.
The website for the school had a portal on hungintsieducation and included
information about human rights, Amnesty Internadipthe human rights environment at
the school and what could be done to improve humgguts at the school. Club members
maintain the children’s rights section, which coméa stories written by children, and
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the pupils have also produced power points andsftimat have been used in outreach
activities at the school. Two student graduatesiftiee clubs initiated human rights clubs
in their universities.

The work of the children’s rights club was compleneel by activities carried out by
local Amnesty members. For example, the local Augrorganized a drawing
competition in three local schools, which was fala by a workshop for students
focusing on themes such as the “freedom” rightsdge equality and acceptance of
diversity.

It was the methodology of organizing club actisttbat students mentioned as being
particularly engaging. A contrast between the ajp@naf the citizenship and the human
rights clubs in Settat illustrate this point. Abaue third of the students in the children’s
rights club were also members of the citizenshifp cWhen asked if the children learned
the same thing in both clubs, they indicated thayiearned about human rights in both
clubs but that the children’s rights club gave thBmmeans to put these rights into
action. During the 2007-8 school year, for examgledents filmed parts of Settat that
related to human rights problems and did a podfoasheir peers. In 2008-9 the students
intended to focus on vulnerable children in Setteluding street children, beggars,

child laborers and children with special needs.

REFLECTIONS

A contrast between the Al Poland and Al Moroccorff to establish school groups in
secondary schools revealed interesting similarédgewell as differences. The similarities
suggest a mutual assessment of the practicalgynphasizing a nonformal approach to
HRE with students in school environments.

Participation in school groups can be a positigengtive experience for students.
Involvement in school groups, particularly over maears, has cultivated youth
attitudes supportive of taking action and othatwatinal changes, as revealed in the
survey data and student interviews. Open-ende@nssgs in surveys contained
numerous examples of behavioral changes in reléigouth relationships with peers,
their family and their school teachers. In soms&esastudents initially introduced to
Amnesty through school groups have remained engagactivism or social service
activities that continue past their time in school.

We might conclude that engagement with studentsutiir school groups and also as
multipliers, as was the case with Poland, app@ale ta viable, long-term investment in
activism in a country. Identifying and encouragawgnues for long-term youth
engagement, both through Amnesty Internationalebsas through other human rights
groups, might therefore be an element to strengtnérture REAP programming.

An interesting contrast between the coordinatiothee school groups for these
countries is the explicit intersection between hnmghts education and awareness
raising with mobilization in Poland. Al Poland dulited students as multipliers and also
linked the work of school groups with letter-wriiand other national campaigning. The
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latter also took place in Morocco, but may not hbgen as systematically promoted
from headquarters as in Poland.

The Al Poland model — emphasizing scale and awaserasing linked with
campaigning — is one that evolved over many yefpsagramming. In addition to
enjoying a political environment generally hospiéato human rights (although a recent
Minister of Education did temporarily prohibit tteaching of certain human rights
themes in schools), Polish society also has aegtdiblished civil society sector. Both
these elements may have contributed to their gkaasa in establishing clubs in
secondary schools.

Yet the picture of HRE in schools overall is a nabane. Data from the impact
assessment revealed a mixture of results in regandsegrating HRE within regular
lessons at school. Few secondary school teachersvwete interviewed mentioned that
their classroom teaching had been thematicallyérted. However, some of these
teachers, including those completing surveys, atdid that REAP had influenced their
methodology of instruction and had helped themetonore respectful of students.

The fact that so few secondary school teachersiomsa changes in their teaching
content raises related questions regarding (aje¢lgece to which national educational
policies related to human rights teaching actualtyease the teaching of human rights in
classrooms, and (b) whether such human rights teqchreflective of the participatory
methodologies promoted by Amnesty Internationalcduntries where teaching is

frontal and content oriented, nonformal learningiemments may be the only ones that
promoting human rights education that is consisietit the methodologies promoted
within Amnesty International and the HRE field iergral.

5.2. SOUTH AFRICA AND MOROCCO: CAPACITY BUILDING OF NGO
PARTNERS

SOUTH AFRICA

The new South African constitutional order creadwspitable environment for human
rights work focusing on empowerment and transfoionafThe Al South Africa REAP
programme operated within this national discoursean approach to human rights
education intended to “unlock agency.” A primaryabof REAP for NGO/civil society
organization (CSO) multipliers was to strengthegirthuman rights based approach
(HRBA), with explicit attention to the human rightamework.

Programmatically speaking, the REAP programme ezdjaiectly with organizations
and individuals working with vulnerable populatipespecially those living in rural
areas. HRE was carried out in line with the coregples of REAP in working with
multipliers and using the cascade training modet the goals seemed less directly
related to Al's campaign agendas. Rather campaigmés and the overall human rights
framework were intended to be internalized and énmnted by CSOs and their
beneficiaries in ways that would be most meanintggfuhem.
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Over the course of the REAP program, Al South Afexpanded its number of NGO
partners from four to ten, and initiated six parshgps with CSOs. The strongest
institutional relationships were between Al-Soutiida and Training for Transformation
and TVEP. These organizations were collectivelyagieg in work including trauma
services, economic and social services, and emposvegrand transformation.

Four multipliers from TVEP underwent two to four RE training sessions. A site visit
was made to Limpopo in order to meet with TVEP ngamaent and multipliers as well
as beneficiaries, in seeking evidence of both iddia and organization-wide impacts.

Programmatic impacts on TVEP

Prior to the section’s partnership with NGOs andD83most of the organizations were
campaigning but that there had not been a congimditreatment of human rights themes
or practices. Through multiplier trainings and omgocommunications, HRBA ideas
were seeded with partners.

For example, the “break the silence” TVEP campaigginally targeted only for women.
However, Al had begun to work with men and commul@aders as part of the Stop
Violence against Women campaign, and they encodray&P to do the same.
According to the HRE Coordinator, TVEP began to tiglts language within the
campaign and to link it more broadly with “freedofnexpression”, which allowed them
to reach out to groups other than women. She batcatl of TVEP’s public awareness
work now incorporated human rights language.

There was evidence of other programmatic changesell. TVEP work with men and
community leaders around violence against womaregsesulted in a commitment to
build safe houses within the households of commdad#ders in each of the 80 Limpopo
villages. The organization developed a new prognaincalled “access to justice”, an
internal restructuring that the HRE Coordinatot Aghnesty may have indirectly
influenced. As a final example of programming ches)g' VEP took up the topic of
financial abuse that had been introduced to theoutih Amnesty’s campaign Stop
Violence against Women, and as a consequence arraga campaign was initiated for
elderly people in Limpopo in order to encouragertiie demand access to their pensions.
There is anecdotal evidence that such demandsmasie.

Work with multipliers/other civil society partners

The REAP programme supported smaller CSO and ihai@bistaff by offering them
opportunities to participate in trainings and reedraining resources. The HRE
Coordinator observed that these individuals alsoectb incorporate a human rights-
based approach within their activities. One Al memh Durban carried out literacy
trainings but was also engaged in a gender and conityradvocacy project within her
community development organization. She and hearoegtion believed that service
provision should be combined with education ancobadey.
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Al-South Africa’s engagement with NGOs also took thrm of coalitions. For example
in Durban, where a site visit was made, one hadhtipeession that human rights
activists associated with various NGOs/CSOs knesk ether quite well and regularly
collaborated. The KZN Network was one that localWdmbers were affiliated with in
combating violence against women. Local Al memlgergributed to awareness raising
events and workshops organized by the Networkdtttian to Amnesty contributing in
this way, the leader of the KZN Network felt thiaé involvement of Al helped link their
work with an international platform. Al was a stgopartner to have when the Network
decided to lobby the government to re-considefdtes of female prisoners who were
jailed for killing abusive partners.

Benefits to Amnesty International

The HRE Coordinator feels that their cooperatiothidGOs had benefited not only the
work of other civil society organizations but almnesty itself. Four areas of impact
were identified:

- Civil society partnerships improved Amnesty’s vibip within South Africa, and
particularly among vulnerable groups.

- Work with CSOs helped to make HRE relevant to thetls African context,
particularly in rural and poor areas.

- Partners were instrumental in the further develagroéawareness and education
materials through: translation of Al materials ifldoal languages, the writing of
new materials collaboratively with Al (HIV/AIDs maal), and the development
non-text resources such as t-shirts and anti-elulcse posters.

- These relationships have resulted in the developofemfoundation for Amnesty
International’s overall HRE programming.

Impacts on the individual level

The HRE Coordinator felt that the REAP programme tesulted in personal
transformations for multipliers working within CSQsdependent of what changes took
place programmatically. TVEP trainers themselventiored that the benefits of
participating in REAP trainings were not simply thew to train” element and how to
approach community development from a human rigatspective. REAP trainings
brought about self reflection on personal practiedsted to human rights, bringing up
themes such as HIV/AIDS-related prejudice, gendeseld violence and domestic
violence.

According to interviews carried out in Limpopo astpof the impact evaluation, some
beneficiaries underwent personal journeys simdahose of the multipliers. The most
frequently mentioned themes revolved around domesii child abuse. Beneficiaries in
interviews and in surveys cited many examples efwhys in which they were
promoting human rights in their personal lives. Véonteft abusive husbands, and
mothers and fathers stopped hitting their children.

There were also reports of human rights promotaiivities in the public sphere. Some
of the beneficiaries in Limpopo started new adtgitsuch as girls’ and women'’s clubs or
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became peer educators incorporating a human ngéssage. A key TVEP trainer
confirmed that in addition to the evidence alreadntioned in relation to impact on
community members, traditional leaders and teacliers now reporting cases of human
rights violations, and that people in the village=re supporting each other in providing
evidence in related judicial processes.

MOROCCO

Al Morocco was dedicated to the principle of reaghall regions, including remote and
border areas with extreme poverty and severe huighats problems, such as female
illiteracy, according to the HRE Coordinator. Altlgh the section had wide membership
networks that reached into such regions, the REAABramme was seen as a way to
underline links between human rights and CSO woroicio-economic development and
to foster their internal capacity to carry out humnghts education and awareness
activities. Al already had relationships with cisdciety members and, in fact, the total
number of such partnerships did not increase dwvecourse of REAP. However, REAP
was a way to strengthen these relationships amdgmve human rights delivery.

Support to a select number of civil society gromas organized both through the
participation of representatives in TOTs organikagdkey trainers as well as the work of
multipliers based in these regions.

Programmatic impacts on civil society organizations
The HRE Coordinator shared six kinds of evidencesiation to REAP impact on NGOs
and their personnel:

- Inclusion of human rights education activities witplans and programs of
beneficiary organizations;

- Organization of internal training activities as g workshops for other groups;

- NGO-affiliated multipliers joining Amnesty Internanal;

- NGO-affiliated multipliers requesting teaching dadrning resources from Al;

- Participation by multipliers in human rights adi®s organized by their own
organization or others;

- Creation/adaptation of manuals, leaflets and ategerials related to human
rights.

Some multipliers reported in interviews that theark with NGO staff had been focused
on helping to create a human rights culture ingh@ganizations and that trainings had
incorporated basic skills in leadership, commumicaind strategic planning for HRE, in
addition to human rights awareness raising aciti

Meetings with representatives from NGOs duringdite visit allowed for an exploration
of impacts on individual staff members and thegamizations.

Assaida Al Hora is a women'’s development orgarazatiased in northern Morocco. The

organization promoted literacy among women and @inld also carried out awareness
around discrimination, health rights and violengaiast women. Six staff members were
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trained through REAP and the result was an integratf a women’s human rights
perspective in the organization’s work. Accordinghe NGO representative, this
perspective has underlined the importance of woresisting discrimination and
oppression. She reported that some female clietdbcome more aware of their rights
and were exercising them more.

Association Marocaine des Droits de 'THomme (AMDBia leading human rights
organization in Morocco, with 8,000 members andi@nches located throughout the
country. The organization carried out many of thee activities as Al Morocco, with a
network of trainers and supports to human righibglin schools. AMDH gave credit to
REAP for helping train members on interactive mdtand for providing training
materials. However, it was not possible to asaeittaiw much these inputs had
influenced the overall approach of AMDH and thuglimihave been limited to those
members who attended REAP trainings.

Zakoura is a development association based in Gasaband with branches in other
parts of the country. This organization has desgph&rainers. Over the years, thirty staff
total were trained in the REAP programme. Two ehth- from Tadla and Agadir —
participated in interviews.

The Tadla trainer reported that he worked with fiaata multi-media center, offering
vocational training and literacy courses. Priop#oticipating in a REAP event, he had
already been carrying out awareness-raising aetvimh relation to human rights and had
supported youth in carrying out human rights prigjélerough examination of cases in
the local community. In addition to attending a 21&y training organized by REAP and
participating in follow-up meetings with Al membetse Tadler staff had also benefited
from workshops offered by other NGOs.

Comparing these workshops, he identified Amnestgded value as his introduction to
use of interactive methods and use of human ricgdss with an international
perspective. The site visit revealed that many Altipliers, including teachers and youth,
were also members of other NGOs. The value add&E®AP trainings mentioned most
frequently by these multipliers were the interagtimethods used in trainings.

REFLECTIONS

A contrast between the Al South Africa and Al Maroefforts to build capacities of
NGOs and civil society organizations (CSOs) reveahy similarities. Both sections
recognized the opportunity to promote human rig¥ith vulnerable populations through
the capacity-development of civil society organimas based with these populations.
Both sections met with some success. Site vigtwews produced evidence of
programmatic impacts on some of these organizatiimsre were also reported impacts
on individual multipliers and beneficiaries, marftttese changes occurring within
family relationships. Open-ended responses frontipliel and beneficiary surveys
collectively showed similar impacfg.

28 Open-ended survey responses were not analyzededra#iis of country, although this analysis could be
carried out for the final version of this report.

93



An element of REAP trainings that was especiallyrapiated related to the development
of basic skills in planning HRE activities and wdenteractive methods. Amnesty’s
provision of learning and awareness-raising mdtewas also appreciated. Positive
feedback from multipliers on these Al supports egadrboth in interviews as well as in
surveys.

An area of distinction between the two sections thiasemphasis placed on the human
rights based approach by Al South Africa. Trainimggrams for CSO multipliers
explicitly used a Paulo Freire emancipatory leagmmodel, asking participants to self
identify their human rights agendas. Al Morocco ®Jdr CSOs addressed traditional
Al training themes, while incorporating a discussad planning elements for HRE.

Yet the anecdotal evidence from both site visith# the REAP programme with
partners in each of these sites had a wide rangepzicts on both the individual and
institutional levels. If this is the case, thewduld suggest that what is essential in the
first instance is to successfully identify and teaspecially vulnerable populations who
would be responsive to the message of human regghpowerment. A second area of
consideration would be the themes of and the goalsuman rights education and
awareness-raising activities carried out with brnafes. A final area might be how
organizations, multipliers and beneficiaries idgnivays for taking human rights action.
These three considerations have been part of tAdPRENcept.

These cases raise questions about the ideal NGOpag@er. The REAP programme
was able to influence individual actors within CS®st, the long-term and institution-
wide relationship with TVEP, and the fact that tinganization was already
institutionally strong, most likely furthered thessainability of Amnesty’s impacts. Al
South Africa’s partnership with TVEP demonstrates ¢lear success of not only
working with a critical mass of staff over an exded period of time, but also selecting
an organization that was able to integrate Amneshputs programmatically. TVEP
might be considered a “strong” organization in tieispect, with paid staff, and
established operational procedures that enabledFREfacts to be generated agency-
wide.

Al Morocco also had several well established NG®partners. Zakoura, whom they
worked closely with, also demonstrated programnrasalts but AMDH, another very
strong civil society agency, did not. Although tieasons for the latter were not directly
investigated in the site visit, one might wondeh# lack of impact might be related to a
relatively small portion of staff participating REAP trainings and/or a lack of
opportunity to apply REAP input, given that AMDH svalready carrying out work
similar to Amnesty. These might be areas for futovestigation.

The work of Al Morocco and Al South Africa with NGOSO partners implicitly
illustrates a model of HRE that is somewhat sepdratn that of growth and
mobilization for Amnesty International. Although vkowith civil society organizations
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in Morocco was associated with increases in merhigrghis was less the case in South
Africa (although the HRE Coordinator explained ttha¢ was due primarily to
beneficiaries not being unable to afford Amnestynbership dues). Although Al
campaign themes such as stop violence against whatknonsiderable significance for
work in rural areas in both regions, mobilizatiaed not appear to have been an agenda
for the REAP work in this sector. Yet when such kvgrintegrated into the ongoing

work and agendas of those working with vulneraldpysations, the results can be
profound.

5.3. MALAYSIA: FOCUS ON UNIVERSITY STUDENTS AND PRO FESSORS

The Al Malaysia section operated in a constraingdipal environment, in a country
progressing only gradually to democratic electiomcpsses, open media, and formal
commitments to human rights standards. Discrimimagéigainst ethnic minorities, a lack
of separation between religion and state, and gandquality were long-standing
problems in the country. Two laws were identifiedparticularly far-reaching in their
restrictions of civil and political rights: the erhal Security Act and the Universities and
University Colleges Act.

Al Malaysia used the REAP programme to train ursitgiprofessors, university-based
youth, primary and secondary school teachers aildsoiciety representatives. As the
Ministry of Education in Malaysia did not cooperatigh NGOs there were limited
opportunities for Amnesty “multiplying” in publicckools and public universities. The
HRE Coordinator recognized that a special focuprorate universities would be an
especially promising avenue both for spreading HiR& for encouraging youth activism.
As a consequence of this REAP strategy in 2008¢lson had a dozen universities with
which they cooperate. Al-Malaysia was the only hamghts group in the country
addressing HRE and university youth at the timthefsite visit.

According to the HRE Coordinator, human rights laage, demonstrations, and NGOs
were viewed, at best, with suspicion and, worséaas-government.” A primary goal
of the work with universities, according to an AbMysia HRE Advisory Committee
member, was to help students to know their riglatknow the rights of others
(especially those with views different than theam) and to begin to talk about human
rights issues. REAP was viewed as a means of ntiotjyatudents to become engaged
with activism and to promote a human rights culiarthe environments around them.
The taboos identified as needing to be brokenerMalaysian context related to race,
religion and women'’s issues, according to manyweged during the site visit. A key
trainer interviewed during the site visit also fiblat an agenda for the human rights
education training was to help trainees recogriiaé demonstrations were not “bad” but
that they could be a positive force promoting humghts in the country.

Impacts on university teaching
Five university-based multipliers had been traiimethe REAP programme at the time of
the 2008 site visit. Interviews conducted duringt ttme revealed that the university
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professors were integrating human rights themesthdir teaching. It is perhaps worth
noting that both of the professors interviewed ¢ated that their HRE activities were
tolerated by their administrators but that theyewveot fully comfortable.

A female English language instructor at a privateersity slipped into her syllabus
themes such as women'’s rights and people with tittedd She said in her interview that
she used to bring up issues such as gender andnisomenan rights before her
involvement in the REAP TOT but she now has irgtibproject work with her students.
For example, as part of her course, she took bdests on a one-day field trip to visit an
indigenous community and to meet women there wiibtbeir own products, and to
promote the sale of these products on campus.prajsct, she believed, helped her
students to realize that business can be usedgmtieers, including marginalized groups.

A male professor of media studies and sociologydisal previously integrated themes
such as gender and women’s human rights into Hebs)s. He found that REAP
provided him with new activities and materials thatcould use in his classroom. He has
connected Al materials for the Stop Violence agdidemen campaign with his teaching
on gender roles and gender stratification. He aafhgenjoyed using movies and DVDs,
such as “Emmanuel’s Gift” and “Migrant Worker’s Rig.” This professor coordinated
the International Women'’s Day at his university iethhhe transformed into International
Women'’s Week in 2006. He estimated that approetgdbur thousand students
attended events during this week, and around Is@i@iEnts were exposed to teaching
with Al-related materials.

Impacts on a university student-beneficiary

There is some evidence that students of thesedesah turn, have become directly
engaged with human rights. The professors mentiarfes students who asked to intern
with Al Malaysia. One student approached Al foristssice with a project on urban poor
communities in the country.

A female student of the media studies and sociofzgfessor were interviewed during
the site visit. The student had taken three otlaisses and had been involved in the
organization of International Women’s Day/Week otrer past few years. She recalled
seeing videos in his classes related to humandkaff, Myanmar refugees, gay rights
and racial discrimination. She said that her psfegncouraged student to “think outside
the box”.

One assignment in the “Popular Culture’ class shathad with him was to dress as a
homeless person, go to a large shopping mall in&kluampur, and see how you were
treated. She said that not all students reactdtetprofessor’s teaching positively but a
small group had become very interested and voloedefer various events. Her
professor had said to his students: “If you aresipasite about something, join an NGO”
and to speak up if something was wrong.

This young woman volunteered at a house assistargem, children and transsexuals
living with HIV/AIDs. She did not see this as redd to human rights but she did
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recognize that there was media censorship in Maarsund HIV/AIDs issues, which
she attributed to “religion and society” that diat encourage giving help to these people.

University students as multipliers

The site visit also revealed that university studérained through REAP had integrated
human rights into their activism on campus. Al Maia worked most closely with
leadership of a prominent student group for dentaceation called DEMA, comprised
primarily by minority Chinese students. Three lead®rticipated in REAP TOTSs.

The student leaders who participated in REAP wkeady actively organizing events on
campus and aware of basic human rights. The tigsrdeepened their knowledge of
human rights concepts and the UDHR. They repoftatithe TOTs gave them new
activities to use and provided them with skills abloow to develop original activities
that would be relevant for their work with studeatscampus.

Specifically, the REAP trainings helped them tooiporate human rights discourse into
the work of the student group in relation to saguguard training. The Universities and
University Colleges Act restricted student movenserd the activities of student groups.
As a consequence, DEMA trained its members to leasitilations where, in handing out
leaflets or promoting their events, security guamight hassle them. In the past, these
one-hour trainings merely overviewed techniquesi&aling with security guards and
informing guards about the limits of their authpi{tor example, that guards to not
automatically have the right to confiscate propertyis training now incorporated
“rights language”, with reference to fundamentagtties contained in the Constitution.
DEMA leadership said that they now firmly see thveark as that of a student rights’
movement.

Other work with youth

The HRE Coordinator cultivates youth involvementhwAl not only through the training
of student leaders through REAP but through workgshand outreach through the Al
Youth Network. Local youth groups on campuses ltavgaed out awareness activities
related to Amnesty-highlighted issues such as Danfid the death penalty. Many of
these activities are carried out independentlyh witly limited support from Al Malaysia.
The Al director sees this as a plus and has obdeheeintegration of human rights
language within the work of student groups on tleesapuses. Al-Malaysia now
receives applications from Malaysian studentsriternships in the office.

The work with university-age youth was also takehaf the campus. In December 2007
a human rights camp was co-organized by Al Malagsi DEMA with 55 attending.
Topics and events taken up in the three-day cacipdad introduction to human rights,
human rights in Malaysia, human rights activistrstgaand planning.

REAP and growth and mobilization

The HRE initiative resulted in increases in Al yoatembership (from 10 members in
2006 to 70 members in 2007) and a doubling of I8daroups in the same period.
Student groups also increased (from 1 to 16 owvectiurse of the first REAP grant),
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although many do not have human rights names ierd¢odavoid harassment. HELP
University, for example, had a “Planet Movers” club

Yet, public participation in human rights activiievas still considered risky for some. As
a consequence, formal membership in these groupsetaviewed by Al-Malaysia as
primary standards for success for REAP. Rathey, $he&v HRE as helping to lay the
foundation: breaking “taboos” about speaking allmuhan rights and reducing a climate
of fear. The HRE Coordinator felt that once sucr f@as broken, the viability and need
for HRE would be recognized and demand increase.

REFLECTIONS

The Al Malaysia strategy to focus on universitydgnts and professors as multipliers
reflected a strategic assessment of the potent@amote activism on campuses as well
as opportunities to work with private universitiesll REAP sections had to analyze
their environments for opportunities as well akgig similar ways and appraise which
target groups would be most likely to be able tdtiply. The constraints faced by the
Malaysia section led them to target on activisfggeors at private universities with
some academic freedom and to support student swtithirough existing or potentially
new clubs.

The Al Malaysia strategy provided university-bapeofessors with concrete tools and
ideas to enhance their human rights-related tegahitin students. Interviewed faculty
testified to their use of such resources and ingpacttheir students. Amnesty supported
the work of university students both through erigtgroups and through supporting the
establishment of new groups. Interviews with DEM¥adership showed clear impact on
the training work of this organization.

The scale for this early REAP work was relativatyadl and the program appeared to
concentrate on individuals predisposed to humartsigsiven the Malaysian political
environment, this self-selection process resuheal multiplier group highly committed

to the themes of the program. The intensive, tip@eTOT program concentrated on
HRE techniques and, specifically, the developméfaalitation and lesson development
skills. REAP appeared to place very little emphasgi#\l campaigns, which was
understandable given the political environmenthef¢ountry. Rather, the focus was on
establishing Al's networks and to generate HRE wigmvironments where multipliers
could carry out long-term trainings, awarenessirgiand activism.

Two of the DEMA students who were interviewed hast graduated from university but
they believed that REAP had resulted in a permaimgggration of the human rights
perspective within their organization. Moreovergai the DEMA graduates already had
a job with an NGO and would be applying methodoltggyrned through REAP in his
training activities.
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5.4. MOROCCO AND MALAYSIA: WORK WITH (NON-EDUCATION AL)
GOVERNMENT AGENCIES

MOROCCO

In Morocco, improvements in the human rights envinent beginning in the late 1990s
enabled Al Morocco to gain in acceptance and stdtoth with the public and with
government agencies. Al Morocco actively promofagtnerships with government
agencies and could point to numerous achievememéddtion to formal partnerships and
consultancies. These included the section being:

- aprimary NGO consulting on the development ofNla¢ional Strategy for
Human Rights

- a participant in and shaper of the National Coneritin Human Rights
Education and its related action plan

- a partner with the Ministry of Education

- a partner with the Ministry of Human Rights (closkxivn in 2004)

- a partner with the Ministry of Justice (law enfaremnt trainings)

- asked to work with Ministry of Interior (civil seants in community councils)

- asked to work with the Ministry of Health

Morocco had worked with differing target groupshintthe Ministry of Justice,
including the police and prison staff. These oppaties have reflected an “opening up”
to the government to human rights and the commitrmesome of the HRE Coordinator
time specifically to lobbying activities.

Al Morocco was scheduled to carry out a TOT for tilaning centers of the police
academies police in 2004. This workshop did nog fallace because of ministerial
changes in the Moroccan government and the abodishof the Ministry of HR, the
main partner of Al Morocco for organizing the pelizaining workshop. Al Morocco did
undertake a needs assessment of human rights whehipolice training curricula.

The section also worked with prison directors amddens by offering two TOTs in 2004
in cooperation with Penal Reform International. feheas anecdotal evidence from
prison administrators that prison staff participgtin the program had improved
relationships with inmates following the trainingg.the time of the site visit, the work
with prison staff had been suspended due to auasting that shifted prisons from the
Ministry of Justice to a High Commissioner undes thsponsibility of the Prime
Minister.

A challenge that emerged for the section in retat@training law enforcement groups
was that trainers within the HRE Network did notéaelated backgrounds in these
highly specialized fields. Al Morocco solved thioplem by partnering with Penal
Reform International in one of the prison staffriniags. Amnesty’s ability to seek out
such partnerships would facilitate their abilityc&rry out trainings with other,
specialized government groups as well.
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Given the sensitivity of working with these targebups, the achievement of
successfully offering trainings to these targeugowas remarkable, at least from a
political point of view. The impacts on prison $taf Morocco were not directly known,
and none were able to complete multiplier survelsvever, the HRE Coordinator
related the following evidence of impacts on tnags that were held with prison and
reintegration administrators:

- Ongoing contacts with the Ministry of Justice

- The organization of subsequent trainings on hurgdns for REAP multipliers in
international settings

- The organization of trainings by multipliers fohet groups in the prison
environments

- Continued access by Amnesty International to pesamd rehabilitation centers in
order to hold participatory art and recreationaivitees, as well as awareness-
raising events and education days

- Some TV coverage on the conditions of prisons aisbpers

- Greater openness of the largest prison to mondgorisits by NGOs.

In the case of Al Morocco and their relationshipgwaon-education ministries,
opportunities for cooperation appeared to be emgngigularly. However these
relationships were not sustained and thus the itapaight be considered to be short-
term. Shifting policies, changes in leadership andtructuring impeded the ability of
some of the HRE to be implemented.

MALYSIA
In Malaysia, the government has taken some stepsotoote civil and political rights,
even though the sincerity and effectiveness of sutions had been questioned by critics.

One such effort was the establishment of a natibnalan rights commission,
SHUHAKAM, which contained a unit responsible fomman rights education. Four of

the 16 commissioners were assigned to this Wortrgyup for Human Rights Education

in Schools, which in addition had an assigned stiféur. Al Malaysia, which has not
been able to directly access public schools, mligischools and public universities, tried
to influence these institutions indirectly by sugpw the work of SHUHAKAM.
SHUHAKAM developed teaching modules on civic edigrathat had a human rights
element, which Al Malaysia contributed content todga These modules were developed,
printed and delivered to the Ministry of Educatibnf the Commission believed that few
were in fact sent out to schools.

According to the staff interviewed at SHUHAKAM, theooperated with three Ministry
representatives, three academic institutions aodotiver NGOs (National Teacher’'s
Union and National Council for Women’s Rights) ohd@ion to Al Malaysia. Amnesty
International was the only human rights NGO in tnsup. The Commission
representatives said that they have found the NiBQsneral to be the most responsive
of their collaborators. Specifically, Al Malaysiagvided them with ongoing advice and
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materials and their particular added value wagtbgision of cases and the international
perspective in relation to human rights education.

Al Malaysia met with the staff of the SHUHAKAM edation working group regularly

in order to feed them new Al materials and ideaxohding to the HRE Coordinator, not
all of the ideas were accepted but they are h€xmd.new strategy that had been
proposed was to lobby the ministries to carry oRBthrough SHAHAKAM. If the
human rights commission could strengthen its rehatvith the Ministry of Education
then the Ministry would cooperate more fully in thstribution of resources related to
the Convention on the Rights of the Child and assed workshops for teachers. These
resources would unlikely be promoted under the Astynternational banner, given the
political situation, but under the Commission’seTHRE Coordinator did not see this as
a problem: “Branding is less important than achieset.”

REFLECTION

Al Morocco and Al Malaysia successfully establisloedstructive working relationships
with governmental agencies in ways that clearlyelieed both organizations. The
Malaysian section was positioned to promote HREiibe the scenes” through their
influence on the national human rights commissidrivlorocco was able to carry out
training for law enforcements personnel like prisdiicials who had, in the past, been
responsible for violations of human rights in tleeiatry. The outcomes of these
relationships are not only restricted to trainibgs positive relationships that allowed
Amnesty, in the case of the Ministry of Justicedgample, to promote the human rights
agenda more broadly within the ministry.

The evidence of impact on individual multipliersx@ag from the (non-education)
government sector — on the basis of survey datvwed for all 10 countries - appears
mixed. As compared with other target groups acatlssountries, civil servants reported
relatively higher impacts for the development dlftation skills and valuing standing
up for one’s own rights. However, this sector haldtively lower impacts on
commitment to taking action and concern for othktste research would need to be
carried out directly with these multipliers andithHeeneficiaries in order to better
understand the potential and actual impacts for lRiBings. Such research might most
productively be carried out according to departrigpé, as the political and cultural
environments of these different civil servants ig@lersus social workers, for example)
would presumably be quite different.

The case studies begin to illustrate the compleaggociated with working with some
non-educational government agencies, includingladd control of partnerships in
relation to carrying out long-term trainings. Wiattions with such active relationships
might consider more actively is how access enathieigh REAP might be used to
promote Amnesty’s work in areas other than HRE.
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6.0 DISCUSSION OF FINDINGS

REAP and its Trainings

The study showed that many impacts are directbtedito increased exposure to REAP
trainings. The more contact a multiplier had whb REAP programme, the greater the
value of all supports offered by Amnesty Internaéib Skill impacts on multipliers, such
as facilitation and materials adaptation, were @ased with higher levels of
participation.

Participation in REAP trainings had a positive irtipan multiplier's knowledge and
attitudes in relation to human rights. There iglenice that some of these impacts
increased with longer periods of time spent imireg. With beneficiaries, there was also
evidence, although not tested statistically, thateased exposure to trainings had a
direct impact on knowledge and attitudinal impacts.

Participation in REAP trainings appear to be pwsiti associated with the development
of skills for facilitation and materials developn@alaptation. Investments in training
may be less necessary, however, if the Al sectoms dhot feel it as necessary to cultivate
such skills to a high degree. For example in sastishere multipliers are intended to
deliver relatively brief and non-technically sogldated awareness-related activities,
short refresher workshops for multipliers may biicient and perhaps even more
relevant than longer, intensive ones.

These observations are based on the data emergmgtie study. Undoubtedly other
attitudinal and activity changes reported in opadesl responses by multipliers and
beneficiaries will have come about at least in parelation to their participation in
training and awareness-raising activities. The oty to reflect and discuss with
others about human rights realities, to find supporong like-minded individuals is very
likely to have contributed to the impacts reported.

REAP and its Multipliers

The REAP programs have been able to demonstraieatitkéty of the “multiplier”
approach through HRE activities carried out withtipliers. A factor contributing to the
success of this model is the involvement of mukigl who have ready access to
multiplication venues, such as classrooms, schaddgtivities within community-based
organizations.

The varying contexts of the REAP programs receivwrsite visit revealed the importance
of HRE Coordinators being able to accurately arealyzportunities within their country
context in carrying out their program. For examge, Polish context and the situation in
middle and secondary schools has allowed for aferation of school groups. However
resistance from educational authorities and indiaideachers in the Moroccan and
Malaysian school contexts have limited the degoeshich school groups can be
successfully established and maintained.

102



The focus on teachers/educationalists as multitdigret groups seems wise in many
regards. Teacher-multipliers consistently repottedhighest level of impacts across all
competency areas. These teachers often work imge raf nonformal education venues,
and not only through clubs in their schools. Akstig finding of the evaluation —
although one that is not fully explored - is howety secondary school teachers report
that they are able to actually integrate humantsig¢fremes within their formal teaching.
(University instructors appear to have more freedothis regard.)

The reported impacts on students-multipliers ateascstrong as for teachers, although
there is evidence of especially high influenceedlation to the cultivation of empathy and
attitudes supporting standing up for the humantsigi others and taking action.
Qualitative information collected from studentsidgrsite visits show that the
opportunities for students to engage in self-dedcctivities in clubs can be an
especially motivating and capacity-building expece for them. Impacts on a portion of
students involved in the program appear to be kingding and contribute to the
cultivation of long-term activism.

Impacts on multipliers associated with NGOs/CS@srated just below that for teachers.
Civil society multipliers reported especially highins in relation to the development of
facilitation and materials adaptation skills andnoaitment to taking action. Two
additional observations might be made in relatmthe use of multipliers from this
sector.

The first is that a critical mass of staff peophlafiers from these organizations would
need to participate in REAP trainings in orderdsult in systematic programmatic
changes in policy, as occurred in TVEP. Amnestgrmtional would need to establish
formal institutional relationships with such agesscand not merely invite individuals
within their network to participate in training®doreover, agencies that might qualify for
this relationship with Amnesty would ideally haviéher an education or training unit or
clearly established internal operational policidbat is be “strong” enough — so that
inputs from Amnesty could be disseminated inteynall

The second observation is that, given the highlpemable beneficiaries that these CSOs
tend to work with (e.g., women in rural areas)réhis evidence that impacts on the
multipliers and beneficiaries have been transfoionat, resulting in profound changes in
personal attitudes and behavior. The especialbngtrmpacts reported for rural areas
such as Limpopo in South Africa, as well smalldiages in Russia and Poland suggest
that HRE activities that reach out to these lesseviced areas can be particularly
effective. Such changes are brought about in pardlse in promoting a human rights-
based approach (rather than HRE activities onlyARBIllowed for the human rights
message to be internalized within the needs framewfathe populations in these areas.
This resulted in the self-organization of humarmtsgoromotion activities within these
communities, programming that was highly relevard efluential for these populations.
These kinds of impacts, however, will not relatedily to enhancement of Al growth
and mobilization.
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There is evidence of impacts on multipliers asgediavith government agencies,
although these appear to be lower overall thawotioer target groups. Across all 10
countries, these civil servants reported relativegjh impacts in relation to the
development of facilitation skills and the valuiofstanding up for one’s own human
rights. A question emerging from the case studykvi®the long-term viability of civil
servant as multipliers within their own professibaavironments. Some of the REAP
sections, in particular Morocco and Malaysia, wadnke to make remarkable gains in
terms of establishing formal partnerships with gawgent agencies other than the
Ministry of Education.

However, maintaining ongoing access to these agermaeid their own internal ability to
carry out HRE activities seems to be highly infloed by changes in political leadership,
re-structuring and the political and bureaucratici®nments in which they work.
Therefore, Al investments in government partnershight be justified on goals other
than “multiplication” per se. These other goals Wanclude the establishment of
constructive relationships with the potential tongrabout other potential outcomes, such
as those emerging in Morocco in relation to hayrigons becoming more open to NGO
visits. However, Al leadership would want to baamind that Al appears to have less
control of these government relationships as dtisitutional ones established in REAP
and the possibility of government agencies makinly symbolic gestures in inviting Al
to contribute its educational expertise.

REAP within Amnesty International Sections

There is ample evidence that the capacities ole&tisns to carry out HRE activities
have been considerably strengthened through REA&]dition to the organizational and
technical capacities required for organizing tnags, the HRE Coordinators have
developed and maintained associated networks.

REAP can successfully serve as a vehicle for enhgrmapacities of Al members as well
as a vehicle for attracting new individuals to Actes. HRE activities have been used to
motivate and to enhance the capacities of Al membeinforcing their engagement with
the organization and Al's communication and cooatlon capacities.

REAP can also successfully serve as a vehicletfiaciing new individuals to Al
networks. HRE programming has provided new aventies/olvement with Al through
carrying out local education and awareness ad@sjijenerated interest in membership
and expansion of existing structures (such as HR<}| and expanded platform for
actions (such as signature drives). This relatignstay be strongest for those countries
that have focused on teachers and students as ¢goges.

REAP may be more successful in attracting new mesnlvken it has enabled the

creation of new avenues for outreach (such asdtablieshment of school groups in
Poland) rather than focused on the enhancemetpafctties of existing members
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(Morocco). The creation of such avenues may inlparelated to the (early) timing of
the REAP programme within the development of HR&gprmming within a section.

The views of HRE as instrumental to Al growth anabifization versus HRE as
instrumental to personal and professional chanyesactice appear able to co-exist
within REAP. However, certain sections have madeeater effort to link HRE with
mobilization and REAP has therefore been a prinsantributor to these Al
developments.

The positive impacts on Amnesty International asanization go beyond those
objectives identified for the REAP project, andatelto public image, partnerships, the
ability to reach vulnerable groups and the expaneifmetworks. These outcomes are
captured in this evaluation and might be retairsethdicators within the monitoring and
evaluation framework associated with future REA&gpamming.

These impacts have also reflected the ability oEHFbordinators and other Al staff to
astutely assess opportunities for promoting HRHBiwiexisting within national and sub-
national environments, institutions and target gsou

REAP and Broader Societal Impacts

Methodologically it is difficult to isolate the ihfence of any single factor when
considering societal changes. Nevertheless thenddence that REAP has contributed
both directly and indirectly to such impacts.

One area of societal impacts related to Amnestgskwith partner organizations, which
can be seen as “delivery agents” for human rigfitsinvtheir own spheres of influence
and activity.

Several of the REAP countries increased or enha@&€d capacities related to human
rights promotion. Interviews with beneficiariesNtorocco and South Africa confirmed
anecdotally that Amnesty’s capacity-building a¢tes with such organizations positively
influenced both multipliers and beneficiaries @& dommunity level. This influence was
primarily felt through HRE education and awareregsvities in conjunction with a
human rights-based approach to programming. Inioel#o this, there is evidence of Al
having contributed to the greater realization ahlu rights among vulnerable
populations served by these CSOs.

An enabling environment for Amnesty Internationaligerall work in many countries
was enhanced through an improved public image adsdowith positive publicity
surrounding REAP. These impacts were especiallgqaroced for smaller towns and
villages. Al sections may also claim to have prtedan enabling environment for
human rights education in a number of countriesugh their lobbying effort with
national and sub-national educational instituti@®sch lobbying has contributed to the
development of educational policies and practiceeemamenable to human rights
education in schools.
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The scope of any societal impacts brought abodlhése enabling environments could
not be determined through this study. Yet the cordtion of these potential impacts,
particularly at the local level, are reminders tR&AP programming is intended to
influence the realization of human rights at mdéilevels and that such impacts will
come about through the efforts of individual agency

Annex 1: Evaluation logframe

Annex 2-5:  Surveys instruments: HRE coordinak@y Trainer, Multiplier,
Beneficiary

Annex 6: Tables: Comparison of Key Trainer and tiglier ratings of impacts on
multipliers
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AMNESTY INTERNATIONAL HUMAN RIGHTS EDUCATION
PROGRAMMING- REAL EVALUATION

EVALUATION LOGFRAME

INTERNAL DOCUMENT

July 8, 2008
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ANTICIPATED
OUTCOMES/SHORT-TERM
IMPACTS?

AREAS OF INVESTIGATION

DATA SOURCES
ALL REAP SITES

DATA SOURCES
IN-DEPTH CASE STUDIES

1. Individual level

These outcomes relate to the
engagement of individual
trainers and multipliers in the
REAP programming

1.1. Understanding of one’s
own human rights

Content knowledge in relation
to human rights principles and
standards (self-reporting plus
“check” for knowledge)

Awareness of importance of
advocating for one’s own rights

Questionnaire to expert
trainers and multipliers®

Interviews with multipliers and
beneficiaries

Internal training evaluations

1.2. Understanding of the
human rights of others

Awareness of potential
conflicts between rights

Awareness of importance of
advocating for the rights of
others

Questionnaire to expert
trainers and multipliers

Interviews with multipliers and
beneficiaries

Internal training evaluations

2 Anticipated outcomes and impacts based in pam UgeREAP country applications.

30 Questionnaire for trainers/multipliers would bevaistered to all (non-Al) expert trainers and ripliers (including those no longer active with fegram)
during the most recent phase of the REAP prograavadluation resources are not sufficient for adst@ring the questionnaire to this entire groupul-set
will be selected. Multipliers here refer to traiséevolved in the first level of trainings (e.chpse carried out by Al staff and other expert gesi Multipliers
could in turn be involved in HR training and awarss activities (e.g., teachers) or in other wayelation to target groups (e.g., journalists, gmisfficials).
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1.3. Awareness of issues
related to human rights

Application of human rights
framework to personal,
community, national and
international conditions and
issues (self-reporting of
opinion plus evidence of
action)

Questionnaire to expert
trainers and multipliers

Interviews with multipliers and
beneficiaries

Internal training evaluations

1.4. Development of empathy,
tolerance and mutual respect
for others

Concern for the human rights
conditions of others, especially
those of vulnerable populations

Increased tolerance for the
human rights of those different
from oneself, especially those
suffering from discrimination in
one’s society or those who
have discriminated against you

(self-reporting of opinion plus
evidence of action)

Questionnaire to expert
trainers and multipliers

Interviews with multipliers and
beneficiaries

Internal training evaluations

1.5. Sense of personal agency
in promoting human rights

Commitment to taking action to
promote human rights

Feeling that one can make a
different in taking action to
promote human rights

Questionnaire to expert
trainers and multipliers

Interviews with multipliers and
beneficiaries

Internal training evaluations

1.6. Internalization of human
rights value system

Human rights framework is
consistent with/complementary
to other religious, political, or
ethnical values that one holds

Questionnaire to expert
trainers and multipliers

Interviews with multipliers and
beneficiaries

Internal training evaluations
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1.7. Increased personal
realization of human rights

Application of human rights
principles to private life and
relationships

Questionnaire to expert
trainers and multipliers

Interviews with multipliers and
beneficiaries

1.8. Capacity to carry out
trainings

Content knowledge necessary
for carrying out trainings

Methodological and
organizational skills necessary
for carrying out trainings

Experience in carrying out
trainings

Questionnaire to expert
trainers and multipliers

Interviews with expert trainers
and multipliers

Internal training evaluations

1.9. Capacity to develop human
rights education-related
resources

Content knowledge necessary
for developing resources

Writing, editing and other
design and production skills
related to development of
resources

Questionnaire to expert
trainers and multipliers

Interviews with expert trainers
and multipliers

1.10 Capacity to apply HR
principles in other ways

Content knowledge necessary
for applying HR

Skills necessary for apply HR
principles

Questionnaire to expert
trainers and multipliers

Interviews with expert trainers
and multipliers

1.11. Trainings participated in
as atrainee

Number of trainings, contact
hours for each training, main
theme of training (e.g., TOT,
other)

Questionnaire to expert
trainers and multipliers

1.12 Trainings carried out as a
trainer

Number of trainings, contact
hours for each training, main
theme of training

Questionnaire to expert
trainers and multipliers

Annual reports
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1.13 Non-training related
activities carried out

Actions, mechanisms and
policies for promoting HR
(type, target group, how many,
when)

Questionnaire to expert
trainers and multipliers

Interviews with expert trainers
and multipliers

1.14 Longevity as a trainer with
Amnesty

Number of years/months
worked as trainer with Al

Questionnaire to expert
trainers and multipliers

1.15 Resources developed
for/with Amnesty International

Title, year published, purpose,
target groups, print run,
dissemination

Questionnaire to expert
trainers and multipliers

Annual reports

Internal documentation

1.16 Joined Amnesty
International or other
organization promoting HR

Joining of group as result of
REAP-related programming

Questionnaire to expert
trainers and multipliers

Interviews with expert trainers
and multipliers

1.17 Amnesty International HR
campaigns/actions participated
in

Number of campaigns and
actions, by year, theme

Questionnaire to expert
trainers and multipliers

Interviews with multipliers and
beneficiaries

1.18 Other, non-Amnesty
sponsored human rights-related
campaigns/actions participated
in

Number of campaigns and
actions, by year, theme

Questionnaire to expert
trainers and multipliers

Interviews with multipliers and
beneficiaries

1.19 Factors contributing
to/impeding engagement with
HRE and Amnesty International

Possible supporting factors:
commitment to human rights,
sense of personal efficacy,
satisfaction working with
Amnesty International

Possible impediments: lack of
time, lack of pay, lack of sense
of personal efficacy, hostile
political environment,
dissatisfaction working with
Amnesty International

Questionnaire to expert
trainers and multipliers

Interviews with trainers,
multipliers and beneficiaries

Annual reports

Internal documentation
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2. Programmatic/Institutional
Level

These outcomes relate to
Amnesty International
programming and the
programming of partner
organizations/non-partner
organizations associated with
REAP programming

2.1. Al membership

Al membership, per year,
directly associated with
activities of REAP
programming

Questionnaire to HRE
Coordinator/Director

Interviews with HRE
Coordinator and Director
(direct association with REAP
programming)

Annual reports

2.2. Participation in Al
campaigns/actions

Participation in Al
campaigns/actions, per year,
directly associated with
activities of REAP
programming

Questionnaire to HRE
Coordinator/Director

Interviews with HRE
Coordinator and Director
(direct association with REAP
programming)

Annual reports

2.3. REAP-sponsored trainings
carried out by multipliers/those
originally trained by Al

Number, year, number of
trainees, target groups, contact
hours, main theme

Questionnaire to HRE
Coordinator/Director

Annual reports

2.4. Pool of trainers/multipliers
available to carry out REAP-
related programming

Number, by year, sector/target
group

Questionnaire to HRE
Coordinator/Director

Annual reports

2.5. HRE-related resources
developed with REAP support

Title, year published, purpose,
target groups, print run,
dissemination

Questionnaire to HRE
Coordinator/Director

Annual reports

Samples of resources
developed
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2.6. NGO partnerships
established by Al (both HRE
and non-HRE related) as a
result of REAP programming

Year partnership began/ended,
institution name, mission of
organization, purpose of
partnership

Questionnaire to HRE
Coordinator/Director

Interviews with NGO partners

Annual reports

2.7. Results of Al
partnership/REAP-related
programming on NGOs

HRE/HR capacities, activities
carried out, year, results of
these activities

Questionnaire to HRE
Coordinator/Director

Interviews with NGO partners

Interviews with HRE
Coordinator and Director

Annual reports

2.8. GO partnerships
established by Al (both HRE
and non-HRE related) as a
result of REAP programming

Year partnership began/ended,
institution name, mission of
organization, purpose of
partnership, joint activities
carried out

Questionnaire to HRE
Coordinator/Director

Interviews with GO partners

Annual reports

2.9. Results of Al partnership/
REAP-related programming on
GOs

HRE/HR capacities, activities
carried out, year, results of
these activities

Questionnaire to HRE
Coordinator/Director

Interviews with GO partners

Interviews with HRE
Coordinator and Director

Annual reports

2.10 Results of REAP-related
programming on non-partner
organizations or institutions
(e.g., schools)

HRE/HR capacities, activities
carried out, year, results of
these activities

Questionnaire to HRE
Coordinator/Director

Interviews with HRE
Coordinator and Director

Interviews with non-partner
organizations?

Annual reports
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2.11 Results of Al lobbying

activities associated with REAP

programming on non-partner
organizations

Lobbying aims, year, non-
partner organization, results
(e.g., new activities, policies,
legislation, etc.)

Questionnaire to HRE
Coordinator/Director

Interviews with HRE
Coordinator and Director

Interviews with non-partner
organizations?

Annual reports

2.12 Media coverage of Al
events related to REAP
programming

Type (e.g., radio, TV, print),
state/independent, overall
positive/negative

Questionnaire to HRE
Coordinator/Director

Interviews with HRE
Coordinator and Director

Annual reports

Internal documentation

3. Societal Level

These impacts are directly
related to programming or
activities that can be traced
back to REAP programming

3.1. Positive public opinion
related to Al and human rights

Interviews with HRE
Coordinator and Director

Interviews with NGO and GO
partners

Internal documentation
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3.2. Increased allocation of
government resources for
promoting and protecting the
realization of human rights

Interviews with HRE
Coordinator and Director

Interviews with NGO and GO
partners

Internal documentation

3.3. Implementation of
legislation and policy that
promotes and protects the
realization of human rights

Interviews with HRE
Coordinator and Director

Interviews with NGO and GO
partners

Internal documentation

Review of national human
rights reports

3.4. Direct evidence of
increased realization of human
rights (especially for vulnerable
populations)

Interviews with HRE
Coordinator and Director

Interviews with NGO and GO
partners

Review of national human
rights reports

3.5. Release of political
prisoners in other countries (on
basis of actions undertaken by
Amnesty members in REAP
country) ??

Interviews with HRE
Coordinator and Director
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Annex to REAP impact assessment 2010

HRE COORDINATOR QUESTIONNAIRE
You have been asked to complete this survey a®pREAP’s external impact
assessment. We are very interested to know angraatcand short-term impacts of this
programme on you, your section/structure, and thyaaeare working with. Please
complete this with the assistance of other Al steffnecessary.

Your responses will not affect your status withREAP programme Thank you for
helping us to better understand the HRE programnraimgj its impacts!

1. Please tell us about yourself:
Name: Al s/S:
Position: Length of time in position:
2. Beginning at the time of your first REAP grantiacounting through July 2008, for
how many years/months did you receive REAP fundingport? Please include all grant
periods, skipping any periods where REAP fundingsdaot apply

years and months
Please answer the remaining questions in relatiothe most recent/current REAP
programming period. For example, if you are in Y2af a three-year REAP grant,

please answer for this period to date.

3. For what period of time are you answering thmaaing questions? (e.g., January
2007 to present):

The following questions relate to your HRE prograngrand its potential effects on
other Amnesty-related programming.

4. Al membership at beginning of REAP grant:
5. Al membership level currently:

6. To what degree can any increases in memberghgttittbuted to HRE-related
activities that you are carrying out?

Not at all Somewhat A great deal

1 2 3 4 5

7. Number of Al local groups at beginning of REARY:
8. Current number of Al local groups:
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9. To what degree can any increases in numbercaf groups be attributed to HRE-
related activities that you are carrying out:

Not at all Somewhat A great deal

1 2 3 4 5
10. What campaigns/actions has your s/S carriedwnrig this period?

11.Have participation levels in these campaign®astincreased over the course of the
most recent REAP grant?

Not at all Somewhat A great deal

1 2 3 4 5

12. To what degree can any increases in participddvels in these campaigns/actions
be attributed to HRE-related activities that yoa earrying out?

Not at all Somewhat A great deal

1 2 3 4 5
13. Are there any other impacts on Al non-HRE paogming associated with the REAP
HRE programming?
___yes __ho

If so, please describe.

The following questions relate to expert or keyreas that you have used in order to
carry out TOTs as well as training resources yoly finave developed with REAP support.

14. How many key/expert trainers did you have forying out TOTs with multipliers at
thebeginning of the REAP grant? trainers

15. How many key/expert trainers do yanesently havefor carrying out TOTs with
multipliers? trainers

16. How many training resources had Amnesty deeslqpior to the REAP grant?
resources

17. How many training resources are you currerglpgithat you have either written or
adapted for use? resources

The following questions relate to those you hasméd and supported as “multipliers”
in your programming. Please answer for the mosenélcurrent REAP grant period.

18. Using the matrix below, indicate:
* the constituency groups you are working with agtipliers
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* how many multipliers have been trained directyyAl for each constituency group
* the intended number of contact training hoursdach group(For example, participation
in one TOT for 18 hours (three days), or partidgpatn a series of TOTs for 72 hours (nine days)).

Constituency groups No, of multipliers Intended
trained contact hours

Youth

Women

Children

Parents and families

Community-Based Organisations (CBO)

Non-Governmental Organisations (NGO)

International Non-Governmental Organisations (INGO)

Lawyers

Bar Association

Journalists

Bloggers

Human Rights Defenders (HRDs)

Al Volunteer Educators

Al Members

Schools - Primary

Schools - Secondary

Teachers

Teaching institutions

Universities

Ministries of Education

Members of the Judiciary

Parliamentarians

Government workers/civil servants

Religious groups leaders

Trade unions

Business sector organisations/companies

Artists

Creative Arts Organisations i.e.: Theatre Company

Prisoners of Conscience (PoCs) and Ex- PoCs

High Profile Individuals i.e.: celebrities etc.

Lesbian, Gay, Bisexual and Transgender people (LGBT)

People with disabilities

Homeless people

People in unsecure housing i.e.: people living in slums

Refugees

Migrants

Marginalised groups/communities
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19. What are the primary themes of these traini@ysé again, break out according to

target group if necessary.

20. What other kinds of mechanisms do you usederaio maintain contact with and
support the work of multipliersP(ease check all that apply

____Individual telephone or e-mail contact
____Electronic listserv

____E-Newsletter or hard copy newsletter
____HRE-related website

____Informal meetings and/or gatherings

Collaboration by Al on training activities dad out by multipliers
Collaboration by multipliers on Al activitiearcied out

Network exchange visit

: Other:

The following questions inquire about your intendesllts of TOT programming on
multipliers as well as your assessment of your asgm meeting these. Please answer on
the basis of your three primary constituency grodesl free to add outcomes not

mentioned in this list.

21. Howrelevant are the following outcomes for multipliers withjour HRE work?

Constituency group 1:

Understanding of HR principles and standards Not atall

Pedagogical skills for carrying out training &
outreach activities

Skills for developing or adapting existing

learning tools

Infusing HR within pre-existing activities of
multipliers (e.g., teaching)

Commitment to taking action to promote HR

Other:

Comment:

Constituency group 2:

Understanding of HR principles and standards

1

Not at all

1

Not at all
1

Not at all
1

Not at all
1

Not at all
1

Not at all
1

Somewhat

2 3

Somewhat

2 3

Somewhat

2 3

Somewhat

2 3

Somewhat

2 3

Somewhat

2 3

Somewhat

2 3

A great deal

5

Aeat deal

5

A eat deal

5

A gat deal

5

A gat deal

5

Aeat deal

5

A great deal

5



Pedagogical skills for carrying out training & Not at all
outreach activities 1
Skills for developing or adapting existing Not at all
learning tools 1
Infusing HR within pre-existing activities of Not at all
multipliers (e.g., teaching) 1
Commitment to taking action to promote HR Not at all

1
Other: Not at all

1
Comment:

Constituency group 3:

Understanding of HR principles and standards Not atall

1
Pedagogical skills for carrying out training & Not at all
outreach activities 1
Skills for developing or adapting existing Not at all
learning tools 1
Infusing HR within pre-existing activities of Not at all
multipliers (e.g., teaching) 1
Commitment to taking action to promote HR Not at all

1
Other: Not at all

1
Comment:

Somewhat

2 3

Somewhat

2 3

Somewhat

2 3

Somewhat

2 3

Somewhat

2 3

Somewhat

2 3

Somewhat

2 3

Somewhat

2 3

Somewhat

2 3

Somewhat

2 3

Somewhat

2 3

Aeat deal
4 5

A eat deal
4 5

A gat deal
4 5

A gat deal
4 5

A gat deal
4 5

A great deal
4 5

A eat deal
4 5

A gat deal
4 5

Aeat deal
4 5

Aeat deal
4 5

A gat deal
4 5

22. Howsuccessfulwould you say you have been in reaching your ohéenoutcomes

for multipliers?

Constituency group 1:

Understanding of HR principles and standards Not at all

1
Pedagogical skills for carrying out training & Not at all
outreach activities 1
Skills for developing or adapting existing Not at all
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Somewhat

2 3

Somewhat

2 3

Somewhat

A great deal
4 5

Aeat deal
4 5

Aeat deal



learning tools 1
Infusing HR within pre-existing activities of Not at all
multipliers (e.g., teaching) 1
Commitment to taking action to promote HR Not at all

1
Other: Not at all

1
Comment:

Constituency group 2:

Understanding of HR principles and standards Not atall

1
Pedagogical skills for carrying out training & Not at all
outreach activities 1
Skills for developing or adapting existing Not at all
learning tools 1
Infusing HR within pre-existing activities of Not at all
multipliers (e.g., teaching) 1
Commitment to taking action to promote HR Not at all

1
Other: Not at all

1
Comment:

Constituency group 3:

Understanding of HR principles and standards Not atall

1
Pedagogical skills for carrying out training & Not at all
outreach activities 1
Skills for developing or adapting existing Not at all
learning tools 1
Infusing HR within pre-existing activities of Not at all
multipliers (e.g., teaching) 1
Commitment to taking action to promote HR Not at all

1
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2 3

Somewhat

2 3

Somewhat

2 3

Somewhat

2 3

Somewhat

2 3

Somewhat

2 3

Somewhat

2 3

Somewhat

2 3

Somewhat

2 3

Somewhat

2 3

Somewhat

2 3

Somewhat

2 3

Somewhat

2 3

Somewhat

2 3

Somewhat

2 3

4

4

4

4

4 5

A gat deal
4 5

A gat deal
5

A eat deal
5

A great deal
5

A eat deal
4 5

A gat deal
4 5

A gat deal
4 5

A gat deal
5

Aeat deal
5

A great deal
5

A eat deal
4 5

A gat deal
4 5

Aeat deal
4 5

A eat deal
5



Other: Not at all Somewhat Aeat deal
1 2 3 4 5

Comment:

23. Whatevidencedo you have for specific outcomes you have mesticabove? For
example, what kinds of follow-up activities haveshecarried out by each of your target
groups? In what ways are multipliers continuingediate to Al work? Please be as
specific as possible and feel free to attach relesacuments. Please take your time on
this question as it is an important part of thialeation.

Target groupl:
Evidence:

Target group 2:
Evidence:
Target group 3:
Evidence:

The following questions relate to beneficiaries mhgour multipliers have worked with.

24. What do you see as they key outcomes of timangs or other HRE activities carried
out by multipliers for beneficiaries?

25. What evidence do you have of these outcomesz®be as specific as possible and
feel free to attach relevant documents.

The following set of questions relate to Amnedsgrivational and collaborations you
have had with a range of organizations in relatioryour human rights education
programming.

26. How many organizations did Al have active dodiations with prior to the REAP
programming and what is the present number?

No. of Current No. of
Type of Organization Collaborations Collaborations
Prior to REAP

Non-governmental organisation
Community-based organisation

Government agency
School

University

Other:

27. Have these relationships influenced Amnestgrivdtional’s overall programming?
yes __no
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If so, please describe.

28. Have these relationships influenced the progrenm of these other organizations?
___yes __no

If so, please describe.

The following questions address Amnesty’s HRE@dl&ibbying activities and its public
image.

29. Has Al been involved in lobbying activities wauthorities related to human rights
education?

29a. __yes __ no
29b. If so, what was the target organization ardpilrpose of the lobbying effort?
29c. Have there been any positive results thabeadhirectly associated with Al efforts?

30. Has there been positive media coverage of latee to HRE-related activities since
the beginning of the most recent REAP grant?

30a. __yes __ no

30b. If so, please use number to indicate the atmafyvositivecoverage - 1 news item, 3
news items — for each of the media categories helow

Type of Media National Level Local Level

Print (e.g., newspaper)
TV

Radio

Blog

University

Other:

The following questions relate to any societal ictpdhat may have taken place as a
result of REAP programming. It may not be the ¢haéany have happened, but if so,
we would like to be sure to document these. Adlagse impacts should be directly
traceable to REAP programming in some way.

31. Is there any evidence of a changed (e.g., pasiive) public opinion related to Al

or HR as a result of the REAP programming?
___yes __ho
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If so, please describe.

32. Has there been any increased allocation ofrgavent resources for promoting and
realizing human rights?

___yes __no

If so, please describe.

33. Is there any direct evidence of a greaterzatiin of human rights, especially for
vulnerable populations?

___yes __no

If so, please describe.

34. If members of Al, brought in through REAP pragming have been involved in
letter-writing campaigns, has there been any agtstrelease of political prisoners in
other countries?

__yes __no

If so, please describe.

35. Other comments:

Thank you for completing this survey!
Please e-mail back tibbitts@hrea.ordoy 1 September 2008.
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Annex to REAP impact assessment 2010
KEY TRAINER QUESTIONNAIRE
(for co-facilitators of TOTSs)
You have been asked to complete this survey begaudsve been a co-trainer in
Amnesty International’s human rights education (HREgramming. We are very

interested to know how this programme may haveteffeyou and others.

Your responses will not influence your relationshigh Amnesty International (Al).
Thank you for helping us to better understand tREHbrogramming and its impacts!

1. Please tell us about yourself

Year of birth: Gender: __ female male
Occupation: Organization:
City: Country:

2. For what period of time have you worked with Aesty International as a key trainer
with their human rights education programming?.(elgnuary 2007 to August 2008):
mth/ year to mth/ year.

3. How many Al training-related activities have you+facilitated or lead? Please use the
matrix below to indicate include all TOTs, workssamnd presentations, the contact
hours for each event, and the main theme of thagor workshop.

No of Contact Main themes

HRE Activity Activities Hours for
each Activity

Training of Trainers Course
Workshops
Presentations

Other:

4. Have you worked with Amnesty International oa tlevelopment of any training
resources/materials?
yes no

If so, please describe. Include title, year ofdouction, the intended target groups,
numbers produced, and method of distribution.
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The following questions ask about your intendedIte®f TOT programming on
multipliers/trainees as well as your assessmegbaf success in meeting these. Please answer

on the basis of your three primary target groupseHree to add outcomes not mentioned in

these lists.

5. Howrelevant are the following outcomes for multipliers/traiseeithin your HRE

work?

Target group 1:

Understanding of human rights principles
and standards

Facilitation skills for carrying out training &
outreach activities

Skills for developing or adapting existing
learning tools

Infusing HR within pre-existing activities of
multipliers (e.g., teaching)

Commitment to taking action to promote HR

Other:

Comment:

Target group 2:

Understanding of human rights principles
and standards

Facilitation skills for carrying out training &
outreach activities

Skills for developing or adapting existing
learning tools

Infusing HR within pre-existing activities of
multipliers (e.g., teaching)

Commitment to taking action to promote HR

Other:

Comment:
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Not at all
1

Not at all
1

Not at all
1

Not at all
1

Not at all
1

Not at all
1

Not at all
1

Not at all
1

Not at all
1

Not at all
1

Not at all
1

Not at all
1

Sombwat
2 3

Somewhat

2 3

Somewhat

2 3

Somewhat

2 3

Somewhat

2 3

Somewhat

2 3

Sombwat
2 3

Somewhat

2 3

Somewhat

2 3

Somewhat

2 3

Somewhat

2 3

Somewhat

2 3

4

A great deal
4 5

A eat deal
4 5

Aeat deal
4 5

Aeat deal
4 5

A gat deal
5

A gat deal
5

A great deal
4 5

A eat deal
4 5

Aeat deal
4 5

A gat deal
4 5

Aeat deal
5

Aeat deal
5

N/A

N/A

N/A

N/A

N/A

N/A

N/A

N/A

N/A

N/A



Target group 3:

Understanding of human rights principles Not at all Sombat Agreatdeal  NJ/A
and standards 1 2 3 4 5
Facilitation skills for carrying out training & Not at all Somewhat Aeatdeal  N/A
outreach activities 1 2 3 4 5
Skills for developing or adapting existing Not at all Somewhat Aeatdeal N/A
learning tools 1 2 3 4 5
Infusing HR within pre-existing activities of Not at all Somewhat Aegatdeal  N/A
multipliers (e.g., teaching) 1 2 3 4 5
Commitment to taking action to promote HR Not at all Somewhat Aeatdeal N/A
1 2 3 4 5
Other: Not at all Somewhat Agat deal
1 2 3 4 5
Comment:

6. Howsuccessfulwould you say you have been in reaching your oeelnoutcomes for
multipliers?

Target group 1:

Understanding of human rights principles Not at all Sombat Agreatdeal  NJ/A
and standards 1 2 3 4 5
Facilitation skills for carrying out training & Not at all Somewhat Aeatdeal  N/A
outreach activities 1 2 3 4 5
Skills for developing or adapting existing Not at all Somewhat Aeatdeal N/A
learning tools 1 2 3 4 5
Infusing HR within pre-existing activities of Not at all Somewhat Aegatdeal  N/A
multipliers (e.g., teaching) 1 2 3 4 5
Commitment to taking action to promote HR Not at all Somewhat Aeatdeal N/A
1 2 3 4 5
Other: Not at all Somewhat Aeat deal
1 2 3 4 5
Comment:
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Target group 2:

Understanding of human rights principles Not at all Sombat Agreatdeal  NJ/A
and standards 1 2 3 4 5
Facilitation skills for carrying out training & Not at all Somewhat Aegatdeal  N/A
outreach activities 1 2 3 4 5
Skills for developing or adapting existing Not at all Somewhat Aeatdeal N/A
learning tools 1 2 3 4 5
Infusing HR within pre-existing activities of Not at all Somewhat Aegatdeal  N/A
multipliers (e.g., teaching) 1 2 3 4 5
Commitment to taking action to promote HR Not at all Somewhat Aeatdeal N/A
1 2 3 4 5
Other: Not at all Somewhat Agat deal
1 2 3 4 5
Comment:

Target group 3:

Understanding of human rights principles Not at all Sombat Agreatdeal  NJ/A
and standards 1 2 3 4 5
Facilitation skills for carrying out training & Not at all Somewhat Aeatdeal  N/A
outreach activities 1 2 3 4 5
Skills for developing or adapting existing Not at all Somewhat Aeatdeal N/A
learning tools 1 2 3 4 5
Infusing HR within pre-existing activities of Not at all Somewhat Aegatdeal  N/A
multipliers (e.g., teaching) 1 2 3 4 5
Commitment to taking action to promote HR Not at all Somewhat Aeatdeal N/A
1 2 3 4 5
Other: Not at all Somewhat Aeat deal
1 2 3 4 5
Comment:

7. Whatevidencedo you have for specific outcomes you have meaticabove? For
example, what kinds of follow-up activities haveshecarried out by each of your target
groups? In what ways are multipliers continuingdiate to Al work? Please be as
specific as possible and feel free to attach refesacuments. Please take your time on
this question as it is an important part of thialeation.
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Target group 1.
Evidence

Target group 2
Evidence

Target group 3.
Evidence

The following questions relate to beneficiaries mhgour multipliers/trainees have
worked with.

8. What do you see as they key outcomes of theitigs or other HRE activities carried
out by multipliers for beneficiaries?

9. What evidence do you have of these outcomes®®lae as specific as possible and
feel free to attach relevant documents.

10. Other comments:

Thank you for completing this survey!
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Annex to REAP impact assessment 2010

MULTIPLIERS/TRAINEES QUESTIONNAIRE
(for those attending TOTS)

You have been asked to complete this survey begauseve been involved in Amnesty
International’s human rights education (HRE) prognaing. We are very interested to
know how this programme may have affected you.

Your responses will not affect your relationshiprwAmnesty International (Al). Thank
you for helping us to better understand the HREgprmming and its impacts!

1. Please tell us about yourself

Year of birth: Gender: __ female male
Occupation: Organization:
City: Country:

2. Over what period of time did you participatéhinman rights-related trainings
organized by Amnesty International? (e.g., Jan@@67 to August 2008):
mth/ year to mth/ year.

3. Approximately how many hours did you participgiéraining activities over this
period? hours

4. Aside from these trainings, how often are yqaidglly in contact with someone at
Amnesty International, receive information from Af,make use of an Amnesty-related
resource?dlease check ome

___once a week or more once a month  nce every few months once a year
never

Please rateheimpact of each of the following Amnesty International suppin terms
of their effect on you and your work in human rggatiucation and training:

5. Impacts of the following supports on you and activities:

None Some A greleal
5a. Training of trainers program 1 2 3 4 5
N/A
5b. Access to Amnesty resources/materials 1 2 3 45
N/A
5¢. Amnesty campaigns and actions 1 2 3 4 5
N/A
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5d. Ongoing communication with Al staff 1 2 3 4 5
N/A

5e. Network of Al human rights multipliers/traiee 1 2 3 4 5
N/A

5f. Other: 1 2 3 4 5
N/A

The following questions ask about the outcomed’'sfl®T programming on you and
your activities. Please answer honestly and todist of your ability. Feel free to add
outcomes not mentioned in this list.

6. How well would you say that you understand humgints principles and standards?

Beforethe TOT programming Afteahe TOT programming
Not at all Somewhat A great deal Not at all Sawhat A great
deal
1 2 3 4 5 1 2 3 4 5

7. Do you feel that you have the necessary fatiditeskills to carry out trainings and
other outreach activities?

Beforethe TOT programming Afteahe TOT programming
Not at all Somewhat A great deal Not at all Saewhat A great
deal
1 2 3 4 5 1 2 3 4 5

8. Do you feel that you have the necessary slalisléveloping or adapting existing
human rights learning materials/tools for use iorymwn activities?

Beforethe TOT programming Afteahe TOT programming
Not at all Somewhat A great deal Not at all Saewhat A great
deal
1 2 3 4 5 1 2 3 4 5

9. How important do you think it is to stand up y@ur ownhuman rights?

Beforethe TOT programming Afteahe TOT programming
Not at all Somewhat A great deal Not at all Sawhat A great
deal
1 2 3 4 5 1 2 3 4 5
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10. How important do you think it is to stand up fiee rights of othef&

Beforethe TOT programming Afteahe TOT programming
Not at all Somewhat A great deal Not at all Saewhat A great
deal
1 2 3 4 5 1 2 3 4 5

11. How much concern would you say that you havefioers, especially vulnerable
groups?

Beforethe TOT programming Afteahe TOT programming
Not at all Somewhat A great deal Not at all Sawhat A great
deal
1 2 3 4 5 1 2 3 4 5

12. Would you say that the program has positiveljuenced your empathy for the
human rights of others different from yourself?

Beforethe TOT programming Afteahe TOT programming
Not at all Somewhat A great deal Not at all Saewhat A great
deal
1 2 3 4 5 1 2 3 4 5

13. How committed are you to taking action to prangphuman rights?

Beforethe TOT programming Afteahe TOT programming
Not at all Somewhat A great deal Not at all Sawhat A great
deal
1 2 3 4 5 1 2 3 4 5

14. Has your patrticipation in the Al TOT or othelr ARE programming influenced your
attitudes in any other ways?
___yes __no

If so, please describe.

Think about the activities that you have carried that have been influenced by the
Amnesty HRE programming.
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15. Have you carried ouew activities as a result of your participation in Amnesty
International’s HRE program?
yes no

If so, please describe.

16. Will you remain involved in these activities? __ yes no
17. Have you changed the way you carrymetexisting activitiesas a result of
involvement in Amnesty International’s HRE programg?

yes no

If so, please describe.

18. Will you remain engaged in these pre-existicliydies? _ yes __ no

19. What do you see as they key outcomes of yaunimgs/other HRE activities on
beneficiaries?

20. What evidence do you have of these outcomesB®be as specific as possible and
feel free to attach relevant documents.

21. Other comments:

Thank you for completing this survey!
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Annex to REAP impact assessment 2010

BENEFICIARY QUESTIONNAIRE

You have been asked to complete this survey begauseve been involved in an
activity organized by someone trained by Amneggrnational. We are very interested
to know how this activity may have affected yowankhyou for helping us to better
understand our programming and its impacts!

1. Please tell us about yourself:

Year of birth: Gender: __ female _ lema
Occupation:
City: Country:

2. Over what period of time did you participatéhimnman rights-related workshops or
activities organized by the person/organization waee you this survey? (e.g., January
2007 to August 2008): mth/ year to mth/ year.

3. Approximately how many hours did you participgtevorkshops or other activities
over this period?
hours

The following questions inquire about the outcowofahis programming on you and your
activities. Please answer honestly and to the dgbur ability. Feel free to add
outcomes not mentioned in this list.

4. How well would you say that you understand humigints principles and standards?

Not at all Somewhat A great deal

1 2 3 4 5

5. How important do you think it is to stand up j@ur ownhuman rights?

Not at all Somewhat A great deal

1 2 3 4 5

6. How important do you think it is to stand up foe rights of othef%

Not at all Somewhat A great deal

1 2 3 4 5
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7. Would you say that your involvement has posiyivefluenced your concern for the
human rights of others different from yourself?

Not at all Somewhat A great deal

1 2 3 4 5

8. As you think about your everyday life, what #ireee problems that you now see as
human rights concerns?

a.

b.

C.

9. How committed would you say you are to takingaacto promote human rights?

Not at all Somewhat A great deal

1 2 3 4 5
10. Have you carried out amgw activities in your community as a result of your
involvement in the multiplier’s/trainees’ work?
yes no

If so, please describe.

11. Have you changed any of yopre-existing activitiesas a result of your
involvement?
yes no

If so, please describe.

12. Are you using human rights in your personaf?if
___yes __no

If so, please describe.

135



13. Has your patrticipation in the multiplier's/tnae’s work influenced you in any other
ways?
yes __no

If so, please describe.

14. Other comments:

Thank you for completing this survey!
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Annex to REAP impact assessment 2010

COMPARISON OF KEY TRAINER AND MULTIPLIER RATINGS
OF IMPACTS ON MULTIPLIERS

MULTIPLIER SURVEY

5.00

4.50 -
4.00 ~
3.50 +
3.00 +
2.50 +
2.00 ~
1.50 +
1.00 -
0.50 ~
0.00 -

UNDERSTAND HR PRINCIPLES AND STANDARDS — BY OCCUPATION

4.57 4.60
427 4.22 4.40

E Rating

EGain

Teacher/educationalist Student (high Civil society Civil servant/gov't Other
1=not at all school/univ)

3=somewhat

5=a great deal

KEY TRAINER SURVEY

“UNDERSTAND HUMAN RIGHTS PRINCIPLES AND STANDARDS’ AS
MULTIPLIER OUTCOME - BY TARGET GROUP ST

5.00

460 M Success
4.60 .
431 4.25 4.26 u Diff.

-1.00

Teacher/educationalist Student (high Civil society group Civil servant/gov'’t Other
hool/univ)
)

1=notat all
3=somewhat -1.10
5=a great deal

-2.00
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MULTIPLIER SURVEY

FACILITATION SKILLS — BY OCCUPATION

5.00 450

4,50 - 443 4.36 411 4.40
4.00
3.60 1
3.00 -
2.50 -
2.00 -
1.50 -
1.00 |
0.50 -
0.00

1.80 1.75 1.80

m Rating

= Gain

Teacher/educationalist Studant (high Civil society Civil servant/gov't Other
school/univi
1=notat all
J=somewhat
5=agreat deal

KEY TRAINER SURVEY

“FACILITATION SKILLS" AS MULTIPLIER OUTCOME - BY TAR GET GROUP

5.00 M Relevance
4.06 3.96 2.00 M Success
4.00 3.73 65 s o Diff.
3.00 4
2.00 4
1.00 -
0.00 4
Teacher/educationalist Student (high Civil society group Civil servant/gov't Other
-1.00 schootfuniv)
1=notatall -1.00
3=somewhat
-2.00 S=a great deaf

MULTIPLIER SURVEY

MATERIALS ADAPTATION — BY OCCUPATION

i:gg 4.30 4.27 450
4.00 -
3.50 -
3.00 -
2.50 -
2.00 -
1.50 -
1.00 -
0.50 -
0.00 -

H Rating
H Gain

1.70

Teacher/educationalist Student (high Civil society Civil servant/gov't Other
1=notatall school/univ)
3=somewhat
5=a great deal
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KEY TRAINER SURVEY

“SKILLS FOR ADAPTING MATERIALS” AS MULTIPLIER OUTCO ME -

500 BY TARGET GROUP
’ ]
400 Relevance
4.00 3. 69 344 359 W Success
m Diff.
3.00
2.00
1.00
0.00
Teacher/educationalist Student (high Civil society group Civil servant/gov't Other

-1.00

T=notatall

3=somewhat -0.40
200 5=a great deal 144

MULTIPLIER SURVEY

COMMITTED TO TAKING ACTION — BY OCCUPATION
5.00 178 478
450 | 4.60 440
4.00 -+
3.50 A
3.00 A
2.50 A H Rating
2.00 - EGain
1.50 - 120
1.00 -
0.50 A
0.00 -
Teacher/educationalist Student (high Civil society Civil servant/gov't Other
1=not at all school/univ)
3=somewhat
5=a great deal
KEY TRAINER SURVEY
“COMMITMENT TO TAKING ACTION” AS MULTIPLIER OUTCOME -
4.50 ame 5 R;;;—A::,EFFT GROUP W Relevance
4.00 ' i 378 B Success
3.40 3.42 :
3.50 1 u Diff.
3.00 -
250 +
2.00 -
150 -
1.00 -
050 -
0.00 -
-0.50 _|_Teacher/educationalist Student (high Civil-society_group. Civil.servant/gov't Other
. g Y-GHoup Y 2028
school/univ)
-1.00 1=not at all e
3=somewhat

5=a great deal
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